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A.

AThey schools ain6ét teachindé us what we need to
theyteach the people is |lieséThey aindt teachinbd

for white people, to build they shit, make they
uséThey aindét teachind us nothinondel aceadhi oads o
crack out the ghetto. They aindét teachind us ho
brutalizing us. They ainét teachind us how to g
to interact bett ery wiutsht etaecahc hoitnhbée ruésThhow t o bu

-- Dead Prez, 2000, track 3

Al n addition, school dedkssahs ah gréto mastly stiedents afeador, s p 0 o n

suggesting that we mu sm gritbef So ihaét theylcam adadi tp---ratleekthan g t h
disrupt--r aci sm and inequality in schools. o
-Dena Si mmons fHorwa ctios tb eecEdusati@ativptete o

ABl ack students in America run the risk of beco
guarantees liberty and justice for all. Outside of school they learn the value of Black people is
proven by only one thing--their devotion to white people.o -- James Baldwin

AnAfrican American teachers can colonize student
-- Dr. Chris Emdin For white folks who teach in the hood: A lesson in campus colonialism

fBl ack students who do wel | i n school are seen

have to act white to be successfwdcegdgfossl tdhat t
-- Dr. Prudence Carter, Keepi ndé it real

AWhen are we going to admbt &egomgtddointoteachimg 24 ), n

-- John Harris Loflin

. fBince 2014, people or color make up over 50% of US students, while 80% of teachers are white

and 77% female. People of color make up about 20% of teachers. After decades of concentrated
intentional efforts, and although research proves their importance to Black students, a mere 2% of
teachers are Bl ack me r Chiandra Thomas Whitfield, 2019

.AENnrol |l ment i n t eacherdqgppee pgaificantlyioventhe pastalecada.ms h a s

According to a new national report, Indiana has fewer than half of the candidates as it did in
2008. 0 -- WFYI News 12.06.19

iStandardi zed t ¢he masteffieativeaacist weamonsever devised to objectively
degrade Black minds and | egadlbrgm>xKeadiude t heir b

firhe teacher shortage is real and about to get much worse Here's Why: Is standardized testing to
blame for increased teacher stress and workforce dropout?0o
-- Foundation for Economic Education, 09.17.19

i Wh e n |intd [MraS okl ] a Jclasdreom, | feel welcomed and accepted. A | ot of st ud

feel that becausetheydon 6t have a mal &helraetdsn oa tleoatc hoefr .Lat i n

hel p and who donédtlotkapt@e TReyotlenmbdsee a connect

becausetheyd ondét | ook t he s ameacepa becduse pfthéioracé. 5o, Where | é

| 6m aWWkgddoad o nttopeateacher? my answeris, 6 Why woul d | want t

place t hat doesnptarwpmtr am@WRyydungbatnoméndon 6t tHeingn k o
Teachers @y Garry Warth San Diego Union Tribune, 07.15.17
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L. What sane Bl ack student would go into teaching
to fail and/or mis-educate certain children? That is, its original purpose was to colonize Native
Americans and othernon-whi t e s, Afittliengd/ ithmimgraandt Seitnt o Al
p o fThus$, initial (and current) public schooling confuses education with conformity via
assimilation, making this coloniality the main characteristic of US public education.

Coloniality is mentioned because if coloniality stays invisible, the onus of change is forever on the

6colonized. & Success for pewlpdamundfindingwdyoto conform |t
and succeed on anotherds ter ms, rather than aro
school 6s value wil/| depend upon how theyodre abl

cultural normatved ogma of whiteness. 0
-- John Harris Loflin, The Mind Trust®& Neo-colonial War on Parents

M. i E d u c a hevey meutrialsPaulo Freire informs us; it either colonizes or liberates. Education
either functions as an instrument which is used to facilitate the integration of the younger
generation into the logic of the present system and bring about conformity, or it becomes the
practice of freedom, the means by which men and women deal critically and creatively with reality
and discover how to participate in the transfor
-- Patrick Finn, author of Literacy with an attitude, on Paulo Freire

N.AiWhat i s wunequivocally helpful from Prudence Ca
peopl ebs way of being and the concepts of achie
exclusive. That is, as a society perhaps we need to meet these students where they are culturally
so they can patrticipate in the opportunity structure without having to compromise their sense of

sel f. o -- Harvard Education Review (Summer, 2007)

O.Al donét speak to kids in éghetto speakd becaus
mebetter and | 061 I 0jived with them better. My e
speakpr oper Engl insgh.t oY onurbirtee gtohie paper the right
youwantout si de of <c¢lass and all that. We canét | o\

-- Caitlin Hannon, former commissioner, Indianapolis Public Schools. Hear her statement
made during WFYI campaign 2012 IPS candidate forum debate, October 24, 2012.
https://www.youtube.com/watch?v=DY-rKQRTp9Y. See section 1:29:00-1:29:30

P.AUrban students are astkfai t ohomadand heommuniutr e
of the school in exchange for access to college. This reduces the life choices of students into a
false binary, that of choosing between staying
Faced with the prospect of leaving their communities behind to be successful, many urban youth
opt out of school. They choose to retain an urban and cultural identity they perceive to be in
conflict with the expectations of schools, even if the cost of that choice is school failure. To be
effective, urban schools must begin to develop partnerships with communities that provide young
people the opportunity to be successful whil e n

-- Prof, Jeff Duncan-Andrade, Critical Pedagogy

Q. ilhetds &ddmintdarrdi zed tests | ust-Jehekaridiloin whi t e yo

*As things are, issues regarding Black male teachers are inherent in the traditional public education system.
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INTRODUCTION

Why are traditional public school Black and Latino students not interested in
becoming teachers?

fOf the 2019-2020 enrollment numbers, 1,135,199 Hoosier students, 140.024 (12.3%) are Black
and145,736 (12.8%) are Latino--a t ot al of 2 5-:- IDOQ& Gompass data

Most everyone paying attention to education issues is aware of the current teacher shortage notably
around teachers of color, * and even more specifically Black males.?

Black teachers can help Black students, a January 24, 2020 story in the Indianapolis Recorder,
shows the need is serious.

1 Why Black and Latino males are not interested in becoming teachers intends to
start a new conversation around why people of color do not want to teach.

1 Obviously, the respectable attempts over the last 50 years to recruit and keep
teachers of color have not met expectations. This paper argues this is because the
analysis has missed a critical factor: it is not about the experiences of the
teachers, but the experiences of the students.

1 And just as obvious, teachers of color do need to be in front of students, particularly
students of color. Yet, pay or respect is not an issue in light of the question of this
research: How do we make the experiences o0
such that they are inspired and, more vitally, even compelled to become teachers?

According to this analysis and commentary, the question as to why Black and Latino students are not
going into teaching or leave is: Are there some particular things about traditional public education and
schools, in general, influencing these students to dis-regard teaching as a profession?

ABl ack students who do well i n school are seen a

to act white to be successful, 1itds that they ca
-- Dr. Prudence Carter, Keepi n6 it r ez:

QuestionPart1-A A School 6s the enemyo

Like police departments have difficulty recruiting Black males, so do schools. Pol i ce ar e At h

and so Black males are reluctant to be associate

public schools which are seen as Thermisedeatienmorythed Wh

Negroa nd Wa fThe White Architects of Black Education. Also click here to read: Too much
school, too little educationi Why school is the enemy for urban students and what to do about it

Herebs the rub: ltés all about | anguage
This essay is clear, questioning schooling is markedly appropriate for bi-cultural families who must
exist in different cultures: the home culture and the dominant culture. See Bi-cultural parent
engagement by Edward Olivos, et al.

Resi stance arises where the | anguage a child tak
for instruction. AThe rubo is the insinuattheon t
school 6s and must be | eft at the school house do
See Dr. V eSnhtractive $claodlisga n d D r .CultBrally $Sustdining Pedagogy.
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https://www.youtube.com/watch?v=R6yjZBeKnRw

Part 1-A Conclusion

AWhen you control the schools, you control the f
-- Anonymous

Schools are the enemy. Education is a major way fiThe Mano controls society. Teachers are

agents of social control--authority figures i n cl assrooms rapre&sduisitna@:

Black students dondétam@anhy twme ibrefficedthgyaldindde aohat t o
ATheand by being a teacher.

Part1-B The school game |1 s r i gg ehttps:/vimhed.com/R3d4d42y24a | 1ty

Our public schools are not broken: Schools are doing what they were designed to do

Charters are pushed based on the premise that traditional public schools are broken and need fixing.

But, public schools were never made to love and educate all children--especially Black children--and
schools are successful at doing this. So,we canét <call schools designed
See more at: http://vorcreatex.com/wp-content/uploads/2012/11/Urban-schools-dont-need-fixing-We-
cant-call-schools-designed-to-fail-broken.pdf

Part 1-B Summary

Bl ack students donot want to teach in a school S

A better way to understand Question Part 1-B

We casmelt the oppressive nature of our public scho
Ame r i tndidnBoarding Schools as an analogy *

These were schools where Indian children were sent to live and be assimilated into the Euro-

American cultural mainstream. Indian boarding schools strove to immerse its students into the
American cul tur e, believing if I ndians she-dasg hei
way of life, they would be able to advance themselves and thrive in the dominant society.

AnCan we call the preparation to preldiutces,t hedwadtti
-- Mwalimu J. Shujaa, Too much schooling, too little education

The goal of our Indian boarding-schoolera( 1860 to 1978) was AKil t he

The idea was Native culture and |sain ghuda gaens. pweorbe etn

AKill the I ndian. Save the mano wa Fhetdangty oindative r a o

children was stripped away. Their hair was cut and jewelry removed. Forced to speak English and
punished otherwise, they adopted the dress, food/utensils, heroes, and the anti-tribal rugged
individualism of the Euro-American lifestyle. See http://www.carlisleindianschoolproject.com/history/.

AEducati on was s 0 metaus,inot gopmething that waa govided forau s . 0
-by Alia Wong, AThe Schools that tried, but

Indian boardingschool education exi sts i nKilttbedhamebsy. Saveb an s
the mano

Urban teacher Dr. ChuriarEmadd inc actaildrs it oalagrdisal , 0
indigenous, ® and accuses some urban fidaluhkeesater
He sees what and how students of color and poor whites are taught, how they have to get rid of their

urban (global hip hop) culture--dress (pull up their pants), language (Ebonics/Hillbonics), hairstyle,

music, and politics to succeed in school and society. See For white folks who teach in the hood: A

lesson in campus colonialism.

Why Black and Latino males d o ngd into teaching and what to do about it 8


https://en.wikipedia.org/wiki/The_Man
https://vimeo.com/234442724
http://vorcreatex.com/wp-content/uploads/2012/11/Urban-schools-dont-need-fixing-We-cant-call-schools-designed-to-fail-broken.pdf
http://vorcreatex.com/wp-content/uploads/2012/11/Urban-schools-dont-need-fixing-We-cant-call-schools-designed-to-fail-broken.pdf
http://www.nativepartnership.org/site/PageServer?pagename=airc_hist_boardingschools
https://insider.si.edu/2016/05/the-indian-problem/
http://www.carlisleindianschoolproject.com/history/
https://www.salon.com/2016/03/26/for_white_folks_who_teach_in_the_hood_a_lesson_in_campus_colonialism/
https://www.salon.com/2016/03/26/for_white_folks_who_teach_in_the_hood_a_lesson_in_campus_colonialism/

"| failed your class 'cause l ain'twi t h your reasoning. You tryin' to
-- Boogie Down Productions, 1989

AUrban students quickly receive the nmaesawhethdyh at

are. This in many cases i s-—-Frloafs.s r®horm sc oHnodniina,|l ifisRE
Aln some Iinstances Black students reject school i
wh i fYet, todhese students, it s not about having to dact whit
succeed in school one must be assimilated into m
identity is stripped way by the education process itself. So,i t 6 s not t lentshdddétaack st
white to be successful, they candét act Black and

-- Dr. Prudence Carter, Keepi ndé it re.

Why do schools designed to fail in urban districts continue?
According to Duncan-Andrade & Morrell in The Art of Critical Pedagogy (2008) there are 2 reasons:

1) The Politics of Failure: Perpetual failure is tolerated because deep down America subscribes to
the belief that someone must fail in school. Here, failure results from the inferiority of the student, the
family, or her/his culture and community. This deficit-model of students is built into most schools
through a largely unchallenged system of grading and testing which by its very design guarantees
failure for some.

2) The Economics of Failure: Public schools are America's socio-economic sorting machine where
economic futures are cast and people are sorted into future roles. In short, some people must fill the
least desirable places in society. It's important they feel they deserve to be in those positions or,
basically, that there is a formal mechanism (public education) to justify their place there. In effect, the
high-stakes nature of this sorting process plays itself out behind the talk of opportunity and the myth
of school-based meritocracy: all students compete under similar rules with equal opportunity. Still, in
the game of education, some families and students have high levels of cultural capital. This
guarantees an unfair competition and the same unequal outcomes.

Part 1-B Conclusion: Black students do not want to be in classrooms where as teachers they
are seen as colluding with a school system confusing education with conformity to Euro-
American culture.

Why would Black male students consider teaching in public schools which have historically rejected
Bl ack students on a cultural basis by delivering
dondt belong there?

1. Why are there so few black male teachers? https://www.apmreports.org/story/2017/08/28/why-so-
few-black-male-teachers. Emily Hanford, 2017. APM Reports.

2. Only 2% of teachers are black men, yet research confirms they matter. Whitfield, C., KIPP
Foundation, 2019. https://www.Kipp.org/news/two-percent-teachers-black-men-yet-research-
confirms-matter/

3. Unspoken: America's Native American Boarding Schools https://www.pbs.org/video/unspoken-
americas-native-american-boarding-schools-oobtlr/ PBS Public Television, 2016

4.Dr . Emdi ns 6 s R ehtipl/NotcrgateR.am/amcongent/uploads/2016/08/Reality-
Pedagogy-Urban-educators-as-neo-colonial-students-as-neo-indigenous-and-teachers-as-faux-

liberators.pdf

© 2019 john@bl-pi.org www.vorcreatex.com
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FACTORS
APPENDIX 1

What do African American males experience in their
K-12 education which makes them not want to teach?
According to Bianco, Leech, & Mitchell (2011), the history and experiences of discrimination,

segregation, and exclusion of many Black males in schools explains their resistance to entering the
teaching field.

Graham & Erwin (2011) note Black male high school students who discussed teaching as a career

were aware of issues such as 6é6scwetlk. coombedethbhet
pay and low social status of teachers. Yet, such factors were not as important to these students as the
stressful i s o-histooical, socio-cultural and socio-p ol i t i c al i s s u €l3sudenthwehgre f a c
they were:

1 Made invisible due to the lack of Black and Latino culture and history in the curriculum

1 Schooled via a curriculum of control and discipline

1 Placed at-risk of academic failure in early grades

1 Pushed out of school before graduation

1 Under-represented in gifted education and AP classes

1 Over-represented in special education

1 Disciplined the most

1 Least likely to graduate (from high school and college)

Hamovitch (1999) agrees with these Black males students who do not see school as education, but

Afan | mpoons iBliaocnk peopl e by white people. 0 Hamovitec
1 Are a source of self-doubt rather than self-development

1 Give Black and Latino students systematically different experiences than whites

1 Compete with and do not support Black and Latino studentséown cultural identity, feelings of self-

worth

Ignore Black cultural, educational themes, supportive practices, teaching and learning patterns
(Mann, n.d.)

Actually invert Black and Latino culture by stressing:

0 individual competition over cooperation

0 breadth of study and engagement over depth

o working alone: non-involvement over personal engagement

o rigor over vigor (Loflin, 2016) See APPENDIX 34

| ndy 6 sD. Bdland kpows Black students d o nséetthemselves in the curriculum--a reflection
necessary for a strong racial/cultural identify. His publication, The Historic Journey, does this.

= =

Graham & Erwin (2011) concluded Black males select professions other than teaching because
teaching woul d i nvolve Aconforming to fit a certain
teachers:

T Who wer e A nonwhooppasedbeackingsviden it was used to mis-educate Black
students

Who avoided perpetuating oppressive policies and practices in schools

Who were custodians, coaches and substitute teachers because they had what students
perceived as the freedom to move about school without answering to white parents, or without
being chained to a biased curriculum

1 Who challenged the ethnocentrism of oppressive schooling

1
1
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T Who did not pursue teaching as a profession bec
Euro-centric curriculum not representing Black people fairly or accurately

Alt I s easier to geubwdldlaak MMmaheolteachmrd/son nclsart
out 0o t he saradfam-iwhowdon't want t o --kaehnHaoi$lofini zed. 0

Herebs the dil emma expl ai ni nmg Grhash 8rh a& kE rmverleraGs sgt
interested inteaching:t hey reali zed t hose -de®mfchremiss twhd waeu lec
ostracized by their peers and the school system, and those who conformed would be ostracized by

their students.

Even Bl ack teachers warn ot hectises mfeflegtoasfrom Black 6 | |
teachers

As seen through their eyes, African American tell their peers that as teachers they were:

1 Restricted to only teaching Black students

1 Limited to acting as disciplinarians https://chalkbeat.org/posts/us/2018/03/16/disciplinarians-first-
and-teachers-second-black-male-teachers-say-they-face-extra-burden/

Putinextratmeand effort, but still werendét heard in
Rel ated well to Black students, but had to fAton
professionals.

Lacked opportunities for advancement and were undervalued and unappreciated.

Perceived often as subpar educators: the assumption is Black teachers are best to teach Black

children. This creates a subtle--and obviously inaccurate--undercurrent that Black teachers do not

have the ability to teach all children

1 Experience both professional and personalch al | enges t hat devalue or 0
1 Expertise and professional contributions are dismissed

1 Experience negative treatment and lack of individual or personal recognition from their colleagues

http://edtrust.org/wp-content/uploads/2014/09/ThroughQurEyes.pdf

Discouraging messages Black students get affecting their view schooling and teaching
Williams (2006) argues that because t hrectymadj or ity
indirectly) enabled the styles, tastes, and fsensibilitiesdof white middle-class students, Black students
experienced t heir elegtimachotthes cufiudhleerpyessiorgd oth African

American and hip hop.

As a result of these experiences, Williams notes: i [ Dr . Prudence] Carter finct
failing, not because of lack of drive, desire or effort, but because they have essentially been devalued

by elitist attitudes which, by design, reject them on a cultural basis, delivering the harmful message

that as they are, they simply dondét belong [in s
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APPENDIX 2
Teaching While Black
The Burden of Being a Black Teacher

Many African American educators say they dono6t |
black teachers said that very ability to manage a classroom meant they were then viewed primarily as
disciplinarians and not as educatorsd as t h e r e @ @retuctivestereatype that we heard
throughout the focus groups. These teachers were assumed to be tough and strict instead of being
able to connect to their students and use that connection to establish order and create a classroom

environment conducive to | earning. o
Ultimately, teachers of all|l races and ethniciti
teachers,emn htethedosemde of an added | ayer of disre:

issues that stifle the development and empowerment of black teachers are so deep seated that it will
take honest and critical examinations of school cultures and systemic processes in order for school
and district leaders to develop the trust, support, and collegial working environments needed to recruit
and retain teachers of color. o

Written by: Emily Deruy 11.07.16 Atlantic https://www.theatlantic.com/education/archive/2016/11/the-
challenge-of-teaching-while-black/506672/

Where Are All the Black Teachers?

To recruit more educators of color, improve students' experiences by Matthew R. Kay
But | wondered: How many children of color are blessed with a similar inspiration? It seems that, in all
our conversations about achievement gaps, many of us have forgotten to ask what | found myself
saying to the audience at the St. Joe's panel: "Why would any black kid, even the highest
achieving, go into education?"

I've asked around and, anecdotally, many young people of color see school as a thing that one
escapes. Black and brown children of the NCLB and post-NCLB era have found themselves over-
tested and over-disciplined, with their individual creativity rarely supported and sometimes actively
stamped out. Too often, the adult world has implied that the inquiry-driven, project-based learning that
my own school has built itself upon is not meant for young children who look like me.

This sentiment does not just come from the "bad guys"d the ethically compromised policymakers
and insincere politiciansd but even from within the community of educators who ostensibly have
children's best interests at heart. Instead of creating engaging learning experiences, we prioritize
behavioral "soft skills," often starting from a deficit perspective with students of color. We insist on
worshiping at the altar of isolated skill development, sacrificing children's creativity and passions to
the imperatives of rote learning and mechanical exercises. If, as a result, many of our students of
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color perceive school as just a necessary gauntlet to get through, why would they ever return, much
on purpose?

The answer to "How do we get more black male teachers?" is, like all worthwhile solutions, multi-
faceted. Sure, it includes better PD. It includes more thoughtful support systems for those already in
the profession. It certainly includes pay increases! But it must also include systemically changing the
experience that black and brown students have when they are in school. Creative, empathetic,
student-centered pedagogy, the kind that my mom modeled for me, can't just be something that
"special” teachers do behind closed doors, afraid that they will face consequences from the system.
And it certainly can't be reserved for the children of white, liberal, upper-class parents.

Written by: Matthew R, Kay October 2019 Educational Leadership
http://www.ascd.org/publications/educational-leadership/oct19/vol77/num02/Where-Are-All-the-Black-
Teachers%C2%A2.aspx.
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APPENDIX 3

Do Districts Actually Want Black Male Teachers?
It certainly doesn't seem that way

When it comes to Black male teachers, the question shouldn't be, "Do we need to hire more?" We
know Black teachers, both men and women, are vital; they are particularly critical to the education of
Black and Brown children. They also enhance the education experiences of White children. The
guestion shouldn't be, "Are there any Black male teachers out there to hire?" It is true that Black male
teachers only make up 2 percent of the teaching population. According to an analysis by Howard
University's Ivory A. Toldson, however, the job of primary school teacher is actually the first choice of
profession among college-educated Black men.

The guestion that we need to ask is this: "Are Black male teachers actually wanted?" And if not:
"Why don't more districts want Black male teachers?" The answer to those questions will help those
serious about increasing the number of Black male teachers.

A few years ago, University of Pennsylvania professor Marybeth Gasman argued that universities
fail to hire Black professors because they simply didn't want them. "I have learned that faculty will
bend rules, knock down walls, and build bridges to hire those they really want (often white
colleagues)," she wrote, "but when it comes to hiring faculty of color, they have to 'play by the rules'
and get angry when any exceptions are made." | argue the same is true with respect to K-12 school
districts: If they wanted to hire Black male teachers, they could. But Black male teachers should be
hired for the right reasons, with their success in mind.

Black male teachers, and Black teachers in general, tend to teach at low-income school
districts populated by Black and Latinx students. That matters when you consider that teacher
turnover is higher for Black teachers than for White teachers. The districts that do want Black male
teachers are often revolving-door districts. One recent North Carolina study researching this
phenomenon found that Black teachers tend to "work in hard-to-staff schools that serve a larger
proportion of students of color or underperforming students, have poorer school supports, and are in
lower [socioeconomic] communities.” It is true that these districts are challenging, but that is not why
Black teachers leave.

"Black male teachers should be hired for the right reasons, with their success in mind."
| was one such teacher to leave the profession. | was tired of being looked to as a disciplinarian. |
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was exhausted by the mandates of no-excuses and the confines of a curriculum and instructional
techniques where | had little to no say. I loved my students, but it wasn't enough.

Valuing and supporting teachers after they are hired is often more important than simply hiring them
in the first place. Too many districts instead offer little to no support for Black teachers, over-utilize
them for disciplinary purposes, and do not respect them for both their content knowledge and
instructional skills. White educators often treat Black teachers as though their perceived "specialty"
dealing with Black student behavior is their most important contribution. This approach suggests that
many school and district leaders privately believe that Black teachers are only suited to teach Black
studentsd even though we know that White students benefit from having Black teachers.

In my six years teaching history in several charter schools in Camden, N.J., | was usually the only
Black male teacher and sometimes the only Black male in my building at all. My schools didn't
provide any specialized support for an individual like me, only universal supports. But my colleagues
and my administration would look to me to support them with discipline and achieving student buy-in
for unpopular school-wide initiatives.

| was never looked to for content knowledge. | was never tapped to write curriculum. | was rarely, if
ever, called upon to lead professional development. | had to practically demand that | do those things
and when given the opportunity to do them, my contributions were rarely built upond unless it had to
do with showing White people how to "control” Black and Brown children. In my experience, there
were some White educators who actually wanted me in the building, but they were often completely
oblivious to how the school served as a White institutional space.

Nationally, folks are doing great work encouraging more Black men to enter the teaching
profession, such as the Fellowship of Black Male Educators in Philadelphia. But districts that desire to
not only have Black male teachers but to keep them should support Black teachers with competitive
wages. They should create an infrastructure of specialized professional learning communities and
professional development. They should offer opportunities for Black male teachers to lead
conversations surrounding curriculum, instruction, and discipline

That such systems and infrastructure aren't universal suggests that many districts simply wish for
their teaching force to remain mostly White. It is the largely White leadership of school districts who
must hired and work to keepd Black male teachers. They are the only ones who can truly answer,
"Are Black male teachers actually wanted.

Opinion by Rann Miller Ed Week September 24, 2019. Rann Miller directs the 21st Century
Community Learning Center, a federally funded after-school program located in southern New
Jersey. He taught for six years in charter schools in Camden, N.J.

http://vorcreatex.com/wp-content/uploads/2020/01/Do-districts-actually-want-Black-male-teachers.pdf
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APPENDIX 4
fiThe Black Male Teacher Gapo by Dr. H. Richard Milner IV

Bringing more black men into teaching could help underserved students

According to the National Center for Education Statistics, there are around 3.1 million public school
teachers total in the United States. An estimated 2 percent (60,000) of those teachers are black
males. Meanwhile, black students make up 16 percent of public school students, numbering about
7.7 million. It's clear there's a gap here that needs to be addressed (Kena et al., 2016; U.S.
Department of Education, 2016).
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It is important to acknowledge that some researchers and commentators critique rationales and
calls for increasing the numbers of black males in teaching. Their concerns include, for instance, the
unfair and unsolicited pressure placed on black male teachers to solve systemic and institutional
challenges ingrained in school systems. Are black male teachers supposed to be role models for
students and somehow miraculously solve systemic challenges in education that fall far outside their
control or even interests?

So | realize a focus on increasing the black male teaching force can be viewed as problematic. We
certainly need to increase the numbers of teachers of color in general. But | am intentionallyd and
unapologeticallyd focusing on black male teachers because black male students continue to be one
of the most underserved populations in schools. And their experiences in schools have serious
implications for what happens in their lives after school.

Maximizing Learning Opportunities

In my own research (Milner, 2010), | found that black male teachers often develop curriculum and
instructional practices that align with the interests and needs of their black male students. These
teachers have the ability to create examples that bring the curriculum to life for students, and their
own lived experiences can be used to help their students (especially black males) connect to and
maximize learning opportunities. Especially when attempting to address a complex problem or
situation, black male teachers can often help students visualize the issue in ways that others may not.

The black male teachers | have studied also tend to be intentional in how they develop and enact
disciplinary-referral practices in their work. Many black male teachers have a firm yet fair approach to
working with students when conflicts emerge in the classroom. Rather than pushing students out of
the classroom and placing students' destiny in the hands of another (such as a building administrator
who might decide to suspend or even expel black male students), black male teachers find ways to
deescalate conflicts and work with students inside of the classroom as developing individuals. They
practice equitable disciplinary-referral practices rather than one-size-fits-all approaches (Milner,
2016).

A third reason to increase the black male teaching force is the role modeling and mentoring that
these teachers may be able to offer. Again, researchers have frequently critiqued the idea that black
males should be designated as role models or that they should be expected to mentor students. |
agree that these added layers of expectation are unfair and should not be expected of black male
teachers solely because of their physical characteristics. However, | also believe too many black male
students (and many other students, for that matter) have never had a black male teacher, and this
lack of relational, interactional, pedagogical, and curricular exposure ultimately limits students'
perspective and access to potentially life-changing opportunities.

Recruitment Strategies

Since black male teachers (and other teachers of color) are urgently needed and sometimes
expected to work overtime or to take on extra responsibilities to disrupt structural issues and practices
that grossly under-serve students, | believe one way to attract them to the field would be to
compensate them for this additional work. This compensation could come in the form of signing and
retention bonuses, time off to recharge, and enhanced professional development opportunities (such
as workshops on trauma-responsive instruction) to assist them in working with individual students and
colleagues.

In addition, students in elementary, middle, and high school need to be exposed to professional
insights about what it means to be a teacher. As a black male, my decision to become a teacher was
informed by my relationships with my black teachers. Had | not had black teachers who saw potential
in me and who explicitly recognized my assets, | would not have ever considered becoming an
educator. Because there are often few black male teachers in schools, black male students need to
be given intentional opportunities to interact with such educators and be exposed to teaching as a
potential profession.
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Finally, there are many black males working in other disciplines and institutions who could be ideal
candidates to enter the teaching profession. These individuals work in after-school programs, social
work organizations, worship and recreation centers, as well as in schools as teaching assistants. If
we find ways to incentivize and support these individuals to enroll in teacher education programs, we
could increase the black male teaching force. This means that we have to think creatively about how
best to support such career changers. If a black male is working full-time in a different profession, it
may be difficult for him to go without a salary for an extended period of time to pursue teaching
licensure. A short-term financial investment could yield long-term effects on the teaching profession
and subsequent learning and support opportunities for students.

A Matter of Priorities

Indeed, we have the potential to transform who teaches in schools across the United States if we
deliberately decide to rethink how we use resources and for whom. Clearly, we continue to come up
with resources to fund prisonsd creating cell after cell for occupancy by black males. If we really
wanted to change education in ways that are more representative and meet the needs of
underserved students, we surely could. Why don't we?
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APPENDIX 5
Many Hispanic students never have a teacher who looks like them:
There are 3 times as many Latino students as teachers in America.
Two new reports showohhy thatods

b

AStudents who share raci al and/ or gender <charact

levels of personal effort, happiness in class, feeling cared for, student-teacher communication, post-
secondary motivation, and academic engagement .
-- Anna Egalite, education professor at North Carolina State University

While roughly 25% of American K-12 students are Latino, less than 10% of teachers are. In other
words, there are 3 times as many Latino students as Latino teachers.
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A report (See Appendix 11) is out about the complexities of teaching Latino students, as well as
their relationships with white colleagues and administrators, and their hopes for professional
advancement.

Two themes emerged: the importance of Latino instructors in classrooms where large numbers of
students are Latino themselves, and the expectation & often voiced by supervisors d that they act
as Spanish-language resources for schools and families.

Latino teachers are eager to serve as role models and cultural stewards, but they feel their extra
work as interpreters for Spanish-speaking families is undervalued, according to a new report from
the Education Trust. Many see the additional responsibilities of community outreach as a second job
they are expected to perform.

By Kevin Mahnken March 12, 2018
https://www.the74million.org/there-are-three-times-as-many-latino-students-as-teachers-in-america-
two-new-reports-show-why-thats-bad-for-both/
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APPENDIX 6
|l tds not just recruiting minority te

It is widely believed thatth e nati onds schools suffer froButdire
the data also show this gap is not due to a failure of teacher recruitment. Also, minority teachers are
overwhelmingly employed in public schools serving high-poverty, high-minority, and urban areas.

Thus, the data suggest that, in spite of any possible barriers to entry, and competition from other
occupations for minority college graduates, there has been a large increase in the number of minority
teachers, especially in schools serving disadvantaged and minority student populations.

However, overall, the data also show that, over the past two and a half decades, minority teachers
were more likely to depart from their schools than non-minority teachers--especially minority males.

Why do minority teachers depart schools at higher rates?
Whil e the demographic characteristics of school s
initial employment decisions, this does not appear to be the case for their later decisions leaving.

Among the prominent reasons minority teachers gave for leaving or moving were: 1) a desire to
obtain a better job or career; 2) dissatisfaction with some particular aspect of their teaching job; and,
3) less positive school working and organizational conditions--the levels of collective faculty decision-
making influence in their school and the degree of individual instructional autonomy in their rooms.

Schools that provided more teacher classroom discretion and autonomy, as well as schools with
higher levels of faculty input into school decision-making influence, though reducing minority teacher
turnover, has shrunk in recent years due to accountability reforms, especially in urban school districts.

As well, some studies found a growing tension with teachers increasingly held accountable for
issues, decisions and outcomes over which they may have little, or even diminishing, control.

A report by the Al Shanker Institute notes schools emphasizing both recruitment and retention of
minority teachers. These schools balance accountability with high levels of teacher autonomy and
decision-making influence. For example, there is a growing network of schools operated and run by
teachers--of t en referred t o ascauBepheyarermedelsedafteplanspartmershipss 0 b
where lawyers both manage, and ultimately are accountable for, the organization and its success.

Here the focus shiftsf r om sol ely attracting or devel oprinmmg 0
fa better job for the people. o Rat h e work beteemthes i mp
importance of also viewing the roots of shortages as an organizational and occupational design issue,
implying the need for a different arrangement, better built for those who do the work of teaching.
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APPENDIX 7

More research on why Black teachers leave schools at higher rates

Il n recent year sncreased pushedget mbre teachera of color into the classroom,
often highlighting large gaps between student and teacher demographics. National data shows the
problem i sndt | ust rsrba etainingthemmagwellhose teache

That 6s i mport ant rebeatceaaarshehasdinked peachess ofocblor to better
outcomes for students of colord and inherent and democratic benefits for all students. National data
points to a somewhat larger overall turnover disparity of about 7% percen between black and white
teachers (22% vs.15 %, respectively). So why does a raw gap exist?

1 The schools where Black teachers worked also had weaker principal leadership, less effective
mentoring, and lower-quality professional development.

1 The observed Black-White retention gap can be partially explained by these challenging work
context and professional characteristics.

1 For both black and white teachers, working in a school with more black students and in higher
poverty neighborhoods predicted turnover

1 Schools where the teachers rated the professional support and leadership as worse saw more
teachers leave.

1 In general, when teachers moved schools they moved to ones with higher test scores, more white
students, and better working conditions.

Research has shown salary increases and bonuses can boost retention, including in high-poverty
schools. Mentoring programs and higher-quality principals have also been linked to lower turnover.

Programs have also emerged to specifically support teachers of color, including initiatives for male
teachers of color in New York City and Memphis

https://chalkbeat.org/posts/us/2018/07/25/black-teachers-leave-schools-at-higher-rates-but-why/
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Still more on why Black teachers stay or leave teaching

Why They Stay: Conversations with Teachers of Color
August 5, 2019 - By Alex Vitrell
https://www.educationevolving.org/blog/2019/08/why-they-stay-conversations-with-teachers-of-color

Why Do Teachers of Color Leave at Higher Rates than White Teachers?

July 10, 2019 - By Krista Kaput
https://www.educationevolving.org/blog/2019/07/why-do-teachers-of-color-leave-at-higher-rates-than-
white-teachers
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https://www.chalkbeat.org/posts/us/2017/10/31/a-simple-solution-for-solving-teacher-shortages-pay-incentives-for-hard-to-find-educators/
http://journals.sagepub.com/doi/abs/10.3102/0034654311403323
https://my.vanderbilt.edu/jasongrissom/files/2012/05/principal-effectiveness-TCR-version.pdf
https://www.chalkbeat.org/posts/ny/2016/06/20/only-8-percent-of-new-york-city-teachers-are-men-of-color-heres-how-the-city-is-trying-to-change-that/
https://www.chalkbeat.org/posts/tn/2018/07/10/with-man-up-a-new-memphis-teacher-prep-program-is-training-mentoring-men-of-color/
https://chalkbeat.org/posts/us/2018/07/25/black-teachers-leave-schools-at-higher-rates-but-why/
http://www.vorcreatex.com/
https://www.educationevolving.org/blog/2019/08/why-they-stay-conversations-with-teachers-of-color
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https://www.educationevolving.org/bios/krista-kaput
https://www.educationevolving.org/blog/2019/07/why-do-teachers-of-color-leave-at-higher-rates-than-white-teachers
https://www.educationevolving.org/blog/2019/07/why-do-teachers-of-color-leave-at-higher-rates-than-white-teachers
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ISSUES

APPENDIX 9

Why would Black (or Latino) males consider teaching in a public education
system which has historically rejected them on a cultural basis by delivering the

har mf ul message that fAas they are, 0 the
AUr ban students quickly receive the message they
are. o -- Prof. Chris Emdin
Letds | ook at the difference culture makes in sc
what knowledge is; 2.) what it means to be smart
students do not conform,nomat t er how sharp their Anatural abil
The engagement of Black students is affected by
gatekeepers), Aparcel out rewards and siaantcuturab ns
rules. 0oStudents are fipreemptively marginalized?o
behaviors, and their perspectives as disruptive,

This assertion is validated by Chitiga( 201 7) i n APunished for being no
schools, Black studentso6 behaviors and tendenci e
and perceptions (see definitions 1-3 above) are either formally classified or ultimately labeled deviant.

Students from minority groups struggle with establishing a healthy personal concept because they are
constantly under scrutiny from teachers who expect them to act within the confines of a behavior and
value system that is derived from the majority culture--a value system which is alien to them and
which seeks to squeeze them in a constrictive mold of mainstream culture.

"1 failed your <cl ass cause | ain'"t with your re

-- Boogie Down Productions, 1989

Due to the fhi @dtohse/mwicyoutubeicaminatahvaeYPhpAOJTRQ) with its unwritten,
unofficial, and often unintended lessons, values, perspectives and expectations around race, gender,

class, ability, age, |l ooks, etc, teachers #Aprivi
tastes, and sensibilities of white middle-class students. Thus, Black students experience their
teachers Adenying the | egitimacy of their cultur

youth) culture: hair and clothing styles, critically conscious rap music, and political movements.

Wiliams (2006 ) spell s it out: As a result of these ex|
failing in classrooms and schools, not because of lack of drive, desire or effort, but because:

1 they have essentially been devalued by elitist attitudes
o which, by design, reject them on a cultural basis,
A delivering the harmful message that as they are,
T they simply dondét belong there. o

1 Chitiga, M. (2017). Punished For Being Normal! A Culturally Relevant Critique of the Deviant Behaviors of
Minority Millennials. International Journal of Learning, Teaching and Educational Research.
http://vorcreatex.com/wp-content/uploads/2020/01/Punished-for-being-normal-2017-by-Miriam-Chitiga. pdf

1 Williams, K. (2006). Book review of K e e p i n dy Rrudenceearter. African American Literature Book
Club. http://aalbc.com/reviews/keepin it real.htm.
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APPENDIX 10
Why young Latino men do not think of becoming teachers

A Wh en Iintd[MraS okl ]a Jclassreom, | feelwelcome d and a cAc d potte do& st ude
feel that becausetheydon 6t have a mal & elLraetdsn oa tleoatc hoefr .Lat i no
help and who donédtlotkapte TReyotlenimbdsee a connect.i
because théypyodtomndhe same aadcepegddomdauseedf atshe
as k enh,y o&d o n 06 mnttopeateacker? my answeris,6 Why woul d | wantceto ¢
that doesndét want me?0860

-- paraphrased from. Wlily young Latin o men doné6t t hteach&rsobyfGarlye c o mi n

Warth San Diego Union Tribune 07.15.17

National statistics show 87% of classroom teachers are Anglo women, and 7% are Latino. Of that
7%, only 2% are male.

The Encuentros Leadership Academy (ELA) was launched in 2002 to help Latino students succeed in
school and particularly help males go to college.

ELA staff routinely asked boys what they want to do in life as a career. No one ever said they wanted
to be a teacher. This inspired staff to create a future teacher program.

nAll teachers are going to teach al/l kids, but t
under-repre s ent ed p o e knaw a b prebéem is that there are not enough people who

teach them who look like them, who are very familiar with their culture. As much as we all try to be
culturally sensitive to our Kkids, i1itdéds very cl ea
and understand their parents. o

AVhy young Latinomendon 6t t hi nk of e d ¢ miwnGartyttherth®hld.17sSan
Diego Union Tribune
https://www.sandiegouniontribune.com/news/education/sd-me-latino-teachers-20170713-story.html
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Latino Teachers6é6 Reflections :and Per.
A glimpse of the teaching profession through the eyes of Latino teachers

Despite the fact Latino students make up 25% of the U.S. student population, only8% o f t he nat
teachers identify as Latino. And while greater numbers of Latino teachers are entering the classroom,
they (like other teachers of color) are leaving the profession at higher rates than their peers.

To build and maintain a teacher workforce that is representative and capable of serving a growing
and diverse student population, district leaders must pay as much attention to understanding and
creating the right conditions to retain Latino teachers as they do to recruiting them. This starts with
listening to, and learning from, Latino teachers.
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The Education Trust has done just that and have published their findings in a new report, Our Stories,
Our Struggles, Our Strengths: Perspectives and Reflections From Latino Teachers.

fOur Stories, Our Struggles, Our Strengths0 e X p o u n d s llengas ot Lhtieo teathars, who
have a penchant to connect to and teach Latino students well, but, at the same time, were often:

1 viewed as inferior teachers and restricted to only teaching Latino students;

1 belittled or perceived as aggressive when they incorporated Latino culture or Spanish language in
the classroom, especially when advocating for Latino students and parents;

1 accepted additional roles, most often as a translator (even when they did not speak Spanish), but
were overlooked for advancement opportunities; and

1 related well to all students and served as role models for Latino students especially, but still felt
they had to validate their ability to teach.

lLatino Teachersd Refl ecti ombyEdTrustOPEINEG pecti ves
https://edtrust.org/press-release/latino-teachers-reflections-perspectives-teaching/
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The Hidden Curriculum in Public Schools

on

Appreciating the concept of a 0 hstamdishgewhy Adricanr i cul um

American children do not choose to go into teaching
https://www.youtube.com/watch?v=eY2hpAOJTRQ

The characteristics of the Ahidden curricul umo
School uniforms make you look intelligent

You are being watched

Stay in class where you belong

Only the state will determine what you will study

Surrender your will to a predestined chain of command

Yourself-r espect should depend on an observero6s

= =4 =4 4 -4 -

John Taylor Gatto
f Dumbing Us Down: The Hidden Curriculum of Compulsory Schooling
M https://tumblr.austinkleon.com/post/146957337096

1 The Underground History of American Education
https://www.youtube.com/watch?v=Revy8N0OfoP4

© 2019 john@bl-pi.org WWWw.vorcreatex.com

Why Black and Latino males d o ngd into teaching and what to do about it 21

me


https://edtrust.org/resource/stories-struggles-strengths/
https://edtrust.org/resource/stories-struggles-strengths/
https://edtrust.org/resource/stories-struggles-strengths/
https://edtrust.org/press-release/latino-teachers-reflections-perspectives-teaching/
http://www.vorcreatex.com/
https://www.youtube.com/watch?v=eY2hpAOJTRQ
https://t.umblr.com/redirect?z=https%3A%2F%2Fwww.amazon.com%2FDumbing-Down-Curriculum-Compulsory-Anniversary%2Fdp%2F0865714487%3Fie%3DUTF8%26redirect%3Dtrue%26ref_%3Dnosim%26tag%3Dwwwaustinkleo-20&t=MDVjODFkMzIxYTdkNDU3Y2E5YTEzZGFjMzU5YTA0ZmMxZDUxYWYyOSx0Q1VGZFRKMA%3D%3D&b=t%3AsKlV9kwokrYZ4pVnLW_1hw&p=https%3A%2F%2Ftumblr.austinkleon.com%2Fpost%2F146957337096&m=0
https://tumblr.austinkleon.com/post/146957337096
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APPENDIX 13

too much school, too little education

more and more home work
longer school years and days
less and less recess time
where the child just plays
high stakes tests
are now the norm
sob6bs students in a costume
they call a school uniform
classes acting up
giving teachers lots of lip
it looks like every kid
gets a detention slip
students in the hallways

not following the rules

theydre also cutting classes

dropping out of schools
fires in the bathroom
food fights during lunch
all this trouble really
should give us the hunch
thereds only one way
to understand this situation
too much school é

too little education

© 2017 dr. monday
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APPENDIX 14

Unpacking School Discipline:
Doesa school 6s discipline issues
a studentds decision about going |

School discipline has been an issue since the beginning of formal education: having a ruler or paddle
handy, having students walk quietly in lines,seat i ng students in rows, or r
wi || be good i n--eeeh lmging silentlunbh@s0Ultimatetyesshool suspensions or
expulsions (or the threat of) are used to maintain order.

It is now common knowledge, Black students are disciplined at higher rates than other groups
Thus, these African American students of the NCLB and post-NCLB eras have found themselves
over-disciplined in schools they have come to see as not meant for them as students or as future
teachersd future Black teachers colluding to hand out the penalties.

Two African American male teachers on school discipline: Rann Miller and Matthew R. Kay

i AsBlaskmal e teacher, | 6m expected to be my school 0
-Rann Miller, ADo Districts Actual
Al nstead of creating engaging |l earning experienc
with a deflect perspective with students of color. We insist on worshiping at the alter of isolated skill
devel opment, sacrificing childrends creativity a
mechani cal [ academic] exercises. 0
Al f, as a result, many of our student stogetthraughl or
why would they ever return, much | ess on purpose
il 6ve asked around and, anecdotally, many young
Awhy would any black kid, even the highest achie
-Matthew R. Kay, AWhere are all tF
Et ymol ogy of Adisciplineid by Marian Woodman

Discipline is a beautiful word usually associated with being told what to do and not what to do it in
schoold but this is not what it means. It is not the use of threats, fear, rewards, and punishments in
order to direct or control behavior.

Discipline comes f rlbismaldvihgeespomse tdatéadhersci pl e 0 :

1 that you see yourself through the eyes of the teacher
0 seeing yourself in the pupil of the eye of the teacher so that
A you can begin to see yourself as a personwhoisloved / t r easur ed fsdanryout h e
A not for performance
0 notin order to please anyone, but the single sole person who can look at you and can
see you as you potentially can be
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o and thus the Adisciplineo come&gtopurtreetigen t h
and energy into that potential.

Consequently, as a student, you see yourself, your potential in the eye of your classroom teacher and

you respond to it lovingly by doing what it takes to reach that potential;

1 this is not the student reacting to fear or rewards (points) acting the part, or taking blame when
they fail to do what it takes to meet teacher or school behavioral and academic standards.

Therefore, the onus is on the adult to be suchanexampleas t o i nspire the stude
fdiscipleoand f ol | ow t h e and soudoing@vkat itetakes topnket their own potential.

Children in stricter middle schools are
less likely to go to college, and more likely to get arrested

fiYou have to be strict. Give a middle school stu
-- IPS middle school principal

The idea that teachers think they have to scream
respect--and attention--is practiced in some middle schools. Just at a time in adolescent development

when teens start to questioning authority, rather than embracing this critical stance and make it

positive and transformative, school adults see this as a threat to their power. Herein lays the problem.
https://www.marketwatch.com/story/children-in-stricter-middle-schools-are-less-likely-to-go-to-
college-and-more-likely-to-get-arrested-2019-09-16

AWe f i nd t haolshasetnegativetlomg-runsanepacts on students. Students who are quasi-

randomly assigned to schools with higher conditional suspension rates are significantly more likely to

be arrested and incarcerated as adults. This shows that early censure of school misbehavior causes

increases inadultcrimed t hat there is, in fact, a 6school to
-- Meera Jagannathan, September 18, 2019

Al so see AThe Schne:ddng-Rwn Plrmpant Pipfe School Susper
at https://www.nber.org/papers/w26257

Punished For Being Normal!
A Culturally Relevant Critique of the Deviant Behaviors of Minority Millennials

Seeing their friends or peers disciplined for what they know is their normal behavior/s and
attitudes, why would students want to be a part of such a system by becoming a teacher?

inSocially disadvantaged minority sentsard@sproporiion-i ncl u
ately, singled out for disciplinary action and behavior intervention programs in schools in America.
Perhaps one of the readily accepted collective s
more prone to engage in negatively deviant behavior than any other group of students. This factor is

one of the major contributors to the disproportionately high number of discipline referrals, parent
conferences, in school and out of school suspensions, grade retention, underperformance, alternative
school placements, school-to-prison pipeline, and dropout rates, among the seemingly endless list of

other problems minority students face. To help educational leaders and teachers to better under-

stand more of the diverse students they serve, the paper critically examines some of the commonly
mis-interpreted behaviors of black K-12 students and offers possible culturally relevant interpretations
and rationale for such otherwise édnormal é6 behavi
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Further, for each of the behaviors analyzed, the paper suggests alternative ways for re-examining
culturally oO6normal 6 behavior that mainstream pub
argues leaders and other educators ought to continue to critically examine this issue, in order to

deepen their insights into the cultural and home backgrounds of their students, and to find novel
mechani sms of | abeling, curbing, and appropriate
mischaracterized as deviant. The paper also suggests innovative ways for educators to help students

and families identify potential triggers and causes for behavior and attitudes that are likely to be
construed by mainstream educators as negative de

Miriam Chitiga, Fayetteville State University. International Journal of Learning, Teaching and
Educational Research, December 2017 http://vorcreatex.com/wp-
content/uploads/2020/01/Recruitment-Employment-Retention-and-the-Minority-Teacher-Shortage-
2019-by-Ingersoll-May-Collins-.pdf

Re-examining Resistance as Oppositional Behavior

Influential work on oppositional culture explains involuntary minorities' disadvantage as the result of a
culture that discourages academic effort by branding it as "acting white," which leads students to
resist schooling. Much of this work by A. A. Akom depicts involuntary minority cultures as internally
uniform. This article challenges the oppositional-culture explanation in three important ways:

1 by demonstrating that through the religious tenets and practices of the Nation of Islam (NOI),
young female members develop a black achievement ideology, resulting in the adoption of the
kind of studious orientation to school that is usually demonstrated by voluntary immigrant groups;

1 by demonstrating the ways in which black people differentially make sense of and enact what it
means to be black that challenge previous binary or dichotomized accounts of black oppositional
social identity; and

1 by illustrating how resistance for NOI young women is transformative, as well as reproductive, of
existing patterns of social, racial, and gender relations. The evidence, from a two-year
ethnographic study of female high school students who were in the NOI suggests a systematic
reexamination of the oppositional theory and its main supposition.

https://lwww.academia.edu/2254440/Reexamining Resistance as Oppositional Behavior The Natio
n of Islam and the Creation of a Black Achievement Ideology

A

Why would students be discipline problemsi n a school thatés trying
Educators have to appreciate what a quality education is by studying how and why certain inner-city
students, including working-class whites, resist and/or reject schooling. The critical stance of these
students is not an isolated phenomenon, but represents a similar reaction by youth around the world
to public education and a school authority that seeks to educate them not in their own self-interests,
but in the interests of a dominate society. This can expose the colonial-political purposes of traditional
education and the neo-colonial-political function of charters, both of which validate normalcy. The
level of conformity required by school success gives unfair advantage to the mainstream and those
cultural and racial minorities who are bamboozled into a subservient assimilation. For those not
confusing domestication, indoctrination, or colonialism with education, here is a discussion about how
schools actually create a need for discipline and how to challenge and dismantle that need.

http://vorcreatex.com/wp-content/uploads/2016/03/What-is-a-high-guality-education-for-urban-
students.pdf
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School disaffection is International:
School disaffection is a global issue, not just in Indianapolis, IN

While many students are happy at school, disaffection and non-attendance are also not at all uncom-
mon around the world. School is very far from automatically being a good thing either for individuals
or societies. Governments internationally would do well to examine what it is about the nature and
practices of schooling that alienates so many.

In this light, it will help to realize and appreciate that the issues urban schools are having concerning
young people and their education are global. What this means is that we can now begin to investi-
gate, understand, and influence the common factors influencing this disengagement.

NASchool i n giscamwaracterded bydmesery, boredom, bullying, deceit, anxiety, humiliation,
brutalization, ethnic i and many other types of i discrimination, religious 1 and many other forms of i
indoctrination, sexual i and many other kinds of i exploitation, and testing to destruction. It should
not be | ike that. It should be fun.o

-Mi ke Douse fALearniang a&aed Laeghtieel i h

Two views around the causes of school disaffection
View A

Educator Clive Harber of Birmingham, UKwr i t es i n fiPerpetuating Disaf/
school is global. For many educators, disaffection is due to the personal choices and the cultural

values of students whose families they say do not value education and do not know how to discipline

their children. These students are too dangerous to have in schools. Their disruption of others and
disrespect for authority have effectively denied themselves the right to an education.

View B

However, researchers published in global journals like the International Journal of School Disaffection
(I3SD) http://ingentaconnect.com/content/ioep/ijsd advance the theory that disaffection has multiple
sources beyond that of individual student psychology and community/family back-ground. They blame
the institution, structure, logics and culture of schooling itself: schools need to adapt to accommodate
the needs of young people, recognizing/valuing their existing skills/qualities, rather than young people
having to conform to conservative school cultures.

http://vorcreatex.com/wp-content/uploads/2016/08/School-disaffection-is-global-Links-to-international-
level-research-papers.pdf

Also, see APPENDIX 15 The drawbacks of making students have to wear a costume in order to
express their right to a free public education in America
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APPENDIX 15

The drawbacks of making students have to wear a costume
in order to express their right to a free public education in America

i U ormg$ are about power and controld conformity and obedience. Why would a student want to go
into teaching knowi nsguchtaimesdirécied andchaathogtariangolieypWhem c e
schools and staff have real relationships with students and families, uniforms will be pointless. ©

-- John Harris Loflin

Self-Perceptions and Public School Uniforms:

Abstract: This study attempts to clarify the relationships between public school uniforms and some of
their intended results: student self-worth, student and staff perceptions of gang presence, and school
climate. The instruments used in the study included a questionnaire on gang presence and identity,
the National Association of School Principals Comprehensive Assessment of School Environments,
and the Harter Self-Perception Profile for Children. Participants consisted of 415 urban public middle
school students and 83 teachers. Findings indicate that, although perceptions did not vary for
students across uniform policy, teachers from schools with uniform policies perceived lower levels of
gang presence. Although the effect size was small, students from schools without uniforms reported
higher self-perception scores than students from schools with uniform policies. Student and teacher
perceptions of school climate did not vary across uniform policy.

*K. Wade & M. Stafford, Education and Urban Society, 2003.
http://eus.sagepub.com/cgi/content/abstract/35/4/399

School Uniforms
A 20th century response to 21st century challenges:
Why wuni forms wonot i mprove schools and

School uniforms reflect the dominator, not the partnership model

All societies are patterned on either a dominator modeld in which human hierarchies are ultimately
backed by force or threat of forced or a partnership model, with variations in between. A partnership
with youth, not a one-way coercive top-down mandatory school uniform policy, reflects this
enlightened global perspective.

Mandatory uniforms: A 20th century solution to 21st century challenges

The future belongs to the children. Our schools and curriculum must be based on the principles and
spirit of sustainable development. Since it is their future we are preparing for, students must be a part
of the processes involved in creating sustainable schools for a world each will inherit. Although
mandatory school uniforms appear to make sense, the necessity of fear, coercion, and control
required to implement such a policy and the divisiveness it creates in the school community, send the
wrong message to children and the world.
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AAdul ts, why cda Iydorue nféesa parti ci pation?29
--12yearol d rag picker, youth member, Concern for
organization, New Delhi, India https://www.concernedforworkingchildren.org/

The middle way: Democratic education

Many nations are moving to a new global, green, smart, cooperative, open, and democratic world.
To go forward, public schools must recognize how increasingly interdependent the world has
become. This is a significant shift: 1) from competition to cooperation; 2) from domination to
democracy; 3) from growth to sustainability; and, 4) from assimilation to self-actualization.

A controlling mandatory public school uniform policy and the manipulation, compliance, and
paternalism it reflects are not within the higher-order potential of our human nature and an ethos of
these global shifts.

Thus, any public district/school requiring students wear a costume in order to get a free public
education must reconsider their policy and join the world initiative to set forth a sustainable global
society not found on the dominator model, but on respect for nature, universal human rights,
economic justice, and a culture of peace.

Can school uniforms be universalized?

MLK said there are good | aws and bad | athesethal hos
benefit one group over the other. Since uniforms benefit adults over students, school uniform policy
cannot be universalized. See more on pp. 40-42.**

** http://vorcreatex.com/wp-content/uploads/2012/11/School-Uniforms-A-20th-century-response-to-
21st-century-challenges-Why-mandatory-school-uniforms-wont-improve-IPS-and-student-voice-

will.pdf

© 2019 john@bl-pi.org www.vorcreatex.com
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APPENDIX 16
Thoushaltnot sab

God gave Moses and tablet of clay by the Education Center
with 10 new laws we must obey. back in January
Moses didndét have a bel t inthedead ofwinter,
so his robe was dragging, a studentods pants di
God saitd,a firlanut e Mosesé way below his book bag
That aindét? you saggilhoc. White came out dbo
Thou shalt not sag. AThou shalt not saa
Thou shalt not sag. Thou shalt not sag.
Pull up your robe Thou shalt not sag.
So it wonoét drag Pull up your pants
Thou shalt not sag. So they wonodét bag
Thou shalt not sag. Thou shalt not sag.
| made a new commandment: Thou shalt not sag.
AThouéshalténot ésaaaag ! Yuhknowwhat God said,
Hey! | had a friend with a PhD iThou shtaaaagbo
and two best sellers Il know all about sa
But that didnét matter the history
|l 6m tellindé you fellershow it startind witdl

t a andepded up in the penitentiary.

He coul dndédt even ge
nd wagon Andlknow all about

Drivind a horse a

| guess you know why? the psychology,
they said his pants was s @&gjdghe pobtics of identity.
Tal k about saggind Eachgeneraton 6s di f ferent
look at society with their point of view
global warming and HIV youth today must tell their elders
perpetual wars and world poverty il 6m me, not you.
Before 91 11 my dog ate Purina Hey, listen to me kids
And 3 nights a week, | went out for dinner Youdbre just a scape
then came Iraq and hurricane Katrina They got to blame something
then they bailed out the banks 6cause the systemds
Now all we eats is cans of beans and wieners The lesson here
Come on America, Youdre just a punchi
hoist a red flag Il tds Obodtcpowenol
our economyods going down tWheent uiptebss AThou shal:
andiThou shalt not sag! 0 Thou shalt not sag.

Thou shalt not sag.

We all like freedom Pull up your pants

in our American nation Or L 61 | out 6em in
i f you dondt |l i ke t he mUSiTﬁoushaltnotsag.
then just change the station.

Thou shalt not sag.

Kids today Pull your pants up, yuh scallywag.
they dondt dress by the Y r%ushaﬁ’n):)tsag.ng
if you dondét | i ke seeinbd Thou shalt not sag.
underwear X You know what God said,
then just donot [o00k. gThoué shalté onoté s
One day while drivind

© 2008 Dr. Monday www.vorcreatex.com
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HOW CAN OUR TRADITIONAL PUBLIC SCHOOLS IMPROVE THE EXPERIENCES
OF ITS STUDENTS SO AS TO INFLUENCE THEM TO GO INTO TEACHING?

i | f , resaltsmaay of our students of color perceive school as a necessary gauntlet to get through,

why would they ever return, much | ess on purpose
people of color see school as a thing one escapes. Why would any black kid, even the highest
achieving, go into education? To recruit more t

-Matthew R. Kay, fAWher e aBdeatianhl Leadershep, QRtoberc2@19 p. 88a ¢ h

APPENDIX 17
Urban school challenges: Engaging each and every student

Today, unlike in the past, those concerned with urban students have created schooling styles
(Chicago's Urban Prep or Indy's Charles Tindley) which engage some urban students who were
historically un-engaged. This is wonderful! Yet, again, what about those urban students who continue
to drop out, who are oppositional, or who--both male and female--wh o d o n 6 doull theirpdnts t o
upofiguratively or actually? Don't we want to reach each and every student?

As noted in this analysis, the main complaints of our disaffected students are:

1. their school and teacher(s) fail to link the concrete values of education to the deeper

understandings of their own economic, social and political realities; and in fact,

2. their own cultur al Ar eper tdayrgaldye-andthecheed foriattionc a |
against t hese-ar@isvalidated.l t oxi nso

Professors Andrade and Morrell understand these complaints. Below they define what the challenge
is and how meet it to improve urban education.

The biggest challenge
According to the Gates Foundation and the Carnegie Corporation, the biggest challenge facing urban
school reformers in regard to the more and most disengaged urban student is:
A the development of instructional practices that encourage students to invest in schools as
a viable social Institution
0 enabling teachers to capture the minds and hearts of students
0 combining the interests of students with a critical focus
A providing hope and a sense that their investment will be rewarded
0 giving students something students can believe in.

Two orientations/actions necessary to meet the challenges

FIRST: The starting point and motivator for urban schools are to

A recognize the conditions of inequality

A enable the desire in students to overturn these conditions for themselves and all suffering
communities. For both educator and student, this means
o discarding the framework of meritocracy
ocritically embr aunderdgg. ©he rol e of the i

It means framing a classroom and school culture utilizing a critical pedagogy to:
A critique notions of equal opportunity and access,
making education a weapon to name, analyze, deconstruct, and act upon the unequal conditions in

urban schools, urban communities, and other disenfranchised communities across the nation/world.
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How to meet this challenge: Enabling students to be successful while maintaining their
identities as urban youth.

What does it means to achieve: Different definitions of success

To begin, we must understand there are different definitions of success:

A oneforthewealthyyhow cl ose one can replicate oneds comn
A oneforthe urbanpoorrhow f ar away one can get from oneds

Defining success for urban students in terms of how far they live from where they grew up can
connect their success with the suffering of others.

School funding currently focuses on improving instruction and learning conditions, with the goal of

increasing the number of students who are able to

A rescape" poverty and attend college

A "better themselves" or to "move up" or fAmove ou

Researcher Angela Valenzuela (1999) calls this a subtractive model of schooling: Urban schools
Asubtract r esour c@tpa/wivw.youtubescomivehiehPi=HsKtbaXGGSU&t=56s)
A dismissing their definition of education

A assimilationist policies/practices minimizing their culture and language.

Urban students are asked (sometimes indirectly, sometimes directly) to exchange the culture of
their home and community fortheso-c al | ed A hi g h echoadtinéxchamge for aockess
to college. Such an approach often reduces the life choices of students into a false binary, that of

A choosing between staying behind as a failure, and

A "getting out" as a success.

Faced with the prospect of leaving their communities behind to be a success, many urban
youth of all colors opt out of school. They choose to retain an urban and cultural identity they
perceive to be in conflict with the expectations of schools, even if the cost of school failure.

To be effective, urban education reform movements must begin to develop partnerships with
communities that provide young people the opportunity to be successful while maintaining their
identities as urban youth.

Valenzuela calls this an additive model of education. It focuses on the design of urban school
culture, curriculum, and pedagogy that identifies the cultures and communities of urban students as
assets rather than as things to be replaced.

The dil emma of societyds desire for success for
We know only too well urban students can succeed academically yet, at great personal and social
costs including alienation from

A family A their neighborhood
A their home language A progressive social values.

As a result of this tragic situation, a critical pedagogy in urban education

A strives to create spaces for students to learn as they also embrace and develop affirmed and
empowered identities as intellectuals, as urban youth, and as members of historically
marginalized ethnic groups

A relies on scholarship that views youth culture as a powerful, but oftentimes under-utilized, point of
intervention for schools.

"l failed your class ‘cause laint wi t h your reasoning. You tryin'
-- Boogie Down Productions, 1989
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So, ités not just about fAacting whi t-compliant;i i 6 r ad
Apl aying for the other teamo

As Prof Carter explained, Afacting whiteodo is a ne
Latinos referring to a person's perceived betrayal of their culture by assuming the social expectations
ofthedomi nant white society. Those most | ikely call e

mai nstreamer so and Carter stresses they expect,

Al t hough fAacting whitedo has to doowheh teaae, 0i Ad
applies this aspect to many urban students of all colors who reject being successful in school if it
means not suppor t-dumigg youhhack druthe thame ttamgie., the neighborhood.

Andrade uses the example ofanathlet e f or an wurban school who is s
by a suburban team and the next year is playing
the fAihome team. o I n fact, after gr adutahte ofno tfhreor

teamo and doesndét come back to his/ her neighborh
From the point of view of the fAhome teamo the #fAo

whose members use their wealth, power, and social/political advantagetomai nt ai n t hei r A
statuso and fikeep us (the wundeitdoqxk)s ithegurmreplidbe

underdogs, and [Jlooks down on their neighborhood, its way of life, and use of non-Standard English.

SECOND: Schools should create a critical counter-culture community of practice in their classrooms
and school programs. This counter-culture will deliberately study, critique, confront, and replace--with
a culture of excellence and justice--any and all forms of

A low expectations A political exploitation

A social exploitation A economic exploitation

These efforts should begin by

A confronting the immediate material conditions of the community where the teaching is happening.
o This means developing a curriculum and pedagogy

addressing the material concerns of students/communities (housing, justice, jobs, etc.)

A creatingchancesfor students to use what theyore |l earnir
o0 This means developing a curriculum and pedagogy
A permitting/enabling students to use what they are learning to act upon those concerns.
A preparing students to develop common goals and ready them to work collectively toward them.
A working to connect the local struggle for freedom to larger similar state/national/global struggles
A counter-culture community of practice: Resisting dominance
According to Professors Ducan-Andrade and Morrell, a major way for urban public schools to work for
urban students is for neighborhood and community members, and school teachers/coaches to use
their institutional capital to develop schools/classrooms/programs which
A counter the negative stereotypes that the very nature of the intellect and culture of urban
families/students (especially Black and Latino) are
o inferior and defective, o0 the cause of poor school performance/
0 a source of social pathology the achievement gap
0 non-intellectual

In review, efforts must be made to create an (counter-dominance) educational counter-culture
that makes the following qualities normal in the classroom: 1) self respect; 2) academic
excellence; 3) group achievement; self-realization; and, 4) critical self-consciousness
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Critical pedagogy as a core principle of a counter-culture community of practice

Critical pedagogy is a teaching approach which attempts to help students question and challenge
domination (educational, intellectual, social, political, economical), and the dominant beliefs and
practices of society. In other words, it is a theory and practice of helping students achieve critical
consciousness so they can be educated in their own self-interest.

From: Resisters, Rejectors, and Ridas: How to make urban schools work for disengaged students and critically
conscious teachers

© 2019 john@bl-pi.org www.vorcreatex.com

APPENDIX 18

Three categories of students:
Cultural mainstreamers, cultural straddlers, and non-compliant believers

Todayodos African American students face a variety
education expecting schools socialize them to fi
Prudence Carter in her book, K e e p i n fhelpstus apmeziate how students of color adapt, or not.

Chall enge: The burden of Aacting whiteo

It was John Ogbu (1998) and others who a-Amgeucard t h
students display antagonism toward the dominant white society by resisting educational goals,

choosing not to engage in school because they perceive high academic achievement as "acting
white" and particularly if they should present t

Thebur den of HAact i ngWherdeculted identBty and edtucattbn intersect

What is significant to this discussion is the research of Dr. Prudence Carter who draws from survey

and interview data of 68 low-income African American and Latino students from Yonkers, NY. She
sayssWhat these young people resisted was not dacti
school one must assimilate into mainstream society to the exclusion of one's own culture--doing well

in school wasraciessgbti-aalwhed hpmionorityo students
Samkian (2006) interprets Carterds argument: the
academic achievement as it does with stlongihg,nt sdé ¢

regardl ess of t hei rsor@eRmnodrity students achievie succesw io scosl while
escaping ostracism through an unspoken means of

Williams (2006) goes on to explain the difference culture makes. In our society, she says, a privileged
few get to define: a.) what knowledge is, b.) what it means to be smart, and c.) the images of the so-
called Aintelligent student. o6 I f students do not
Afatural abilityo/1Q, they are Amarginalized. 0

So, Williams sees the engagement of Black students is affected by how teachers and principals, (the

school s’ cul tur al gatekeepers), Apar cel out rewa
dominantcul t ur alThus,slteid.etnt semat € viep iy e ma rsgc hnoad |i sz efidgou 1bcyk
their cultures, their behaviors, and their persp

Because theivilegedér an dipdireotly)enallatl the styted, tastes, and
understandings of white middle-class students, Blackst udent s experienced thei
the legitimacy of their cultural (expressions) and even their critiques of the information they

(were) expected to | earn. o
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Williams spells it out: As a result of these exp
failing, not because of lack of drive, desire or effort, but because:

A they have essentially been
o devalued by elitist attitudes
A which, by design,
0 reject them on a cultural basis,
A delivering the harmful message that as they are,
othey simply dondédt belong there. o

This is profound!

How does this play out?

Not wanting to adopt the linguistic and appearance styles of the majority, Prof. Carter reported, these
young people "struggled with how to maintain culturally authentic selves, while, at the same time,
achieve."

Nonetheless, as pointed out by Southworth (2007), Dr. Carter places the variety of responses of
African American students to theseii h ar mf u | messageso surrounding st
dominant cultural values at school in 3 categories:

1. The non-compliant believers are students who are not able or willing to comply with mainstream
norms and behaviors. Thus, their engagement with and attachment to school is limited if at all,
leading to less successful educational outcomes.

2. The cultural straddlers comprise the majority of the successful students. They can conform to
mai nstream fAwhiteo expectakd omrs, i antd @paniadbH e itro
term Carter defvi hebiag. fcode

A

Remember, Carterd6s argument: students do not int
but as a rejection of individual culture and identity. Thus, straddlers are high achievers, but are able to
communicate with their peers within the cultural framework of the community and so are not accused

of Aacting white. o They're members of the studen
school at specia | public events, yet fAkeeps it real o in t
rhyming about the social-economic injustices they and others face.

3. The cultural mainstreamers embrace the dominant cultural values and assume that the speech
patterns, dress and behaviors of the dominant (middle-class white) culture as the norm--what

Aregul aro people do. They are the most Ilikely to
embrace their own culture and ethnic identity in the same way as non-compliant believers or cultural
straddlers.

Samkian also helps make clear 3 of Carter's many research conclusions:

A Carter argues that the non-dominant cultural capital minority youth utilize needs to be validated in
order to realize a stronger form of multiculturalism in schooling.

A Carter realizes that achievement necessitates an ability to access dominant forms of cultural
capital as well.

A Carter caldul tfurralfinuawviigat or sd0 who help student
of their own cultural capital with the mainstream culture regulating schools.

Since, as Southworth mentions, the iIissue is wunde
to maneuver between school--where the dominant culture reigns--and t hei r own e€eommu
cult ur al navigatorso (teachers or community partne

Why Black and Latino males d o ngd into teaching and what to do about it 34



can help parents and students navigate through the often difficult processes involved in schooling and
later in the workplace.

What is important to remember, Carter found the majority of the students--ages 13-20--she
interviewed believed education was the key to success, jobs and mobilityd even the non-compliant
believers who refused to comply with dominant cultural expectations, yet shared the same
educational val ue of Afgetting an education. o

|l nternational wvalidation of Carterods i1 deas
Carter mentions South African students who also experience the barriers to success mentioned
above. See Loflin (2006) regarding Aboriginals in Australia.
http://vorcreatex.com/wp-content/uploads/2012/11/Education-or-Neo-colonialism-2.pdf

Gender: Why are most non-compliant believers male?

An additional aspect of Carter's work deals with gender--obviously because most of the non-
compliant believers are males. The difference in the socialization of young men and women, Carter
found, was a major component in student achievement as well--a component not explored in the
Ogbu/Fordham thesis.

The chances of urban males succeeding in mainstream society are inhibited by not only their

academic achievement, but also by their cultural norms and the conditions in which they are raised.

Reed (2006) and Southworth agree with Carter and argue:

A families tend to push the girls harder and expect them to make better grades, conform to dominant
speech and dress patterns, while the males are

urban males want to be successful and obtain white-collar employment, but white-collar jobs require

t hem t ®o futs esudi ad speaking Standard English and dressing in ways valued by the
dominant culture. This poses a dilemma for young
masculine or "hard"--not compromising their cultural identity for social success; and,

A thus, these social cues encourage young males to be socially non-compliant, which places them
at odds with the largely inflexible public schools and a formal workplace climate.

The dilemma facing urban male students
Then there is the dilemma Carter sees Black and Latino urban males facing: if they reject the cultural
expectations of schools and other mainstream social organizations, this sets them up for negative
evaluations by teachers who too often view them as potential "thugs" anyway. This leads to
academic failure with its consequences.

Yet, total conformity to the dominant cultural practices means an invalidation of their own cultural
Arepertoired and cr i tdaycealityd something wharsmated cantt theayi Non-e v e r
compliant believers don't relate to school because it fails to link the concrete values of education to

the deeper understandings of their own economic, social and political realities.

In most cases, this is why these students look up to hip hop artists because they are able to keep it
real: be both authentic and Asuccessful

From: Resisters, Rejectors, and Ridas: How to make urban schools work for disengaged students
and critically conscious teachers

© 2019 john@bl-pi.org WWW.vorcreatex.com
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APPENDIX 19

THE HATE U GIVE:

Appreciating Dr. Prudence Carterodos ACul t
create an education system where Black students can be Black and be
successful, and so inspire Black students to be teachers

Al nfluential work on oppositional culture expl ai
Black school culture discouraging academic effort by branding it as "acting white," leading students to
resi st schooPraf AgA. Nk onMRe-e®Rami ni ng Resi stance as Opry

s not that Black students have to act white
k and be succe s-sOr®idudence Carter, Keepi né it real

o O

| t
| a

W =

The HATE U GIVE
Starr Carter is a 16-year-old American girl who lives in the fictional Black neighborhood of Garden
Heights, but attends a predominantly white private school Williamson Prep.

This would be a perfect scenario for her, but Starr has a problem: she has to fit into the white culture
at Williamson where she code switches while havi

The Hate U Give, Official Trailer, 20th Century FOX
https://www.youtube.com/watch?v=3MM80kVTOhw

The Hate U Give
https://www.nytimes.com/2018/10/18/movies/the-hate-u-give-expletive.html

AThe di |l emma énksdéate istthatehe morestheyty to act in resonance with the

conventional and fixed standards of the dominant group, the more they lose a sense of self and feel
alienated. Conversely, by resisting the majority culture, in an effort to preserve theirs, they expose
themselves to disproportionate prejudices and di

Teaching Guide, The Hate U Give
https://b0f646¢cfbd7462424f7a-f9758a43fb7c33cc8adda0fd36101899.ssl.cf2.rackcdn.com/teaching-
quides/TG-9780062498533.pdf

AWhy candt schoo-tubkugrcebBr3aRiudence Qartertkieepi nd it real

What some urban students resist/rejectisnotiact i ng white, 6 but the assu
school one must assimilate into white middle-class society to the exclusion of one's own culture.

Doing well i n school becomes a fAsubtractive proc
order to fit into the mainstream.

Q&A with The Hate U Give author Angie Thomas
https://www.youtube.com/watch?v=xQJtCTtoA9g

See more at: Resisters, Rejectors, and Ridas: How to make urban schools work for disengaged
students and critically conscious teachers
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APPENDIX 20
5 ways our traditional schools can influence its students to consider teaching

f TUTORING CLUB A TutoringClubin To teach is to |l earn twiceo

Students helping other students to understand a worksheet, or students helping each other with
homework is not new. In fact, it's natural. Brain researchers note the human brain is a "social brain”
and likes to learn with other brains. Such experiences can have a positive influence on student to
consider teaching as a career choice.

Traditional school 6--12 graders can join the Tutoring Club and learn how to tutor. The peer to peer
tutoring club, run by students with the help of an adult sponsor, will take in referrals from teachers or
students/families can request tutoring. Members will be assigned a student/s. Club members will also
be assigned to read to classes of younger students.

The club will be based with the slogan "To teach is to learn twice" and will be a way to introduce
students to teaching. The club will run both during and after school.

https://www.peertutoringresource.org/2014/01/starting-and-implementing-a-peer-tutoring-program/

1 A SCHOOL COUNCIL Helping students have a greater say over matters affect their school and
education through participation and responsible action

Many students Ali keo school , yetmedeacherd? @he questignasy
how can our traditional public schools make and sustain a climate and ethos making traditional public
education such a positive experience that students will want to go into teaching?

In this regard, it makes sense then to have coming to school so empowering students feel validated,
and listened to all while having a sense of control over and responsibility for their surroundingsd
again making school a place so compelling and inspiring they must be teachers,

"If democracyi s going to work, it's got to be practiced

-- Derry Hannam https://www.youtube.com/watch?v=brCfBiBt9Xs

https://www.phoenixeducation.co.uk/index.php/why/why-student-voice
http://vorcreatex.com/wp-content/uploads/2012/08/UK-Student-Participation-and-School-
Improvement-Oct-2006.pdf

www.schoolcouncils.org

https://www.studentvoice.co.uk/about-us
https://www.schoolcouncils.org/dl/OCCStudentVoiceResearch.pdf
https://www.natstuco.org/about/

Onpages11-13 of @A Ci vAGvicliierboy: Waat doés a €onstitutional democratic republic
require of its schools?), we see all the research showing how
climate. Such meaningful student engagement (https://soundout.org/) also improves student-student
and student-teacher relationships, academic performance, and grad rates.

T What 6 s mo st Thereé ignorefearchahowing when students are involved in school-
related decision-making, things get worse in schools. None. See UK research paper:
http://vorcreatex.com/wp-content/uploads/2012/08/UK-Student-Participation-and-School-
Improvement-Oct-2006.pdf

School councils will influence students to see our traditional public schools (and the teaching
associated with it) as a positive place for children and youth enabling self-affirmation, and
personal/community empowerment and self determination.
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https://www.peertutoringresource.org/2014/01/starting-and-implementing-a-peer-tutoring-program/
https://www.youtube.com/watch?v=brCfBiBt9Xs
https://www.phoenixeducation.co.uk/index.php/why/why-student-voice
http://vorcreatex.com/wp-content/uploads/2012/08/UK-Student-Participation-and-School-Improvement-Oct-2006.pdf
http://vorcreatex.com/wp-content/uploads/2012/08/UK-Student-Participation-and-School-Improvement-Oct-2006.pdf
http://www.schoolcouncils.org/
https://www.studentvoice.co.uk/about-us
https://www.schoolcouncils.org/dl/OCCStudentVoiceResearch.pdf
https://www.natstuco.org/about/
http://vorcreatex.com/wp-content/uploads/2012/08/A-Civic-Literacy-What-does-a-constitutional-democratic-republic-require-of-its-schools.pdf
http://vorcreatex.com/wp-content/uploads/2012/08/A-Civic-Literacy-What-does-a-constitutional-democratic-republic-require-of-its-schools.pdf
https://soundout.org/
http://vorcreatex.com/wp-content/uploads/2012/08/UK-Student-Participation-and-School-Improvement-Oct-2006.pdf
http://vorcreatex.com/wp-content/uploads/2012/08/UK-Student-Participation-and-School-Improvement-Oct-2006.pdf

ot

Giving chil d
ooperative |

(@]

-- Michelle G Zachlod, 1st grade teacher, California City, CA
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-- The Institute for Democracy in Education

Anlt i s strange that the schooling system which

undemocratic institution in Americad except for the prisons which you can avoid by behaving or the
military which is avoided by not enlisting. o
-- Dr. Donald Glines, Educational Alternatives for Everyone All the Time

1 PRACTICING A 21ST CENTURY MULTI-CULTURAL EDUCATION Our traditional public schools
as a place enabling shared decision-making in the classroom so that students want to be there
because they feel recognized, accountable, and significant

Since the early 1970s, multicultural education has been a part of the foundation of American public
schools. It opened the classroom door to mutual understanding among students, students and
teachers, as well as adults in the community. It did this by providing the academic/political foundation
that legitimized Afro-centric questions and the goals of multiculturalism, shinning the light of science
(both social and biological) on the illusions of stereotypes and the shadows of prejudice. This
exposed discrimination in American society and its public schools. Interestingly, in the early 1990s,
multi-cultural ed. began to lose some of the gravitas it once had. Attacks on multiculturalism from
cultural conservatives and doubts about its viability from its contemporaries compel many questions.

Shared decision-making: Multicultural education for the 21st century

1 STRENGTH-BASED LEARNING PLAN (S-BLP) Our traditional public schools will focus on a
balance between 1.) assimilating students so each can meet Indiana state grade-level academic
standards and 2.)thest ud e nt 0 s-actoaNzatiors 8ele APPENDIX 35.

Due to the standards movement of NCLB, both schools and students are judged by their ability to
meet standards--t aki ng f ocus of f i iondandstrdngthsl Oustriaditidnal publi s
schools will spend just as much time and energy normalizing each student as discovering and
developing their uniqueness. See the story of dis/ability and why a S-BLP will benefit each student
and make the traditional public school climate one that compels its student to want to recreate their
experiences as a teacher in their own classroom and/or school.

http://vorcreatex.com/wp-content/uploads/2019/06/In-1907-Hoosiers-legalized-normalcy.-In-2017-
Hoosiers-discredited-and-abandoned-normalcy.ppt

1 THE GLOBAL HUMAN RIGHTS OF CHILDREN Our traditional public schools will recognize and
validate the global human rights of its students

Although the US is 1 of 3 out of 197 countries not signing the UN Convention on the Rights of the
Child (UNCRC), our traditional school will organize students and their families, staff, faculty, admin-

ren a sense of [democratic] ownersh
earning environment that most teach

We must remove the contradicti onsendsforiteschoolsshut t ur
esists the actual practice in schools of democr

w

istraton and board, and the great erertmehadistrictoversion af thenu n i

UNCRC.

The version will be recognized by the district staff, faculty, administration, and board validating that
each student has global human rights and so each student will know they have global human rights
which are recognized by their peers and school adults.
https://www.savethechildren.org.uk/what-we-do/childrens-rights/united-nations-convention-of-the-
rights-of-the-child

© 2019 john@Dbil-pi.org WWW.Vvorcreatex,com
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http://vorcreatex.com/wp-content/uploads/2012/11/Shared-decision-making-Multicultural-education-for-the-21st-century-Pamphlet.pdf
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APPENDIX 21

Pionero Scholars college program
prepares Latino students to be teachers

Many Latino students who did not do well in school say having Latino teachers might have made a
difference in their education.

To challenge the low numbers of Latino teachers in Tennessee, Latino students can participate in a

4-year program for under-graduates at N a s h v Lipstomid University aimed at turning them into
teachers. Called Pionero Scholars, or fpi oneer scholars, o and hous
education, the program prepares Hispanic students for careers in education.
https://www.lipscomb.edu/education/academic-programs/pionero-scholars-program

The Pionero Scholars program encourages graduates to stick with teaching by providing a number of
supports and incentives, including financial ones--via a $10,000 annual scholarship. Students are
chosen from local high schools, and Lipscomb has an agreement with those same schools that
includes a pledge to hire graduates from the program.

If they make it through the 4-year program, Pionero Scholars plans to provide mentors from the field
of education to guide them through their first 2 years of teaching and into their third.

F r o mMany Hispanic students never have a teacher who looks like themo
https://hechingerreport.org/many-hispanic-students-never-teacher-looks-like/

© 2019 john@bl-pi.org WWWw.vorcreatex,com
APPENDIX 22
Lots more Latino students, not so many Latino teachers:
l' 1l inoisdé plans for increasing the num

Research shows that students with teachers from
etter and are more |ikely to go to college. o
-- Ariel Cheung, fLots more Latinostudent s, not so many Lat

T

The Illinois population of Hispanic and Latino students has surged over the past decade, but the
slower-evolving teacher force has failed to keep pace. According to a Chalkbeat analysis of new data
from the 2019 lllinois Report Card:

lllinois

1 1in 4 lllinois students is Latino, up from 1 in 50 years ago,
1 only 6.7% of teachers are Latino, a slight rise from 5% a decade ago,

1 83% of lllinois teachers are white, a figure that has barely budged in the last 15 years,
1 lessthan50% o f t h e stwdénbpbprilétion is white,

1 47% of students are Latino compared with 20% of the teaching workforce

Why Black and Latino males d o ngd into teaching and what to do about it 39


https://www.lipscomb.edu/education/academic-programs/pionero-scholars-program
https://hechingerreport.org/many-hispanic-students-never-teacher-looks-like/
mailto:john@bl-pi.org
http://www.vorcreatex,com/

the percent of white students dropped to 47.6%, down from 53.3% a decade ago,

the black student population steadily decreased since 2004, going from 20.8% to 16.7% this year.

1 the black student population has fallen at a faster rate over the same time period, from 50% of
students to 36%,

1 the percent of Hispanic students increased slightly, from 26.2% to 26.4% after 15 years of steady

growth,

the percent of non-white teachers rose slightly from 2018, up to 17.4% from 16.8%,

the percent of black teachers is down to 5.9% from 8.3% in 2009--leveled off this year, and

the percent of English learners continues to climb steadily, up to 12.1% this year from 11.7% last

year and 8% in 2009.

= =4

= =4 =4

Obstacles for students of color who want to teach

The 2019 lllinois Report Card also found there is a lack of generational wealth in families of color; so,
the financial burden for college and post college education is high. Such obstacles can derail even
dedicated would-be teaching candidates

Otherob st ac | e sinvislbliekaed aonf fe xt ra wor k i mposedceoFor t hem
exampl e, Latino t eacher mnslatibpnesendgcesppmentoring, teacloing ptudentsi d e
how to code switch and other tasks add to their workload without additional compensation, all of

which can lead to burnout and retention issues.

Chicago Public schools (CPS)

CPS is taking a more active role in attracting teachers of color compared with years past. Now it is:

1 accelerating the hiring of more teachers of color, district leaders in some areas are investing in
residencies and grow-your-own programs,

1 emphasizing its Latino culture and resources like tuition reimbursement and mentoring programs
at college job fairs and other recruitment events,

1 working to expand student teaching ties with more universities,

1 digging into how the most diverse schools recruit and retain more teachers of color, and

1 spearheading efforts to encourage its graduates to become teachers themselves and grow its
population of Latino and black male leadership.

Chi cagobs Nat i on alteadtheruesidendy programwis i t y

1 helping it students overcome financial barriers to teaching careers,

1 now inits 2nd year in Chicago and its 1st year at East St. Louis, and is in the works for North
Chicago,

1 focused on increasing diversity in schools while also providing a pathway for para-professionals
and career changers to become licensed teachers,

1 boosting its Chicago year-long program here residents spend 4 days a week in the classroom,
working under a mentor teacher, while also taking college classes and receiving a stipend, and

1 performing well because of the 60 residents at CPS--along with another 30 placed in schools
managed by the Academy for Urban School Leadership--88% identify as people of color.

By Ariel Cheung November 13, 2019 Chalkbeat
https://chalkbeat.org/posts/chicago/2019/11/13/teacher-diversity-in-illinois-lots-more-latino-students-
not-so-many-latino-teachers-data-reflect-illinois-disparate-changes/
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APPENDIX 23

Moving Beyond Structural Determinism:
District schools as places to contest and eradicate inequalities

N

The p wfrppbbiceducation is not to help students get out of poverty, but to get rid of it. 0
-- Jeff Duncan-Andrade

Al n addition, school dedBkssahs ahgr$to mastly stiedents afeator, s p o o n
suggesting that we mu sn @ritiidrdsoctiiat tteyncamaddptyto---nathér thang t h e
disrupt--r aci sm and inequality in schools. o

-Dena Si mmons @ Horwactios th edASaibdEdatadon Opdate
AThe paradox of educational i n angoogahe few pstitutienst hat u

t hat produce opportunities t o -clefferyBuacan-Adradeict ur al

According to the IDOE Compass site, (https://compass.doe.in.gov/dashboard/overview.aspx) of
| ndi aotabedrsliment of 1,135,199 students, 83,334 (7.3%) qualify for reduced price meals, while
450,322 (39.7%) qualify for free meals. Thatos a

What are urban schools for? To get rid of poverty! So, we need an anti-poverty curriculum

The role of such schools in educating urban students must be put in perspective. When education
is confused with assimilation, public schools become institutions that perpetuate the status quo.
Consequently, historically for marginalized groups, schools can be seen as institutions manipulating
funding and curriculum, and even forcing standardizing testing--pr ov i di regd uac at miosn 0 whk
regularly reproduces social inequalities. Thus, for some urban students their local school is a public
institution they must | earn to manipulate, navig
know-ledge to move on. For others, their local school is a public institution promising academic
success, but in many instances turning out to be a source of self-doubt rather than self-development.
Finally, for many urban students their neighborhood public school is actually a political site focusing

on having them trade the culture of their home and community fortheso-c al | ed WA hi gher ¢
school in exchange for access to college.
However, regarding todayod6s urban school s, what

and teaching methods which empower students and involve them in solving the very social-economic
problems that not only plague their communities, but hinder their own academic success? Instead of
making public education an experience where urban students are asked to put up with the many of
the same social toxins they face each day in order to "escape” poverty, what if education becomes a
weapon to name, analyze, deconstruct, act upon and change the unequal conditions in their schools
and essentially disenfranchised communities?

This idea argues that because most public urban schools are in pockets of poverty, these
institutions are uniquely situated as community centersforant-pover ty acti ons. It
those who suffer from the immediacy of poverty and other social toxins be directly involved in the
eradication of these conditions. Thus, urban students, and their communities, must reason with their
neighborhood school and local district to provide pedagogy and curricula addressing the conditions of
urban life, and foster among them a sense of opportunity and power for altering those conditions.

(@}

http://vorcreatex.com/wp-content/uploads/2012/11/Urban-schools-as-sites-to-contest-inequalities. pdf

Al s o Ascengrehiensive vision for urban school reform: Ending povertyo
1 http://vorcreatex.com/wp-content/uploads/2012/11/BLPI-Urban-school-transformation-A-
comprehensive-vision.pdf

© 2019 john@bl-pi.org www.vorcreatex.com
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APPENDIX 24

Add Citizenshi p t o a alicares af Care@rsand College so this education
for critical civic engagement impacts the school and classroom experiences of
students of color and so they will be influenced to consider teaching as a career

To make each st udtatradifiosal sehog ene that willanfluersce them to going into
teachingasacareer, enter a sense of -diectievrinci nlaittieornadc yion.taon dt

Reinforcing the Student Councils idea in APPENDIX 20, global research below shows when/where
students have a sense they are regarded and listen to and so are consulted regarding school-related
decisions, school climate improves: academics, attendance, behavior, relationships, grad rates, etc.

What 6s really power fnohe, shawmgthaewheénghe vomes of stgdendsrare hof
just respected but validated through responsible school/classroom shared decision-making
(https://www.schoolcouncils.org/, school climate gets worse. This means, it most cases, it is a
school 6s adul t s renstudentdartisipatog ar d/ i gno

Recommendations
1 Districts emphasizingt h e 2 ftollege andfCareeroreadiness must add Citizenship readiness
i n order to fawipurpbsé, which isto dducate students forsself-government
1 In doing so, consider these questions:
o How can we make each traditional public school a democracy?
o0 What can students do to help run their school?
o How can our traditional schools promote classroom morning meetings and bi-monthly whole
school meetings?

Let 6 s | o onkthe tevel of student pasticipation proposed here regarding the values of
democracy and citizenship can improve the all-over classroom and school student experience.

Research supporting meaningful student engagement in school-related decision-making show
such participation reduces:
T stress caused by a |l ack of a sense of control o
1 the sense of disenfranchisementd being involved in schooling decisions empowers students,
preparing them for citizenship (Loflin, 2003)
1 disengagement from the schooling process resulting from the African American schooling
experience of mis-education, under-education, or no education (Akom, 2003; Loflin, 2007)
1 powerful risk factors that influence adolescents' well being--need for control, bonding, and sense
of meaning (Barnard, 1995; Holdsworth, 2003)

Meaningful student engagement in school-related decision-making promotes:

1 higher order thinking skillsd evaluation, synthesis, applying, etc.

1 self-determinationd having ownership of learning and sharing in classroom and school decisions

(Scherer, 2008) is democratic self-determination (Hecht, 2002)

1 self-actualizationd a democratic school culture emphasizes the individual, leading to the full
devel opment of each studentds unigueness (Hecht

1 self-efficacy--countering the relationship among impotency, apathy, and lack of recognition with
aggression/violence (May, 1967)

1 reviving/evolving, supplementing, and complementing multicultural educationd practicing
democracy in classrooms and schools is the practice of multicultural education

1 sustainabilityd a sustainable society needs sustainable schools; sustainable schools are
democracy schools (Loflin, 2006)
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1 trust and affirmation from adults and peers, a psychological investment in schooling-- increased
cooperation and enjoyment of learning, and community involvement (Fletcher, 2003)

1 school connectedness and retention rates; mental, social, and physical health; and, an increase in
a communityos <ageorge, ROOg api t al (Pa

1 the social nature of our brain, both in its modular organization and extended development in that a
collaborative classroom management model provides the best school venue for enhancing the
brain maturation of students. (Sylwester, 2003)

Ownership of Learning

Currently students are playing four major roles, moving students beyond mere engagement and into

ownership of learning (Fletcher, 2008):

1 Students as Planners Selecting textbooks, creating classroom behavior guidelines, and designing
new buildings.

1 Students as Teachers Helping school staff understand technology; helping communications
between adults and youth.

1 Students as Professional Development Partners Assisting in developing new approaches to
differentiating learning, transforming expectations, researching projects, and collecting data

1 Students as Decision Makers Involvement in curriculum, policy, school climate, on boards of
education, grant making, and school assessment to turn around failing schools.

Taking into account students ideas and opinions

Il n England (Hannam 2001; Tafford, 2003), seconda
and opinions when making decisions in ways that were transparent, regular, and accessible

compared to similar schools that did not, for a significant number of students their participation in
school-related decisions:

Enhanced learning across the curriculum and the full range of academic abilities

Helped them gain organizational and time management skills

Supported the learning of communication and collaboration skills

Facilitated quality outcomes which led to enhanced self-esteem

Fostered an allover sense of personal and social efficacy

Brought a greater sense of ownership, and personal empowerment leading to greater motivation t
Increased feelings of independence, trust, and responsibility

Required initiative and decision-making

Significantly lowered disruptive behaviors in classes and hallways

Improved their attendanced and was significant for the less academic and alienated students
Suspensions and expulsion were significantly lowered

Helped school climate became more positive

Improved the attitudes of teachers and staff

Significantly lowered school violence

Brought real-life benefits which enhanced staff-student relationships

https://publications.parliament.uk/pa/cm200607/cmselect/cmeduski/147/14705.htm
http://www.publications.parliament.uk/pa/cm200607/cmselect/cmeduski/147/147 .pdf
http://www.academia.edu/6298319/Democratic education and learning\

A =A-8 A_2_9_9_9_42_9_9_°2_29_-9_-2°_-2°_-2.-2-

The above research comes frompp11-1 3 o f f Ci .03ee thelist of eeferances on pp 17-19 in
iCi vi ¢ |htipt/ercreaey.com/wp-content/uploads/2012/08/A-Civic-Literacy-What-does-a-
constitutional-democratic-republic-require-of-its-schools.pdf
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APPENDIX 25

Influencing our students of color to consider teaching as a career by dismantling
any vestiges of White Supremacy in their traditional publics ch ool 6s cul

AUnti | ytoaun du n\heirtse Supremacy, everything else wil

Indeed, our local school districts, like all American districts, are fish in the water of systemic racism
and a hi stedruy aafi ofmmi of African Americans.

The foundations of the curriculum of the Indiana Department of Education (IDOE) represent
educational practices primarily measuring student achievement on the basis of assimilation into white
middle-class norms. The ability of a student to read, write, and do arithmetic at the highest levels is
not what is being referred to as white middle-class norms. It is much deeper (Andrade, 2008).

Our current IDOE standards, pedagogy, and measurements of these abilities center on white middle-
class epistemologies. *  Most urban educators, administrators, and school boards assume without
guestion the fAsuper i odasstwgysofbnbwinguch whi te mi ddl e

Thus, the path to acquiring those skills is auto
be applied in the service of the existing power structure--economic, social, and political.

ACan we call the preparation to preldiutces,t hedwadtti]
-- Mwalimu J. Shujaa

As found i n Robi Whit®HRragilityg tad teynd WhitdoSupremacy describes a global
social-political-economic [and education] system of structural power and domination based on racial
categories privileging white people as a group.

White Supremacy has shaped a system of global European dominance that influences white moral
theory and moral psychology and is imposed on America's nonwhites by ideological conditioning--
particularly US school systems.

Atraditional pahdéllenge U aver arad lpdirg out any and all aspects of White
Supremacy in the school and the state of Indiana

Because White supremacy has shaped Western political thought for centuries, it is never named. In
this way it's rendered invisible, becoming a taken for granted aspect that under-rides all other political
and social contracts such as our national and state standards and the curricula validating them.

Tot he extent a t stafdfacudlty, or baard dosnat beose &nd act to counter the

unquestioned predominanceof t he fAwhitenesso of European cul t
their school according to the Al15 Characteristic
will be enabling White Supremacy in their school.

1907 ]N___r:)l;‘\_.__h"/}. Egcramc.s LAw

belleved criminality, mental pro ems. Indiana Supreme Court ruled 1907

law unconstitutional 1921, citing
. den of due process under
th Amendment. 1927 1

and pauperism werc heredit 7.

Various laws were cnacted based on
this belief. In 1907, Governor

J. Frank Hanly approved first state §
eugenics law making sterilization §
mandatory for certain Individuals

in state custody. Sterilizations

halted 1909 by Governor
Thomas R. Marshall

¢ _'I :
In 1907, Indiana pass e d

t he wor | doawlegdlizing whiteEsupgemacy ¢ s L

Why Black and Latino males d o ngd into teaching and what to do about it 44



The hidden racism in the fAgrito fad
Anti-r aci st educator Dena Si mmons i n ditiEtrcts basetspoonsfedU p d
lessons on grit to mostly studentsofcolor, s uggesting that we must dAfi xo
so that they can adapt to---rather than disrupt--racism and inequality in schools.

Letdbs see, AWhat HappenadtWhdern of D]i samdadle Whi t e

P S
N o - NS

AWhite Sumpdiemaey @White Supremacy Culture. o AWhI
shock of reading these words has worn off, let's explore what it is and why we need to dedicate more
time to exploring its dehumanizing effect in our schools.

At Visitacion Valley Middle School (VVMS), in the San Francisco Unified school district, our brave
staff spent a majority of the 2018-19 school year unpacking White Supremacy Culture (WSC). This
took the form of discussions, watching short video clips, annotating readings, and doing some deep
personal introspection. We needed to go deeper than our previous conversations about diversity,
equity, and inclusion. Like most groups of educators, we had spent a few years dancing around topics
of racism and struggled to make lasting change. Some conversations fell flat, and others were
superficial. At times, it appeared that we weren't clearly aligned philosophically and did not have a
focused call to action. Therefore, it was necessary to create shared understandings and subsequent
commitments, which was facilitated by exploring a framework of White Supremacy Culture.

What is White Supremacy Culture?

It is the water we are swimming in. The trouble is we don't even see it. The Standing Up for Racial
Justice coalition defines White Supremacy Culture as "the idea (ideology) that white people and the
ideas, thoughts, beliefs, and actions of white people are superior to those of People of Color." Don't
be confused. One does not have to be a white supremacist to hold these beliefs. we have all been
conditioned by exposure to media, parenting, schooling, and our interactions with power structures.

Even |, a black educator who has studied ethnic studies and critical race theory, still perpetuate
tenets of White Supremacy Culture. | like to think of myself as a recovering perpetrator of WSC. This
has included making decisions about curriculum, school partnership, and hiring, without authentically
involving teachers or students in the process. As a leader, it is easy to hoard power , claim objectivity
in decision-making, or believe that there is only one way to fix education. For a more complete list,
see the 15 WSC characteristics from Tema Okun and Kenneth Jones in the 2001 Dismantling Racism
Workbook . If I can be vulnerable and honest, white educators can and must do the same.

15 Characteristies of
White Supremacy Culture

Either/Or Thinking
Power Hoarding

Fear of Open Conflict
Individualism

I'm the Only One
Progress is Bigger, More
Objectivity

Right to Comfort

Perfectionism

Sense of Urgency
Defensiveness
Quantity Over Quality
Worship of the Written
Word

Only One Right Way

= Paternalism

Tema Okun and Kenneth Jones,
Dismantling Racism Workbook, 2001 __‘

Why Black and Latino males d o ngd into teaching and what to do about it 45


https://www.showingupforracialjustice.org/white-supremacy-culture-characteristics.html
https://www.showingupforracialjustice.org/white-supremacy-culture-characteristics.html
http://culturallyresponsiveleadership.com/powerhoarding/
https://www.showingupforracialjustice.org/white-supremacy-culture-characteristics.html

3 Reasons We Need to Dismantle White Supremacy Culture in Schools

The work to address racism in schools has been called cultural competency, diversity training, and
equity. This work has gotten co-opted and watered down, leading to many people talking the talk,
without much walk. We can have equity missions plastered on walls and front that we are about
closing the opportunity gap, but we don't go deeper than diversity trainings. With respect to race, the
foundational issue is White Supremacy Culture, and we must attack the problem head on.

1. WSC dehumanizes people of color. White Supremacy Culture is the silent killer flowing
throughout classrooms and school hallways, like carbon monoxide gas. It is invisible and it is toxic. It
is time that we detox and make the invisible visible. Dr. Bettina Love writes in her book, We Want to
Do More Than Survive, "To even begin to attack our destructive and punitive educational system,
pedagogies that promote social justice must ... help educators understand and recognize America
and its schools as spaces of Whiteness, White rage, and White Supremacy, all of which function to
terrorize students of color." (Love, 2019) It is imperative that we examine these deeply held beliefsd
both conscious and unconsciousd to build on top of a new set of habits, behaviors, and systems.

These beliefs lead to actions that are dehumanizing to all races of people; however, they have a more
drastic effect on indigenous, black, and people of color (IBPOC). They simultaneously tell us that we
are not good enough and keep us to the bottom rungs of racial hierarchy if we do not assimilate.
White Supremacy Culture also tricks us into thinking that if we change to fit a white model, we can be
more valued but still never be white. This change comes at the cost of detaching ourselves from
ourselves, which also is dehumanizing. This is true for our staff as well, contributing to racial fatigue
and staff sustainability for IBPOC.

2. WSC shuts down learning. For students of color, characteristics of White Supremacy Culture
similar to micr-oaggressions hijack the amygdala. Consequently, "all other cognitive functions such as
learning, problem solving, or creative thinking stop" (Hammond, 2015), activating our fight, flight, or
freeze response. This can create power struggles, a learning opportunity gap, and as the scholar
Monique Morris writes, students being pushed out of schools. Therefore, unexamined behaviors of
White Supremacy Culture are preventing students from being comfortable or supported enough to
learn and flourish. For example, pushing students to work independently or write before processing
verbally can lead to stress and isolation. Anther example might be superficially speeding through
content or discouraging interruptions for questions. Due to stereotype threat, this is especially
problematic when students of color are a numerical minority in a classroom or school. It is imperative
that we examine our actions to see if they are further harming students of color, disempowering them,
and creating a psychologically hostile learning environment.

3. Dismantling WSC unites staff to work toward being anti-racist. We have seen attempts at
creating buy-in fail for initiatives like ethnic studies, mastery-based grading, or project-based learning.
This is because we are starting with the branches of the tree instead of the roots. This leads to
resistance or failure to follow through, maintaining a status quo of disproportionate outcomes for
students based on race. However, when we name oppression, racism, and more explicitly White
Supremacy Culture, folks have to determine where they stand, what they value, and why they work in
education. This prompts staff to reflect and ultimately declare, "l want to be an anti-racist teacher, but
| don't exactly know how." This has the power to unite folks at the foundational level, setting the stage
for deeper commitments to learning new strategies, practices, and routines. Thus, we are building a
collective purpose and a commitment to learning.
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Input: Reading ‘7 uprgmacy Culture

icle and annotate, using tne f

h|:h caused me to have an emotional reaction?
“Which of these have | experienced negatively?
hich one have | enacted on someonfe else?.At
school, at home, or in relationships/friendspig :
" @ What was the negative impact? '
‘@ Why was this comfortable/natural for me? ,

Ready to Go Deeper Than Diversity

At VVMS, we were able to get past defensiveness and excuses and get to the heart of the matter.
Our courageous educators got personal, thinking about how White Supremacy Culture shows up in
their personal lives and between colleagues. This might include wanting to win an argument, not
making space for others to talk, and rushing through meetings. Discussing WSC gave us more
impetus to make changes, because we now knew what was happening if we refused: micro-
aggressions, dehumanization, widening the opportunity gap, and producing disproportionate
outcomes.

As a result, staff were curious to take action to be anti-racist and promote a learning community that
did the same. Specifically, this pushed on us to think about and change how we work together: We
worked to create norms that encourage people of color and women to contribute, we shifted the
relationship between teachers and administration so that teachers had more input in budget and
hiring decisions, and finally, we adjusted the pace of our professional-development plans to
emphasize quality over quantity. One teacher, Mary Chirichella added, "Some teachers had the
courage to approach others to have tough conversations about micro-aggressions. We are
continually navigating the phases of a 'call out to call in culture' with each other."

Further, staff moved to thinking about how our school practices perpetuate WSC and send negative
messages to our students. For example, we looked at how our implicit bias when responding to
student behavior leads to racially disproportionate discipline incidents and we organically identified
restorative practices as a focus for the following year. Lastly, this work connected well with our
concurrent work of racial affinity groups, social-justice teaching, and revising our school mission
statement.

The work of exploring White Supremacy Culture gave our staff a new framework to define our North
Star, being an anti-racist school. Consequently, this allows for us to align our purpose with our
pedagogy, curricula, policies, decision-making processes, and adult structures. Now our previous
work on Culturally Responsive Teaching, use of rubrics, and adding student voice had a theoretical
underpinning. This coming year, we are looking at how to build more community in the classroom,
how to unify our students across cultural differences, and how to reduce bias in our discipline
systems. Now we can get to the work of promoting anti-racism, liberation, and achievement at our
school, by looking through the lens of White Supremacy Culture.
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Pitfalls and Prerequisites

Racial-equity work is like trying to defuse a bomb and cutting the wrong wire. It can result in white
rage, broken relationships, grievances, and further harm to oppressed students. | saw this personally
at VVMS, as situations got awkward, uncomfortable, and uncertain. This pushed some folks to
identify who they could be safe with, be it for comfort or growth. But this messy middle is precisely
when we need to stay curious, be vulnerable, and innovative. Racial-equity leaders must be both
intentional and responsive when doing this anti-racist work. Here are two pitfalls to avoid.

The first pitfall is failing to scaffold for white privilege and white fragility. We must name, define, and
plan for white fragility, the defensive response by whites when discussing racism. This includes
emotions of fear, anger, and guilt, as well as actions of argumentation, silence, and withdrawal. It's
important to note that these responses work to maintain current consciousness and white supremacy.
(DiAngelo, 2018).

We should be planning for the righteous rage of IBPOC (Indigenous Black People of Color), but 82
percent of our teaching force is white, so we will also plan for white fragility. Once white fragility is
defined and debriefed amongst a team, we can begin to talk about racism, anti-racism, and White
Supremacy Culture. Otherwise, white fragility will shut the anti-racist party down; it's an equity
consciousness buzz kill, for real.
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The second pitfall | will offer is avoiding the tendency to externalize the work of dismantling White
Supremacy Culture. Yes, this is built into our systems of power, structures, policies, and rules. Yes, it
is exhibited by leaders at all levels, including me. But to start, we must go inward. Specifically, we
must look at how it shows up in our own lives, in our personal relationships, in between school staff,
and in our histories. Further, we must look at how it has affected us and how we have perpetuated
White Supremacy Culture. We are the operators of some piece of the education machine, and
therefore, if we change our actions, we can change the larger system.

Dreams of Anti-Racist Schools

In my dream, | imagine that educators can become comfortable talking about race and how it informs
the work of educating children. For instance, we might see folks making eye contact, leaning into
conversations about racial identity, and asking probing questions. Also, we might hear phrases like,
"That comment triggered me, it was a micro-aggression,” "l think we can do better for our Latinx
students,"” or "This is not consistent with our commitment to anti-racism." | imagine we might even see
white folks redirecting their white colleagues and carrying their weight of racial conversations.

Ultimately, we are here to help students empower themselves through education. In my dream, |
imagine that Culturally Responsive Teaching, restorative practices, and deeper learning are all alive
in classrooms across the United States. In addition, we might see curricula that affirms and engages
students of color. We might also see students connecting their identities to their learning and applying
it back to their communities to manifest social justice.

In order to build this ideal structure, we must start at the base and engineer for equity. This requires
dismantling White Supremacy Culture and building a new foundation for an anti-racist and
empowering education. Imagine that.
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1. Epistemology is the study or theory of the nature, sources, and limits of knowledge; how or the
ways we understand everything; howwecrhow f ar away one can geteattr om o1
knowledge.

Duncan-Andrade, J. (2008). The Art of Critical Pedagogy. Peter Lang Publishers.

About this article by Contributing Blogger July 18, 2019 Education Week OPINION / Next Gen
Learning in Action Blog Home / Opinion / Next Gen Learning in Action

About this blog: From Next Generation Learning Challenges, perspectives from educators engaged in
redesigning the future of public schools.
https://mobile.edweek.org/c.jsp?cid=25920011&item=http%3A%2F%2Fapi.edweek.org%2Fv1%2Fblo
9%2F197%2Findex.html%3Fuuid%3D79375&fbclid=IwAR1AtOpxCmmiotPOFYyWJLbWISgVurOP2Sdi
8l_16dOU90EG|1X710m5ujp4

Also see The Mind Trust as Whiteness
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Media Literacy--Critical thinking for critical citizenship:
Helping students appreciate the politics of reading the word and the world

Educators in the 21st century are slowly starting to appreciate that we no longer live solely in a print-
centric world. We are surrounded by a culture filled with visual images and messages, many of which
work on subconscious levels--levels that can take advantage of children and youth.

"Texts" and "literacy" are not limited to words on the page; they also apply to still and moving images,
such as photographs, television, fil m, adafunitwe, deo
architecture, commercials, political ads and speeches, sculptures, music, dance, playsd all art forms.

Today, being literate also means understanding wikis, blogs, nings, digital media, and other new and
emerging technologies. Yet, manyKil2educat or s havenot realized the
with and about non-print media, recognized as an important part of "media literacy."

Socalled "fake news" is rising in visibility and
developed by Herbert A. Simon in 1971 (https://www.youtube.com/watch?v=50R21mblLb0). Many
choices are available to us as both consumers and creators of media, and, sadly, it seems as if

people have adopted a problematic post-truth attitude: If it's entertaining or meshes with their own

views, who really cares if it's true? This makes it easy for creators of "fake news" in a world where

digital content is cheap to produce. Sites use sensationalism (sex, violence, children, animals, and

the mysterious unknown) to profit from viral sharing, where more clicks equals more revenue.

1 The Attention Economy: A race to the bottom of the brain stem
https://bigthink.com/videos/tristan-harris-the-attention-economy-a-race-to-the-bottom-of-the-brain-
stem

1 5 crazy ways social media is changing your brain right now
https://www.youtube.com/watch?v=HffWFd 6bJ0&t=20s

1 Media Literacy
https://www.youtube.com/watch?v=AD7N-1Mj-DU

1 What is media literacy
https://www.youtube.com/watch?v=GlaRw5R6Da4&t=6s

1 The importance of media literacy
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https://www.youtube.com/watch?v=ZaMzYDeOtaY
1 Media Literacy Wikipedia
https://en.wikipedia.org/wiki/Media_literacy
1 Teaching and Learning in a Post-Truth World: 21st Century Literacy Skills
o http://www.ascd.org/publications/educational leadership/nov17/vol75/num03/Teaching and L
earning_in_a Post-Truth World.aspx
o http://www.ascd.org/publications/educational-leadership/mar09/vol66/num06/Teaching-Media-
Literacy.aspx
o http://www.ascd.org/publications/books/109008/chapters/Media-Literacy@-21st-Century-
Literacy-Skills.aspx
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De-colonizing Our Traditional Public Education Part |
Cultivating Critical Consciousness in Students

What is a high quality education for urban students?
Education for Liberation: Education as the practice of freedom

Under No Child Left Behind and due to large amounts of money being used to support charters and

vouchers (Sirota, 2014) as well as to influence sch
education by privatization has advanced. School reformerstalk about a Ahi gh quality ec
Quality Education, n.d.) provigreaatb yswihtoho!l sgr eat teachers. 0 Al t h
Agualitydo sound good, school reformers off erestrsared et &
and | nd.iFachal@rsd cokporation accountability grading system.

However, this advancement and growth has an organized opposition. Those who support the public/civic
purpose, not a private purpose of public education, point to 25 years of research on charters (Fitzgerald, 2015).

The results of this research are rather blasé. Many charters fare no better than regular schools. This is
alarming since traditional schools continue to struggle.

So, it is clear, schooling options are serving the needs of some, butnotallc hi | dr en. The cur
idea reflects a false binary. It promotes a fAone or
Il i mitations ofhoeilt hcehroiapetdi qru.stiSd es the kind of indi
the common good (Loflin, 2012) cultural and racial minorities need to thrive. It also dodges the possibilities of a
3" alternative, an option which is aimed specifically at helping urban centers engage those neither public nor
public charter schools are reaching in the form of students and families who resist and reject schooling--even
to their own detriment (Loflin, 2011.)

The theme of this paper is vital. Educators have to appreciate what a quality education is not by listening to
the empty AGreat schools!o chant, beity tstudenys, ircludingl workimgy  h o

class whites (Finn, 1999), resist and/or reject schooling. The critical stance of these students is not an isolated
phenomenon, but represents a similar reaction by youth around the world to public education (Sewell, 1997)
and a school authority (Willis, 1977) that seeks to educate them not in their own self-interests, but in the
interests of a dominate culture (Finn, 1999).

These insights compel debate among those who wish to move beyond questioning both charter and
traditional schools. It suggests critics spend less time and energy on what they are against and more on what
they are for. This can expose the colonial-political purposes of traditional education and the neocolonial-
political function of charters, both of which reproduce social inequities and validate normalcy. The level of
conformity required by school success gives unfair advantage to the mainstream and those cultural and racial
minorities who are bamboozled into a subservient assimilation.
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1 For those not confusing domestication, indoctrination, or colonialism with education, this appendix
offers examples of quality teaching and education for urban students: an education for liberation:
http://vorcreatex.com/wp-content/uploads/2016/03/What-is-a-high-quality-education-for-urban-

students.pdf

1 Asof2019,iWhat is a quality educationo currently h:
including the US: http://vorcreatex.com/wp-content/uploads/2019/11/National-and-International-
Responses-Whats-a-quality-education-for-urban-students.pdf.pdf
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De-colonizing Traditional Public Education Part Il
First: De-colonize your mind

ADecol oni zing the Mi nadtive dis@gplinedpeactice eodheal frong theufdrcesaoh d
colonialism that perpetuate the subjugation and/or exploitation of our minds, bodies, spirits and
lands. o -- http://www.divineforces.org/decolonize-the-mind

Education or Neo-colonialism?

Comparing the historical and educational situations of
Native Ameri cans -indigendusod aAyforsi ciianne oAmer i cans st

iStudents qgui c é&skage thateheyecanoerly be sneart winen they are not who they are.
This, in many ways, is c¢l| asi&DrcCbrimEnedm|l oni al i sm. 0

Urban public school teacher Prof, Chris Emdin uses the term neo-indigenous in direct comparison

to the experiences of Native Americans and their coerced assimilation via land dispossession and
school i ng.neoAntdigeaoud carriemthe rich histories of indigenous groups, acknowledges
powerful connections among populations that have dealt with being silenced, and signals the need to
examine the ways that [current public urban scho

From the book, White Folks Who Teach in the Hood... And the Rest of Y'all Too by Dr. Chris Emdin

https://www.academia.edu/30984927/From Culture to Pedagogy A Review of For White Folks Who Tea
ch in the Hood... And the Rest of Yall Too

Comparing the historical and educational situations of

Australian Aboriginals and African Americans students
AWe now know that the purpose of the education o
1492 was to replace their values, culture with those of the colonizers. This paper reviews the past and
current schooling approaches of the Australian government which Aboriginal citizens consider
colonial and poses the question: does this assimilationist agenda continue today, in a neo-colonial
form, with African American studentsinoururbant r adi t i onal and TicJotaHtLeflns s

http://vorcreatex.com/wp-content/uploads/2012/11/Education-or-Neo-colonialism-2.pdf

Comparing the historical and educational situations of
First Nation Canadians and African Americans students

fRejecting school can beestae enma yi fo f[ sntahionotla]i ndi enngi gsrea
-- Amanda Arbouin, Nottingham Trent University, UK on why some students reject education
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e problem is we dondét even |l isten to
digenous wisdom that oOowhat emerdgygou do
-- Derrick Brooms, University of Cincinnati

nAl so at pl ay i s t-identificatibe, ar detaiching youar detf-esteem from academic
performance, particularly if the cu-fAmandaArboum doe s
https://www.educationdive.com/news/de-colonizing-the-curriculum-critical-to-improving-outcomes-for-
students/506564/

Decolonizing education https://werklund.ucalgary.ca/tandl/decolonization

"De-colonizededucati on seeks tedurceaddrmmi Ilwa tthodahyebsgpast at
present--ensuring that the ideological and self-interests within Euro-centric education are not imposed

on Indigenous peoples [and Blacks] and [so] they build their own present [and future] with their own
agency and power . 0 I Marie Battiste

Videos
Knowledge as a Key Site for De-colonization
https://www.youtube.com/watch?v=EvxptOu4tOU
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Keep Calm and De-colonize:

1 Buffy Sainte-Mar i e' s call for Canada to Ai magine nhew Ww
https://www.youtube.com/watch?v=k rKHL60YUA

1 Keep Calm and Decolonize: Walking is Medicine
https://www.youtube.com/watch?v=gxDFtIDIiAg

Why decolonizing education is important
I https://medium.com/@eec/why-decolonizing-education-is-important-77fc6b3e9085

De-colonizing education conference
9 https://decolonizingeducationconference.wordpress.com/

De-colonizing School Systems: Racial Justice, Radical Healing, and Educational Equity inside
Oakland Unified School District
1 https:/ffiles.eric.ed.gov/fulltext/EJ1174506.pdf

De-colonize the following:

1 District school boards http://vorcreatex.com/wp-content/uploads/2019/02/Local-School-Councils-
Can-democracy-save-our-IPS.pdf

1 IPS school uniforms policy http://vorcreatex.com/wp-content/uploads/2012/11/School-Uniforms-A-
20th-century-response-to-21st-century-challenges-Why-mandatory-school-uniforms-wont-
improve-IPS-and-student-voice-will.pdf. See Appendix 15.

1 Academic rigor Through practicing academic vigor, academic rigor will be made culturally relevant
http://vorcreatex.com/wp-content/uploads/2019/06/Contrasting-the-relevance-of-rigor-vs.-vigor-to-
African-American-cultural-themes.pdf

1 Standardizationi St andar di zati e@nanadniWht hename?0 shows
and White dominance. Focusing on standards actually limits deep discussions around notions of
diversity. For example, a focus on standardization has helped to make White dominance and the
discussion of race, class, gender, and language virtually invisible in teacher preparation.
https://democracyeducationjournal.org/cgi/viewcontent.cgi?article=1071&context=home

9 Standardized testing Gain knowledge of Hoosier contributions to the Eugenic roots of
standardized testingd assessments used to rationalize standardization. http://vorcreatex.com/wp-
content/uploads/2016/03/Past-present-Eugenics-standardized-tests-the-politics-of-school-reform-
Hoosier-connections-challenges.pdf.
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APPENDIX 29

Stop confusing education with assimilation or
conformity to the dominate culture

AEducation is never neutral, Paul o Freir enecithef or m
functions as an instrument which is used to facilitate the integration of the younger generation into the

logic of the present system and bring about conformity, or it becomes the practice of freedom, the

means by which men and women deal critically and creatively with reality and discover how to
participate in the tr an%atrck RimaaoniPaulo Freike t hei r wor |l d

Dominate culture defined

According to SparkNotes.com, the dominant culture in America is made up the white middle-class
Protestant people of northern European descent. See: https://www.sparknotes.com/sociology/society-
and-culture/section6/

Assimilation and acculturation defined

1 Assimilation: (org. 1570-1580) bring into conformity, absorb, naturalize

1 Acculturation: (org. 1875-1880) adjustment to the dominant culture; the process of adopting the
cultural traits or social patterns of another group

fif schools are trying to socialize me, trying to fit me into society, why should | want to fit into a society
where 16 mat the bottom?0 -- anonymous IPS African American high school student

NCLB: Assimilation into what?

The so-called Standards-Based Education (SBE) movement came out of the 1980s and 1990s, but
grew into prominence via the 2001 No Child Left Behind (NCLB) law. Here national standards where
the benchmark and standardized tests were the judge and enforcer of how students, teachers,
schools, districts, and even states were doing.

inCan we call the preparation to reproduce the cu
-- Mwalimu Shujaa

Wh ad tlde significant question here: What is the cultural-political basis of the standards?
Obviously, in America, the basis of the standards is the dominate culture: the white middle-class
Protestant people6 s ¢ wfl northerneEuropean descent.

This fits in well with Weilbacher (2012), who asserted that standardization and whiteness were one
and the same! (emphasis mine). See: The Mind Trust as Whiteness.

The clear factthat i s t a n dfthre $BEGare Euro-centric is nothing new. And, it is clear that the

purpose of schooling is to have students acquire the cultural capital o f  thé whitefimiddle-class
Protestant people of northern European descentoneeded to function in the USA. Again, there is little
inherently wrong with standards per se or SBE standards, the issues are: standards for what,

standards for whom, standards for what social order? Finally, qui bono? who benefits from the
hegemony of standards based on Americab6s dominan

Therapist: What is the purpose of school?
Student: To make us proper.
Therapist: To make who proper?
Student: To make Negroes proper.
-- From a 2013 conversation between an often suspended 15 year-old African
American male Special Ed student from Arlington HS and his family therapist
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Educate vs. assimilate
Education/educate comes from the Latin educere oreducet o | ecard fodurtbairnvg ouowrt
develop what is latent and potential in the uniqgueness of each student.

Assimilation reflects the banking system

Paulo Freire describest he fAbanki ng signas anartlat limits the stape d action

allowed students to one where they passively receive, file, and store fdepositsoof knowledge or
information (e.g., facts/ideas) from the teacher into theirminds ( icont ai ner so0o) whi ch
Awithdrawno for the test or other uses.

The banking model reinforces a lack of critical thinking and knowledge ownership in students which in
turn reinforces the dominant culture.

fEducation for whites is indoctrination, for Blacksitb s ubj ugati on. o
T James Baldwin, author, social activist

The alternative the banking system of education

Problem posing education encourages students to think and actively solve the problems they face
every day. Here the student is a person with prior knowledge (funds of knowledge)d valuable
knowledge gained by living and being a member of their own culture. This can be capitalized upon to
reach greater results than the banking model which fails to take advantage of this prior knowledge.

Wei |l bacher, G. (2012). Standardization and White
No Culturally Responsi vRkemocrawy & Bduaatpn, 3g2), Aréicle 13 er e . 0

1 http://democracyeducationjournal.org/home/vol20/iss2/15

1 https://democracyeducationjournal.org/cgi/viewcontent.cgi?article=1071&context=home

Note too, Weil bacher s p ay @hd MindhTrubt aseWhitereds.ot he ¢ o mm

See Appendix B, C and D in What is a high quality education for urban students? for more on the
difference between education and assimilation.
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Make learning how to read a political act

fiSchools are political sites. Having a place (school) to socialize children, initially makes sense. A

society has a duty to prepare the young to fit in. Yet, qui bono?: Who benefits from this set up? For

example, who defines basic knowledge? In fact, who decides who defines what knowledge needs to

be ficommono? Whose interpretat uaiedasodalityd Theset so and

guestions must be asked because schools are political sites which reproduce the social hierarchy

(https://en.wikipedia.org/wiki/Cultural reproduction). Moreover, what is most disturbing and thus most

chall enging: was Americads publit ebhbdferngs6tem
-- John Harris Loflin, What is a high quality education for urban students? p. 3

iWhoever c echdolséoclosn ttrhoel s t h-eAndnymousr e . 0O
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Whether we want to admit it or not, our public schools are political sites. With Indianapolis schools
under the influences of neo-liberal corporate reform (privatization), education has a business-
economic purpose, not a purpose of self-discovery or critical citizenship. The politics and power
disguised by the emphasis of economics of literacy benefit some more than others, especially those
at the top of the economic order. This same political result which maintains the power of the
mainstream, does not happened for those at the bottom of the economic order where economics is
seen at the only purpose of literacy.

With decades of failure around having students reading at the 3" grade level by 3" grade, or the 8"
grade level needed for basic citizenship, past approache s a n d Husingss sn@dsl have both
failed to work, notably for students of color and working-class whites.

What is needed is making the purpose of literacy political. In fact for African Americans, learning how
to read is an existential act, and act of survival.

Rebel Literacy

Such an appreciation of the political significance of literacy can be understood by the concept of
i r e beeaty.oln late 2009, writer and social justice activist Mark Abendroth published Rebel
Literacy: Cuba's National Literacy Campaign and Critical Global Citizenship. See:
https://litwinbooks.com/books/rebel-literacy/

ltwasthestoryof per haps the worl ddés greatest education
critical educators of the 21st Century must not overlook the work ordinary Cubans, many in their

youth, contributed towardwh at t h e ynatisnalism amdintdinationalism of emancipation.olt was

a progr am hieseydor libenatiom and a humane and democraticg | o b a | pol itic:é

Note this review from Prof P et er  Nrch@hlighting variousidimensions of community and
egalitarianism as revolutionary values that still intrinsically animate youth culture in Cuba, Abendroth

not only advances a powerful critique of US educational imperatives that link educational

performance with possessive individualism, earning capacity and the ability to consume, but also

makes a powerful case for critical pedagogy and popular education as a transnational social

movementd i n f act, a way t o mak awayefbfq & possible gragisver a r e ¢

See: fGuided by a Red Star: The Cuban Literacy Campaign and the Challenge of Historyo
https://pdfs.semanticscholar.org/a484/55ce02c91c¢235f8a660736afd44f35378791.pdf? ga=2.171002
656.1489637000.1579552585-266876642.1579552585

Literacy with an Attitude

Literacy with an Attitude: Educating Working-Class Children in Their Own Self-Interest by Patrick Finn
(https://prezi.com/ajmkecojmzyqg/literacy-with-an-attitude/) sees literacy as a political act. flLiteracy is
powerful right of citizenship. The role of teachers is not to help such students to become middle class
andlive middlec| ass | ives most don6t want iit. Education
| i t e ahtergcy with an attitude’ t hat e n ab l-class and poorkstudergs to better

understand, demand, and protect their civil, political, [economic] and social rights.o

Powerful literacy leads to positions of power and authority. This is the type of empowering education
and crtical literacy skills the children of upper- and middle-class people receive.

Functional literacy is what working class students get: the mere ability to meet the reading and
writing demands daily life and while it makes a person productive and dependable--it also assures
and she/he is not troublesome.
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APPENDIX 31

A Wevant to do morethans ur vi veo
Abolitionist teaching and the pursuit of educational freedom
fAbolitionist teachingddescribes our current system as the "educational survival complex," a system
built on the suffering of students of color in which they are never educated to thrive, only to survive.
Abolitionist teaching says:
1 The US educational system is maintained by and profits from the suffering of children of color
1 Instead of trying to repair a flawed system, educational reformers offer survival tactics in the forms
of test-taking skills, acronyms, grit labs, and character education
T Sl ogans and r ubr iacst iscuecsh, Ga si girbiets,t oingiauments Bf Miate E X ¢ u ¢
supremacy
f Education #fAis an industry that s driven and fi
and their families just surviveo
1 Teach for Americad s ell-m&aning volunteers for, who spend two years in the inner city, are
not hing more than fAeducational parasites [ who]
which supports their feel-good, quick-f i x, gi mmi cky narrativeo
1 Educators must teach students about racial violence, oppression, and how to make substantial
change in their neighborhoods through radical civic initiatives and movements
Traditional public school teachers must consider a vision for schools and curriculad one that uses
past and present tactics of the abolitionists to re-imagine education for students of color. Abolitionist
t e a c hvisiogfér schooling would be a fpedagogy of abolitionisma-i.e., one that:
fights for social justice inside and outside of school
challenges systematic oppression
battles supremacist assumptions
accounts for the experiences of the marginalized
recruits students to be teachers and mentoring them throughout high school and into college and
paying for their schooling
1 has no standardized testing--yes, there are tests, but they are not high-stakes and have nothing to
do with a billion-dollar industry
has no police, no dogs, no metal detectors, and no suspensions
has as many therapists and healers and counselors as teachers, because what educators don't
talk about is the generational and everyday trauma, regardless of race and nationality, that
children are dealing with, and
T has it 6 slivetinghe schoel's sommunity and be paid more than they're paid now.
The notes are from Bettina L. Love's book We Want to Do More Than Survive: Abolitionist Teaching and the
Pursuit of Educational Freedom
1 http://www.ascd.org/publications/newsletters/education-update/dec19/vol61/num12/Abolitionist-
Teaching-in-Action@-Q$A-with-Bettina-L.-Love.aspx

1 https://www.kirkusreviews.com/book-reviews/bettina-love/we-want-to-do-more-than-survive/

Videos
I https://livestream.com/schomburgcenter/events/8597267/videos/188915870

9 http://culturallyresponsiveleadership.com/bettinalovel/
1 https://www.cityclub.org/forums/2019/09/06/we-want-to-do-more-than-survive-abolitionist-teaching
M https://www.c-span.org/video/?458837-1/we-survive

E JE I
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APPENDIX 32

Beyond Testing: Seven Assessments of Students and Schools
More Effective than Standardized Tests

Deborah Meier & Matthew Knoester

The title tells the reader much of what is in Beyond Testing. Meier and Knoester use 7 types of
auin-standardizediiassessments that they argue are better than standardized assessments.

fAssessmentsd i s ibacausd tley usetlse term far more broadly than most in education,
seemingly to mean anything that might include discussion of student performance or school quality.

The seven fAassessmentso they describe are

1 student self-assessments,

teacher observations of students and their work,
descriptive reviews,

reading and math interviews,

portfolios and public defense of student work,

school reviews by outside experts, and

school board meetings and New England town meetings.

= =4 =4 4 A4 -

The book also includes a brief discussion of the

democracy.

1 http://vorcreatex.com/wp-content/uploads/2019/11/Beyond-Testing-Seven-assessments-of-
students-and-schools-even-more-effective-than-standardized-tests.pdf

Also see: Using multiple measurestore-d ef i ne successo
1 http://www.ascd.org/ASCD/pdf/siteASCD/policy/Using-Multiple-Measures-to-Redefine-
Success_ASCD.pdf
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APPENDIX 33
A Learnero6s Bill of Rights

| am a human being. | have an innate ability to learn. | was born full of wonder, curiosity, and
motivated to learn. | view myself and | expect others to view me as capable of learning.

1. I have a right to a safe learning environment.
2. | have a right to accept myself as | am and to be accepted as | am.

3. I have a right to be respected and to define success in my own terms.
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4. | have a right to learn at my own speed and in my own way.

5. | have a right to ask whatever questions | have, to say | don't understand, and | have
a right not to understand.

6. | have a right to be different, to have my own culture, opinions, and values.

7. | have a right to think for myself, question authority and challenge facts.

8. | have a right to express my own views without ridicule.

9. | have a right to need extra help and to ask for it.

10. I have a right to be treated fairly and to understand the grading process.

11. I have aright to evaluate my teachers and how they teach.

12. | have a right not to base my self-worth solely on my academic performance.

13. I have a right to my own expectations and limitations, to change my mind, to give
up, to succeed, to fail.

14. | have a right to make mistakes, to risk, guess, to have more than one way and one
chance to show what | have learned.

15. I have aright to be a part of the decision making process that concerns my education, classroom,

and schoold with my involvement determined progressively by my age and grade.

T What A Learner 6s Bill of Rights is and is not
Objective: To preserve the child's integrity, self-worth, and innate curiosity
http://vorcreatex.com/wp-content/uploads/2012/06/What-a-Learners-Bill-of-Rights-is-and-is-not.pdf

T A Learner s Bill of Rights in English
http://vorcreatex.com/wp-content/uploads/2012/06/A-Learners-Bill-of-Rights-1.pdf

T A L e ar ilefRights inBBpanish: Carta de Derechos del Aprendiz:
http://vorcreatex.com/wp-content/uploads/2012/06/Carta-de-Derechos-del-Aprendiz.pdf

T A Learner 6s Bi |l | oranul& Jogdk Nyslatkozata Hungar i an
http://vorcreatex.com/wp-content/uploads/2012/06/Tanuloi-Jogok-Nyilatkozata.pdf

 LBRon YouTube
https://www.youtube.com/watch?reload=9&v=4xCV7rwWu cO

1 Get a more in-depth understanding of how and why a LBR was created view the PowerPoint
presentation given during the 16" Annual International Democratic Education Conference in
Vancouver, British Columbia in 2008 here:
http://vorcreatex.com/wp-content/uploads/2012/06/LBR-PowerPoint.ppt
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APPENDIX 34

A question for Rigor vs. Vigor: Which concept is more
academically appropriate and culturally relevant for
each traditional school student, especially African Americans?

As a result ofenBilsli obaggetdh® teaditional AThr ee
and Rigoro  ( Isttpsé/preilly.wordpress.com/2008/06/05/the-three-rs/) much debate has occurred.
Any number of schools uses the term Arigoro to d

Vigor is more academically appropriate for each student

The public and educators want more rigor because it reflects high expectations which lead to self-
control and maturity. Proponents say rigor requires a depth of studying that really makes students
think--and think deeply--giving them the academic discipline needed for career, college, and
citizenship. All of this is true.

AVigor incl udoeBowers gor . 0

Proponents of vigor say we can have the same amount and quality regarding long hours (longer
school days/years) doing constant hard work in deep research, but without the sense of drudgery and
exciting, and that the Arigoro is even fun.

AVigor is bi gdgvarkA THompsonr i gor . 0O
https://www.youtube.com/watch?v=NZzUgNfuQiU

AVigor not rigor: Schools shouIBarybaee dream dri ven
https://www.youtube.com/watch?v=wKbX7B97Iuo

Vigor as more culturally appropriate for African American students
Vigor fits Augusta Mannds fANine Recurring Africa

http://vorcreatex.com/wp-content/uploads/2016/03/Augusta-Mann-Recurring-African-American-
Cultural-and-Educational-Themes-Practices-and-Patterns-1.pdf

1 Spirituality 1 Realness
1 Resilience 1 Personal Style/Uniqueness
1 Humanism 1 Emotional Vitality
1 Communalism 1 Musicality/Rhythm
1 Orality/Verbal Expressiveness
Before accepting the need for rigor, looking more closely at the definition will help:
i strict, 1 severe, 1 inflexible
1 harsh 1 obsolete 9 stringent

Does any of the above sound like a good description of a learning environment we would want
for children?

Look more closely at the definitions for vigor:

9 drive 9 force
1 active strength 1 flourish
1 energetic activity 1 vitality

Does not vigor sound like a far more engaging and purposeful learning environment.
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Contrasting the relevance of academic rigor vs. academic vigor

to African American cultural themes

Augusta Mannods
Nine Recurring African American Cultural Themes*

Rigor

Vigor

Spirituality pervades the traditional African and African American ethos.

No Sipiridt

Yes Spirituality

It6s based on the belief that allisacademically |gives learning
substance (Spirit) & that all matter, animate or inanimate are merely inappropriate; its aliveness &
different manifestations of the God force (Spirit) i tds not |purpose
Resilience is the conscious need to bounce back from disappointment& [No V@ r v e 0|Yes Itis verve
disaster and to have the tools of humor & joy to renew life's energy. academically that drives
Resilience is related to verve. Verve is desire for creative inappropriate: inquiry/learning;
extemporaneousness-a sense of utter antipathy for the mundane and it 6s t oo|vervegives
monotonous, the ability to focus on & handle several issues at once. The |emotions & rigor t
idea of transformation (the process of becoming better) is informed by | not logical or needs to be real
two distinct yet interrelated ideas, verve & resilience. linear enough & authentic

Humanism describes the African view of the whole world as vitalistic
(alive) & this vitalism is grounded in a sense of goodness.

No Humanism
is not grounded

Yes Essence of
vigor is vitality

in science & aliveness
Communalism denotes awareness of the interdependence of people. No Purpose of | Yes Informs
One acts in accordance & the notion that the duty to one's family & social | rigor not chiefly | community

group is more important than individual privileges & rights.

communal

sustainability

Orality/Verbal Expressiveness refers to the special importance
attached to knowledge passed on through word of mouth & the cultivation

No Orality is not
as academic as

Yes Adds to, not
subtracts from,

of oral virtuosity. writing academics
Realnessr ef er s to the need to face | iNoSeenas Yes Gives sub-
manifested by frankness of manner, casualness in social transactions, having little to do | stance/ authen-

contempt for artificiality & falseness in human conduct, & an aversion to
formality & standardization.

with academics
& studying

ticity to purpose
of academics

Personal Style/Uniqueness refers to the cultivation of a unique or

No Seen as

Yes Drives the

distinctive personality or essence & putting one's own brand on an having little to do | depth/breadth
activity. It implies approaching life as if it were an artistic endeavor. with academics of both rigor &
& studying vigor
Emotional Vitality expresses a sense of aliveness, animation, & No Seen as Yes Matches
openness conveyed in language, oral literature, song, dance, body having little to do | perfectly with
language, folk poetry, & expressive thought. with academics essences of
& studying vigor

Musicality/Rhythm demonstrates the connectedness of movement,
music, dance, percussiveness, & rhythm, personified through the musical
beat. Also implied is a rhythmic orientation toward life. Rhythm, the
fundamental principle of human behavior, reigns as the basic ingredient
of African American expressiveness.

No Musicality/
rhythm seen as
having little to
do with aca-
demics/studying

Yes Musicality/
rhythm adds to
spirit/climate of
academic study
in classroom

Rigor: strictness, severity, or harshness www.dictionary.com/browse/rigor?s=t

Vigor: strength; vitality; energetic activity; intensity; healthy growth www.dictionary.com/browse/vigor?s=t

Rigor is about the levels/depth of thinking: recognizing/supporting/planning/assessing levels of thinking. It is
not about: harder worksheets, AP/Honors courses, higher level books, or more work.

Vigor: Vigorous, dynamic, and enthusiastic learning; interactive, innovative, and collaborative environments;

growth focused; organic and authentic; and reflective for teachers and stud

ents.

*http://vorcreatex.com/wp-content/uploads/2016/03/Augusta-Mann-Recurring-African-American-Cultural-and-

Educational-Themes-Practices-and-Patterns.pdf
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APPENDIX 35

Strength-Based Learning Plan
A proposal to dismantle the normalcy of our traditional public schools

AThere is no WiBaodaimalkbhoayioleflint h o u

AThe pr obl e md s withledrning disabilites;udésatt he way nor mal cy i

the Oprobl emd of t h.e --lpmaphrased higomils.allaeds ¢c hiiGodnst r u

il 6 bdeaf,goucands i gn. You have a signing disability.
-- paraphrasedf r om L. Davi s, AConstruc:

A student deemed 0 EP@ndividadlizedeelucationdgPlan). Histarioally, IEP
conceptsshowapre-det er mi ned focus on asstcodnratrsd weoak mes
whether actual, perceived, or implied. Also, research exposes the socio-political-cultural agendas

which purposely leave out race, class and gender, and strength-based views of humanity when

developing special ed policies. See linkstofConstructing NoHmatcyorabDds at

Since IEPs are based on deficit models of students (wWh at t h e y), aiStrengttéBased Leearning

Plan (S-BLP) is suggested. Including the special education diagnosis,anS-BL P wi | I al so i
studentbés strengths (interests, talents, and uni
mandating services to foster each student 0 s -acualization.

1 Summary of S-BLP
http://vorcreatex.com/wp-content/uploads/2017/04/Summary-The-Strength-Based-Individualized-
Learning-Plan.pdf

Dismantling normalcy presents an unprecedented and truly transformational concept which can lead
to the reduction of special education referrals and outcomes such as suspensions and expulsionsd
especially for African American males.

1 Proposed S-BLP Forms
http://vorcreatex.com/wp-content/uploads/2019/02/S-BLP-Forms.pdf

References

1 Constructing Normalcy: The Bell Curve, the Novel, and the Invention of the Disabled Body in the
19" Century
http://vorcreatex.com/wp-content/uploads/2017/04/Constructing-Normalcy-The-Bell-Curve-the-
Novel-the-Invention-of-the-Disabled-Body-in-the-19th-Century.pdf

1 The Hunt for Disability: The New Eugenics and the Normalization of School Children
http://vorcreatex.com/wp-content/uploads/2017/04/The-Hunt-for-Disability-The-New-Eugenics-
and-the-Normalization-of-School-Children.pd

 In 1907 Hoosiers legalized normalcy. In 2017 Hoosiers discredited and abandoned normalcy
PowerPoint from Critical Race Studies in Education Association Conference 05.30.17 IUPUI

© 2016 john@bl-pi.org  www.vorcreatex.com

Why Black and Latino males d o ngd into teaching and what to do about it 61


http://vorcreatex.com/wp-content/uploads/2017/04/Summary-The-Strength-Based-Individualized-Learning-Plan.pdf
http://vorcreatex.com/wp-content/uploads/2017/04/Summary-The-Strength-Based-Individualized-Learning-Plan.pdf
http://vorcreatex.com/wp-content/uploads/2019/02/S-BLP-Forms.pdf
http://vorcreatex.com/wp-content/uploads/2017/04/Constructing-Normalcy-The-Bell-Curve-the-Novel-the-Invention-of-the-Disabled-Body-in-the-19th-Century.pdf
http://vorcreatex.com/wp-content/uploads/2017/04/Constructing-Normalcy-The-Bell-Curve-the-Novel-the-Invention-of-the-Disabled-Body-in-the-19th-Century.pdf
http://vorcreatex.com/wp-content/uploads/2017/04/Constructing-Normalcy-The-Bell-Curve-the-Novel-the-Invention-of-the-Disabled-Body-in-the-19th-Century.pdf
http://vorcreatex.com/wp-content/uploads/2017/04/Constructing-Normalcy-The-Bell-Curve-the-Novel-the-Invention-of-the-Disabled-Body-in-the-19th-Century.pdf
http://vorcreatex.com/wp-content/uploads/2017/04/The-Hunt-for-Disability-The-New-Eugenics-and-the-Normalization-of-School-Children.pdf
http://vorcreatex.com/wp-content/uploads/2017/04/The-Hunt-for-Disability-The-New-Eugenics-and-the-Normalization-of-School-Children.pd
http://vorcreatex.com/wp-content/uploads/2017/04/The-Hunt-for-Disability-The-New-Eugenics-and-the-Normalization-of-School-Children.pd
http://vorcreatex.com/wp-content/uploads/2020/01/In-1907-Hoosiers-legalized-normalcy.-In-2017-Hoosiers-discredited-and-abandoned-normalcy-May-30-2017-National-Critical-Race-Studies-in-Education-Association-Conference-at-IUPUI.ppt
http://www.vorcreatex.com/

APPENDIX 36

Civic Literacy: Education for Citizenship

What does Americabds constitutional
require of its traditional public schools?

ATrue democracy doesnodt us ecitized foom anskilledrio skilled. Insteade t h
it relies on education to position every citizen to govern. This project of democratic education can be

carried out only by educators with the critical commitment to act on behalf of freedom and social

justice that serve as a model for their students to discover their own personal power, social
transformative potential, and -pfomtertiaDarier(89B7) t hei r

Literacy and numeracy are each fundamental for participation in our community, but so is the
knowledge and capacity of citizens to make sense of their democratic society. Since the democratic
way of life is built upon opportunities to learn what it is about and practice how it might be led, civic
literacy is the capacity of students to experience democracy inside and outside of their public school.
Civic literacy embodies the knowledge, skills, and decision-making activities students need to
participate and initiate progress in their classroom, community, and the greater world. It is the
foundation by which a democratic society functions: citizen self-determination as a means to create
avenues for peaceful change. This is what our democracy requires of its schools.

AfWe must remove the contradictions dsforitsscmoolsshut t ur
resists the actual practice in schools of the democratic means from which the ends cannot be
separated. o -- The Institute for Democracy in Education

A Civic Literacy: What does a constitutional democratic republic require of its schools?
M http://vorcreatex.com/wp-content/uploads/2012/08/A-Civic-Literacy-What-does-a-constitutional-
democratic-republic-require-of-its-schools.pdf

fA history of democratic education in American public schools: Schools in a democracy and
democracy in schools + Discussions and r ec omme n d aissues of dethoc@ate aducatiom s
in urban schools and civic engagement by urban students

9 http://vorcreatex.com/wp-content/uploads/2012/08/A-history-of-democratic-education-in-American-
public-schools.pdf

First Amendment Schools: Helping students be active citizens while in their schools
1 http://vorcreatex.com/wp-content/uploads/2012/08/First-Amendment-Schools-Helping-students-
be-active-citizens-while-in-their-schools.pdf
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APPENDIX 37
School shared decision-making: Multicultural education for the 21st century

Since the early 1970s, multicultural education has been a part of the foundation of American public
schools. It opened the classroom door to mutual understanding among students, students and
teachers, as well as adults in the community.

Amy Gutmann, in her essay, fAChall enges amguesthat | t i «
multi-culturalism and its appreciation of cultural and linguistic diversity is no longer enough.

It meets only half the intellectual and moral challenge of the democratic role and responsibility of
public education.

Consequently, she suggests multi-culturalism expand politically, not just pedagogically, by teaching
students the civic virtue of mutual respect and its understanding through practice. That is, teaching
students how to engage together in respectful discussions in which they strive to understand,
appreciate, and, if possible, resolve school and classroom disagreements, including those that may
be partly rooted in cultural differences.

Mutual respect that rests only on student cognition of cultural diversity is an incomplete democratic
virtue. Recognition needs to be accompanied by a willingness which is enabled by an ability to
deliberate about politically relevant disagreements.

This evolves by practicing classroom and school democracy, where students must, along with
others, ask and act on the answer to the democratic question: How do different people/groups share
the same space? This is much different from studying Chinese American history and taking a test,
playing the African djembe at a school cultural fair, dressing up like Indians for Thanksgiving, or
learning one of the songs by Jimmy Rogers, the father of country music.

This is authentic multiculturalism: practicing shared decision-making in classrooms and schools.

http://vorcreatex.com/wp-content/uploads/2012/11/Shared-decision-making-Multicultural-education-
for-the-21st-century-Pamphlet.pdf
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Collaborating with students to help them create the world they will inherit

Marked Lives, Dreamed Lives:
Bringing 21°' Century Adolescence Back to Dialogue

What makes the co-construction of a new alliance between school-adolescent-family and community
topical, necessary, vital and imperative?

The 21% century started with one of the most significant and profound educational emergencies of all

times. The following elements characterize this crisis:

1. the progressive loss of trust in the institutions in the adult world;

2. the destruction of communities and the solitude of families; and

3. the absence of new paradigms able to interpret and face changes underway, with the subsequent
oral awareness of the impact on young generations and on the planet of two revolutions
underway: digital and bio-technological.
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The fourth revolution, as Luciano Floridi defines it (2018), which is transforming the world, does not
find any critical space yet in educati omigital curr i
adolescence is taking place which may appear as a surprise to the world of adults and in particular

to all those who are in charge of education.

A dialog-based approach: Generously, carefully, and profoundly listening to adolescents
Conversations can represent an effective fAcounte
dementia and digital solitude (Spitzer 2013, 2016), and of contributing to co-construct a new

educational alliance based on responsibility, commitment and understanding. Dialogue is an

inclusive practice where the entire education community is involved, which is generously, carefully

and profoundly listening to adolescents.

Dialogue, as a bridge with and between generations, develops higher awareness and critical skills
with respect to the continuous and sudden changes underway, and provides the ability to imagine the
future.

In this article, the possibility to co-construct a new educational alliance between students-school-

familiess-communi ty i s analyzed. School |l eaders and te
facilitatorso of this process are i n hadpmgtoagpen. of ¢
View AMarked Lives, Dreamed LivesoO paper here:

https://www.academia.edu/38345752/Marked Lives Dreamed lives 21 century Adolescents back
to Dialogue 31 01 2019 en-2.pdf

Published in Springer Nature, 2019 by Marco Braghero at marco.braghero@gmail.com.

(c) 2019 john@bl-pi.org www.vorcreatex.com

APPENDIX 39
Youth Participatory Action Research (YPAR)

Getting our traditional public school students to do meaningful research
exploring how they can make changes in their school and in education
which will influence them to consider teaching as a career

Democratic Anti-Oppressive Education via Participatory Action Research (PAR)

If educators are concerned with promoting democratic and anti-oppressive values within classrooms
and schools, YPAR is the most fitting. YPAR aligns with the goals of both democratic and anti-
oppressive conceptions of education. Arts-based approaches are most helpful when working with
students who are exploring meaningful research around how students make changes within their
own educational institutions.

Democratic Anti-Oppressive Education via Participatory Action Research
https://www.academia.edu/38267987/Playing for Participation Democratic Anti-
Oppressive Education Participatory Action Research and Possibilities Within

1 Youth Rising: Centering Youth Voice in the for Equitable and Inclusive Schools
https://lwww.academia.edu/36779889/Equity by Design Youth Rising Centering Youth Voice i
n the Quest for Equitable and Inclusive Schools?auto=download

1 Democratizing schools for improvement through youth participatory action research
http://cojeel.org/wp-content/uploads/2018/03/JEELSI1Article2.pdf
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1 Six Summers of YPAR Learning
https://lwww.academia.edu/37524040/Six Summers of YPAR Learning Action and Change in
Urban Education

i YPAR Teacher Tool Kit
https://www.colorado.edu/education-research-hub/sites/default/files/attached-
files/pju teachers toolkit final version sio last edits done.pdf

1 Activating student voice through YPAR: policy-making that strengthens urban education reform
https://www.tandfonline.com/doi/abs/10.1080/09518398.2018.1478154

1 Combining Youth Organizing and YPAR to Strengthen Student Voice in Education Reform.
https://www.researchgate.net/publication/281785583 Combining Youth Organizing and Youth
Participatory Action Research to Strengthen Student Voice in Education Reform

1 Writing Toward Change across Youth Participatory Action Research Projects
https://www.academia.edu/37589383/Writing Toward Change Across Youth Participatory Actio
n Research Projects

1 Collaborative inquiry: Youth, social action, and critical qualitative research
https://actionresearchplus.com/collaborative-inquiry-youth-social-action-and-critical-qualitative-
research/

1 Confronting the urban civic opportunity gap: Integrating YPAR research into teacher education
https://gse.rutgers.edu/sites/default/files/confronting.jte .2016.rubin_.abuelhaj.graham.clay .pdf
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Democracy Prep
How a school used Civics to challenge s

Our constitutional multicultural democratic republic is a mess: Can civics education help?
Kevin Mahnken asks the experts, and many agree that if there's a way out, it's through education.
Teaching the realities of American government and politics to students was a foundational mission of
public education; but decades of inattention and a general aversion to bringing politics into the
classroom has led to a decline in civics instruction. Over the past few years, a growing consensus
has formed around more and better civics in the classroom as an antidote to our democratic morass.

Generation Citizen: Three things adults can do to empower students to live a political life

Amid this time of political decline, Ayoung peop
sufficient on its own, o writes author and Gener a
pr op os e spedific but fendamental transformations we can make to help lift up young people as

real and |l egitimate political pCerentorGtized: TheiPonar n e w

of Youth in Our Politics, Warren points to the value of richer civics education and proposes lowering
the voting age, as well as advocates for a democratic system that puts equity at the forefront.

Teaching Democracy: How one school has packed civics and activism into its DNA

Just ask a poll worker. We vote less often than other developed nations, our rates of volunteering

have plummeted, and | ess than half of wus could p
scientists cheered when a recent study found that alumni of Democracy Prep Public Schools vote at

much higher rates than their peers. Students at the schools study social change and debate current
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events; even more strikingly, they complete an impressive array of civics-centered requirements to
graduate & from writing policy briefs to petitioning lawmakers.

The networkoés founder, Seth Andr ew, says that De
replicated across the countr vy . Al think every school should hayv
explicit abo dhefirststontirhcarrfourrartssériesds a deep look into the charter school

network and the role education plays in curbing our civic ignorance and polarized politics.

Read more on Democracy Prep here: http://vorcreatex.com/wp-content/uploads/2019/11/Democracy-
Prep-How-a-school-uses-Civics-to-challenge-students-to-change-their-world. pdf
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See what 9 and 10 year olds can do:
Prairie Creek 4th and 5th grade students share energy-saving study

On March 20, 2019, the Prairie Creek Codthmanchi t y
5th-grade class presented at the monthly Northfield, Minnesota C.O.W.S. (Conversations On the
Wonder of Science) event at Carleton College.
http://www.southernminn.com/northfield _news/community/article f97e07a9-395d-56b4-b41e-
61fda9al15545.html

The children shared a several month-long study on lighting and energy use in the school. During
the project, the students studied current usage and the money, and energy that could be saved by
transitioning to LED lighting inside and outside the school building.

With financial support from an Xcel grant, the
retrofit, completed this month. The new lights will use an estimated one third as much energy and
save the school $4,000 a year in energy bills.

nl was surprised we got this far. At first it s
we did the light audit, we realized we should change allofour | i ght s t &oltls,Bbgrade. s a i

The children also showcased a video they created, "The Shocking Adventure," that documented
the project. They also discussed ideas for future energy saving initiatives at home and school.

Al think the COWS presentation was fun to do an
what they can do to help against climate change,

e ——

Prairie Creek 4th- and 5th-graders present the findings of an energy-saving study at the March
Conversation on the Wonders of Science event at the Weitz Center. As a result of the study, the
school will switch to LED lighting, saving an estimated $4,000 a year in energy bills.
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APPENDIX 42

Three kinds of teachers:
Ganstas, Wanksta, and Ridas

APPENDIX 18 looksat Dr . Prudence Cartero6s attempt tlookapp
at Dr. JefferyDuncan-Andr aded6s eftfloe tiskit mdgy @sfpt eacher s.

What are the characteristics of a highly qualified urban educator?

Discussions concerning the type of pedagogy needed to improve achievement for low-income
childrenofc ol or are increasing. This is very signific.
classroom wi l | be staffed by a hlJeffehylDyncag-Argrade iré e d
important because he studies exceptional urban educators.

Beginning in 2002, Andrade developed 3 critical inquiry groups of South Central LA teachers: 2
serving6i12and 1servingKi5 t eacher s. He used r esear-adtone mphas
research described as a means f or i e pckadbecgquset or y
their students did well by traditional standards (test scores, grades, college-going) and by the

standards of critical pedagogy (critique of structural inequality and oppression, critical reading of the

word and their world, individual and collective agency for social change).

Andrade identified specific @b a s-whitesyouthanfurbamf f ect i v
classrooms:

1 authentic caring 1 culturally relevant pedagogy

1 critical pedagogy 1 social justice pedagogy

Missing from the past data, according to Andrade, is how such basic ideas help us understand the
purpose, process, and pedagogy fAdrivingo these e
comprehensive studies providing evidermncse sUppcer tt
achievement gap while at the same time providing students with the tools to effectively navigate in

and transform the larger society.

A pedagogical theory for low-income youth of color: Why do some teachers fail where others
succeed?

Andrade's review of research on low-income and non-white urban schools, where low achievement
results were virtually predictable, reveals similarities among the teachers consistently effective. To
clarify the data, he created a paradigm to:

1 describe 3 types of teachers serving in the classrooms
1 identify core principles across practices
1 link practices and achievement levels.

The Gangstas: These teachers have a deep resentment for most parents, students, and
neighborhood members and are generally dissatisfied with their job, the school, and the broader
community. They aggressively advocate for ineffective and repressive school policies such as zero-
tolerance discipline policies and tracking. In staff meetings, these teachers deliberately sidetrack or
bully forthright discussions of racism, structural inequalities, and social and economic justice. They
are present in virtually every school where students are suffering. Fortunately, they are not the
majority of urban teachers.

The Wankstas: These are the majority of the teachers in urban schools. The expression is usually
attributedtohip-hnop arti st 50 Cent. He describes the nAWan
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about what he/she is going to do, but never delivers. In Andrade's paradigm, the term is not a put
down. Wankstas, he notes, are the result of a natural human instinct: self-protection.

Andrade found most teachers come to the urban classroom with the full intention of becoming
effective. It doesn't take long before they realize they've been poorly prepared and will be poorly
supported as professional if they continue to work in urban schools. This professional disrespect
impacts on their belief they will improve as teachers. The little hope that they maintain resides in their
relationships with students. When students are disinterested and sometimes blatantly disrespectful,
the majority of teachers begin to lose faith. They find it increasingly difficult to rationalize being hurtd
and sometimes humiliatedd by youth, while also enduring professional disrespect from outside the
school. They stop believing they've signed up for a lifelong mission to be an agent of change, and
start finding reasons to dis-invest and excuses for their inability to create classrooms where all
students learn. They're Wankstas, and not Gangstas. They still talk about wanting to be able to
educate all their students. They're not emotionally invested like Gangstas who spend significant
amounts of energy disliking students and the neighborhood around the school.

Rather than risk caring unconditionally for students who may not return that care, these teachers

become emotionally detached from their calling and the outcomes of their work. They avoid the

emotional risks accompanying the critical self-reflection required of teachers wanting to make a
concerted effort to change their practice. Il nste
the latest school or curriculum reforms, student discipline fads, and teacher transfers.

Still, Andrade believes Wankstas, although deeply troubling at one level, also hold promise because

they can and will improve if the conditions that support that growth present themselves in a
compelling and accessible way. Many of the figo a
eventually help cultural straddlers, though not non-compliant believers.

TheRidas: A Ridad is a popular cultural term referri:H
of extreme duress. It's often referenced inhip-hop wi t h the expression, fr.i
Ridas are people who would sooner die than let their people down. There are almost always a few

Ridas in schools where students are suffering but, like Gangstas, they are the exception.

Ridas are consistently successful with a broad range of students. They risk deep emotional
involvement with most of their students and they're sometimes hurt due to those investments. The
depth of relationships with students allows them to challenge students and get notable effort and
achievement.

Ridas are often uncommitted to the larger school structure because they perceive it as morally

bankrupt and hesitate to take on any challenge that would mean time away from their direct service to
students. 1t's often the cas e-itttheaonly |dgicallpath thay semtmi n
work with the students they care so deeply about while still being able to pay their own bills.

What distinguishes Ridas?
Andrade points out Ridas because they use a social justice pedagogy--a set of teaching practices
aimedtocr eate Aequitable soci al and academic outcom

An equitable education suggests resource allocation based on context, which would include attention
to funding and teachers, but in a manner paying closer attention to the specific needs of a community.
An equitable education is better defined as a Culturally Relevant Education in that it is designed to

address the materi al conditions of studentsod | iv
housing, unemployment, gangs, alcohol/drug abuse, police brutality) while maintaining a high level of
intell ectual rigor. This is different from Acul't

wider-scope of Culturally Relevant Education.
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At the same time, an equitable education encourages students to embrace the socio-cultural richness
of the community as a resource, rather than as a barrier to be overcome.

Five pillars of effective practice of teachers who are Ridas
Andrade's research led him to pull together the various characteristics of the outstanding urban
teachers he observed or worked with.

Pillar No. 1: A critically conscious purpose

Andrade asked Ridas why they teach. They said they believe their students, specifically low-income
disenfranchised children of color, are those most likely to change the world--the ones with the least to
lose and so most likely to be willing to take the risks necessary to change a society. Teaching with
this broader view and objective characterize educators with a critically conscious purpose.

Infact, Andrade di scovered these students were not neces
of the teacherds existence; these potential agen
rather to test and/or break them.

As a result of such a critically conscious purpose, their classrooms didn't mirror middle-class
education. These teachers worked at understanding the history of the communities where they
worked and the people living there. They also formulated a critical awareness and analysis of
structural and material inequities their students had to face and deal with on a daily basis.

They re-defined success for their students. Ridas talked to students about using school as a way
to return to their communities, rather than as a strategy for escaping the neighborhood. They

developed curriculum reflecting critical thinking, enabling a sense of hope and purpose that students
could be well-educated critical agents of change fighting for their communities and a more just world.

They did not pretend their teaching is politically neutral, making sure students understood the
two essentials of freedom--to think and act critically for themselves, and their community.

Pillar No. 2: A distinctive sense of duty to students and the community
To make his point, Andrade quotes Carter G. Woodson regarding the idea of a leader vs. a servant:

You cannot serve people by giving orders as to what to do. The real servant of the

people must live among them, think with them, feel for them, and die for them. The

servant of the people is down among them, living as they live, doing what they do

and enjoying what they enjoy. They may be a little better informed or have some
experience some of the other members havenoét,
should have more humility than those whom they serve.

Rida teachers viewed themselves as members of the communities where they taught. They invested
in students many had written off as hopeless. They saw those students as members of their
community they couldn't simply disregard.

This was reflected in the following series of traits Andrade saw in each teacher he studied:

A They wanted to be at the school and wanted work
A They took risks with their students, curriculum, and ways of teaching.

A Theysaw access to students as a privilege, not a
A They described teaching in urban schools as fia
A They associated their teaching with Athe strugg
ﬁTheydescribedbeingateacheras Awho | am, not what | do. 0O

They were not afraid of the neighborhood, and had a committed and consistent presence in the
school 6s -eboilding velationskips with parents, siblings, families, and community

stakeholders. Some chose to live in the community and though it did not guarantee success, it did
help teachers to fiknow what goes onod6 and this c
with the students and their families.
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Pillar No. 3: Preparation

The teachers Andrade worked among were always at, or near, the top of their school's traditional
measures of student success, despite having (and many times accepting in mid-year) students their
colleagues had forced out of their classrooms. Although these achievement patterns suggest they
were already excellent educators, each spent a tremendous amount of time preparing for class. This
counters a not-uncommon notion that good teachers don't have to prepare.

Ridas constantly prepared. Their intense commitment to preparation gave them expectations of
success rarely found in low-achieving schools. Andrade saw time spent preparing lessons and units

fostered Aia contagious | evel of excitement, pass
Pillar No. 4: Socratic sensibility
TheteachersinAndr ade' s study | ived out a ASocratic sen:

between the confidence in their ability as teachers and frequent self-critique. They constantly
reflected on their practice and their relationships with students in an effort to get a little bit better each
day. To aid in this process, they encouraged all types of visitors (parents, teachers, future teachers,
and university professors) to their classrooms. They were particularly open to those who were critical.

Pillar No. 5: Trust

That trust is important in a teacheri student relationship should not be surprising to anyone. Andrade
found Rida-level teachers don't expect trust and try to earn it daily. Ridas know from Woodson's, The
Mis-education of the Negro and Wa t k Mhite Architects of Black Education (2001), that to many
our public schools represent a history of colonialism and repression.

AfiCan we call the preparation to preldiutces , t heduwadtti
-- Mwalimu J. Shujaa, American educator
To some students and families, this makes public

that no matter how good their intentions, as staff in an urban school, they're connected to that history.
This awareness allows them to be conscious of this obstacle to building trust with students and the
community. It helped them to understand the importance of standing in opposition to district school
policies that were oppressive, racist, punitive, and that do not challenge the cycles of social and
economic inequalities, but actually reproduce them.

Evidence of building trust was clear in every aspect of their teaching, from their curriculum, to their
grading, to their classroom management policies, and to their pedagogy. For example, these
teachers were indignant about student failure which they saw as their own failure.

Raising the human element of educational attainment

Don't forget, Andrade's teachers were at the top of their schools in many of the ways by which we
traditionally measure success (test scores, literacy and mathematics acquisition, grades, attendance,
graduation, and college enrollment).

Andrade discovered each reached this achievement because they focused on raising the human
element of educational attainment most schools don't measure. Knowing great teaching will always
be about relationships, these teachers focused on the human element by making sure students had:
A a positive self-identity,

A a clear purpose for attending school, and

A ajustifiable hope that school success will be rewarded in the larger society.

For most low-income children, particularly low-income children of color, there is little in the history of
schooling or the broader society that would solidly justify any of those three beliefs.

From: Resisters, Rejectors, and Ridas: How to make urban schools work for disengaged students and critically
conscious teachers

(c) 2019 john@bil-pi.org WWW.Vorcreatex.com
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APPENDIX 43
How fiRi daodo t eac htadigional aublicesrcchagpd Atroubl e

Part A

AfiThe c¢cl assroom, with al/l its |Iimitations, remai n

have the opportunity to labor for freedom, to demand of ourselves and our comrades, an openness of

mind and heart that allows us to face reality even as we collectively imagine ways to move beyond

boundaries, to transgress. This is education as
-- bell hooks, Teaching to transgress: Education as the practice of freedom

firhere are 3 kinds of black, brown and poor white urban students. Cultural mainstreamers conform to

the language and life style of the dominant white middle-class culture becausethatd s what norr
people do. Cultural straddlers want to associate with the dominant white culture, but also want to

associate with their family and neighborhood culture. The non-compliant believers d o twéant

anything to do with the dominant white culture. 0 -- Dr. Prudence Carter, Keepi ndé i1t r

Major characteristics of a counter-culture community of practice

A counter-cultural community of practice recognizes the existence of a dominant set of
institutionalized norms and practices in our public schools and classrooms. The community of
practice intentionally sets itself up to counter those powerful norms and practices.

1. The achievement of outstanding individuals is put in perspective
The achievement of outstanding individuals using their success to escape the severe structural
inequalities of poverty can't always be viewed as positive.

In fact, these isolated cases only reinforce the dominant negative stereotype which suggests that only
an exceptional f ew @ wamdéind buacess in whaa schoblg and tlaak seiccass i
partially defined by their ability to leave their community to join a more "successful" one. This is the
story of cultural mainstreamers, and some cultural straddlers.

This concept is helpful because the traditional model of success in America is built on
individualism and does not include developing a social consciousness which leads to collective
public action against inequities.

Quite the contrary, this model of achievement contributes to reproducing the current social order by
reinforci ng-thef itstue svyti ¥y aparadigm that | egitimizes i

To counter this traditional idea of success, a school/classroom counter-culture community must
emphasize the development of structures supporting success and collective consciousness for all its
participants rather than a select few.

As wel |, when urban students try to figo al ong
challenge and counter inequalities they faceins c ho o | , consequently nothin
students simply perpetuate pitfalls, barriers, and issues, leaving the school the same as it was and for

those who follow.
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Non-comp !l i ant believers know this direptiny ditsmeap

righto political character of gl obaligpoungh atohg
aheadodo or school failure.
2. The <concept and i-senseciodusideosushol ei s p UHow cirritncal p e r

pedagogy enables a critical consciousness

A viable counter-culture seeking to make academic excellence and collective achievement normal in
urban schools raises the political awareness of African American students regarding the
critical "double-consciousness” demanded of them if they are to succeed in school and the
larger society.

ADoubbdbmsci ousness o0 -199B)us the effest blacklp@dpld in America experience by
having to struggle with an awareness of one's self as well as an awareness of how others perceive
them--t he sense of always | ooking at oneds self thr
the values of others. This is a problem because the danger of double consciousness resides in
conforming and/or changing one's identity to fit the perception of others.

A critical double-consciousness is realized when a person faced with this internal battle is able to

develop a critically conscious response to these conditions. Such a person is able to acquire the

A mechanical skills (an explicit understanding of the rules and codes of power) so necessary to
navigate oppressive social conditions/institutions

A critical skills to analyze and resist the hostility he or she endures and to develop a strong sense of
self and community.

This means developinga A pr i watnes csd eolufs n e s s-awarerfess anad introgpectoa suth
that one is examining one's inner feelings and emotions and not preoccupied with how others view
them.

Du Bois refers to the development of private self-consciousness as a means to empowerment. The
critical pedagogy used in the counter-culture community helps foster this kind/level of awareness.

3. The issue of oppositional behavior is put into perspective: Transformative resistance as a
useful strategy for achievement

Throughout the development of urban public education there is a history of urban students resisting
and rejecting their schooling experience through their disruptive or oppositional behaviors. Dr. Carter
calls these students non-compliant believers.

N o wRidia @drban teachers who seek solidarity with urban students regarding their resistance and
rejection of public schooling, and for these non-compliant students themselves, there is now both
understanding and support for their concerns in Solorzano and Delgado-Bernal's (2001) concept of
ftransformative resistance.o

What's brought to understanding the achievement gap is the idea that not all resistance is harmful
(Akom, 2003). Non-compliance and/or oppositional behavior by students (forced by law to attend a
dropout factory where in many cases they have less than a 50% chance of passing ISTEP and/or
graduating) may not only be a political act, but a mentally healthy response to a situation where
success has the possibility of being defined as shutting downone 6 s fipricvatsei sakbhes
critical awarenessd denying one's personal experiences/reality and virtually becoming invisibled in
order to graduate.

Through this powerful idea, Solorzano/Delgado-Bernal distinguish among forms of resistanced some
of which are more personally and politically empowering for the student, other students, teachers, the
school, and the community:
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conformist (self-serving): the student messes school up for themselves and everyone else too
self-defeating (self-destructive): the student gets expelled

transformative (self-actualizing/self-realizing): the concept of an individual and/or collective
resistance resulting in positive and transformational change for the student(s), school, and the
community.

Too o o

AThe r i g hldren moflearmdnd beaima productive citizens compels each employee of IPS to
contribute to an environment conducive to learning and instruction through the appropriate
methodologies so that all children will develop life skills and become self-actualizedi ndi vi dual s
-- IPS Instructional Mission, found during the fall semester 2005
on a wall in hallway just outside the main office at Northwest H.S.

Oppositional resistance can be conceptualized as a set of shared values, beliefs and attitudes that
reject dominant social norms and thus can contribute to behaviors that make it difficult to do well in
school and achieve in general.

Al t 1 s t biteendafreg coantry nat to fit into society, but to make society."
-- John Holt, author How Children Learn

However, in a counter-culture community, resistance can be transformational and enable non-
compliant believers to stand in opposition to oppressive, racist, or punitive school policies, making
the curriculum relevant to the everyday struggles by challenging the negative stereotypes of them in
school, and engage in local political struggles over quality of life issues in their neighborhood.

4. The issue of an equal educational system vs. an equitable educational system is put in
perspective

Al f our society did not have this social comegact
entire life choices on the basis of access to school districts, and realtors would not be able to use
public schools as selling points. o

-- Duncan-Andrade & Morrell, The Art of Critical Pedagogy

Policymakers must find the courage to commit resources to addressing unequal and inadequate
school funding policies. A policy for truly equal funding would be a step in the right direction.
However, Andrade/Morrell do not believe the ultimate goal is an equal education for all. Instead, to be
a truly great society America must have an equitable educational system.

An equal education system believes that everyone should get
A the same education (America has not done this yet)

An equitable education believes that people should receive
A an education specific to the needs (social, economic, linguistic, political) of the people being
served as defined by their circumstances
o0 this would not mean less or more, but different
o the resources and pedagogy would match the specific needs of the community

An equitabl e educati onal -sizgeffistaéd mo Thlwe mama yof HAone

nlf such a thiammalysi a8 oekydlmaayods prototypical
investigation would needs show the sickness propertothetime t o consi st preci sel
--Theodore Adorno, Minima Moralia

A great and enlightened 21° century public school system would have an equitable educational
system which would automatically
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A move away from educational practices that primarily measure student achievement on the basis
of assimilation into white middle-class norms.

The ability of a student to read, write, and do arithmetic at the highest levels is not what is being
referred to as white middle-class norms. It is much deeper.

The use by our current educational system of curriculum, pedagogy, and measurements of these
skills centering around white middle-class epistemologies. (Epistemology is the study or theory of the
nature, sources, and limits of knowledge; how (the ways) we understand everything; how we create
knowledge.) Most urban educators, administrators, and school boards assume without question the
Asuperi or it ymiddle-tlassways bf knewingt e

Thus, the path to acquiring those skills (K-12 public education) is automatically associated with the

bel i ef t hat the Askillso wildl be and/ or must be
(economic, social, and political). This is not an issue for the cultural mainstreamers. It can be an

I s s uestfroard dit igdefmitely a barrier for non-compliant believers.

Now this would be fine if all students in US public schools were white and middle-class. The problem

is in urban districts, most students are not; yet, the system has continually served the interests of
middle-c | ass whites over t hem.Thd V8hitecArcitacts lofiBlack @du@afiof.)l b
This is so powerful and pervasive, and thus dominant and persuasive, some families, students, and
teachers of color see the trade-off as worthwhile. Even fewer see the system for what it is and
consciously maintain a critical consciousness.

But, for most, our existing public school system translates into poor students of color and (even
working-class urban white students) choosing between two distinct cultural worlds, that of

A their family and community
A the existing power structure.

No educational system in a multi-cultural democratic society should force large portions of its
children to make such a choice.

An equitable education system nurtures students' cultural identities, promoting the use of their school
success in the service of their communities--educating urban students in their own self-interest.

Critical Pedagogy and one-size-fits-all

Not all children learn at the same pace or in the same ways, even though schools mostly operate as if
they do.

nour Alliance is proposing a shift away frdsdom hi
diversity." -- from Lynn Stoddard, Founding Member Educating for Human Greatness Alliance

Thus, inequitable outcomes of schooling that result from one-size-fits-all pedagogical practices
should be attributed to social design rather than student inadequacies.

Almost all schools in America sort students on the basis of age, and they frequently sort them even
further using faulty measurements of ability. See Oaks, (1986): Keeping Track: How schools structure
inequality.

The application of critical pedagogy requires educators to challenge the existing one-size-fits-all
pedagogical and assessment models. This requires an understanding that students enter public
schools with different zones/levels of development and preparedness which provide tremendous
opportunities for educators who are prepared and willing to:

A diversify the strategies they use for

0 motivation 0 academic support
0 instructional pedagogy 0 social support

Why Black and Latino males d o ngd into teaching and what to do about it 74



Organic intellectualism: Strength-based orientations to help urban students stand out

"All [people] are intellectuals ... but not all [people] have in society the function of intellectuals.”
-- A. Gramsci

According to Gramsci, each person has a level of intelligence. It results from the interaction with the
world and these interactions are most always constrained by such factors as race, gender, and class.

The fact that each student experiences the world differently means each comes to school with
different forms of intellectualism. However, school is oftenillke gui pped to i dentify/
Aforganic intellectual i s m.goso-callédnirgetieetaalds fromhse-gallece mo- u p
intellectuals through teaching methods that value the ability to acquire and reproduce information--

using specific formats within rigid time frames, leaving organic intelligence of urban students
unrecognized, unappreciated and thus underutilized in school.

Gramsci also argues that public schools are often the social institution used to validate this unnatural
social division, one where an individual is cast as either

A Homo sapiens (one who thinks/works with his or her mind) or
A Homo faber (one who labors/works with his or her hands).

Gramsci 6s concept should bridge the mckplace i$ withm be
paradigm that values the intellectual potential in all people.

To help our urban public school educators (especially the wankstas and ridas) move toward an

appreciation of the variety of i ndi vidual Afor ga
Skrommeds 19h8& 9 Aliity ®lan: Seven Bell Curves for Each Student. It supports the
Aorganic intellectualismo concept with 6 hidden
academic (memory/analytical abilities):

A creativity A empathy A motivation

A dexterity A judgment A personality

AFunds of k meachére ahdy sehipols must be better equipped to identify the most acute
issues in the social context of urban schools so they can develop and implement pedagogy that
investigates and draws from the lives of urban youth.

Remember, this is exactly what Carter noted was why some students don't want to be in school:
fi N ecompliant believers don't relate to school because it fails to link the concrete values of education
to the deeper understandings of their own econom

Rather than presenting the neighborhood as a place students rise above, Luis Moll has referred
to these contexts as a student's "funds of knowledge." That is:
1 teachers must equip themselves to draw from the knowledge students bring to school.
o0 knowledge that is often not in their textbooks but is acquired from the streets, family cultural
traditions, youth culture, and the media.

5. Going to college is put in perspective: The | i mitations of the #fnAcol
middle-class ideology which ignores pertinent problems of urban communities.

The liberal model of urban education reform makes the mistake of attempting to replicate the
schooling ideology of the middle class, emphasizing a "college-going culture." In so doing, it all but

A ignores the material conditions of urban communities, which are more pertinent to the
lives of students.
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An education with relevance: Increasing college eligibility

Letdbs be clear, urban students should go tmartgol |

The point here is a schooling environment that emphasizes the relationship between education and
the most pressing conditions in the community, an education with relevance, is most likely to
produce notable increases in college eligibility.

Those truly interested in the (personal, cultural, social, economic, political) self-determination
of urban students advocate for an urban education model that:

1 utilizes critical counter-cultural communities of practice (4Cs),
1 developing a critical and engaged citizenry with
0 ademocratic sensibility that
0 critigues and acts against all forms of inequality.

A counter-cultural community of practice recognizes the existence of a dominant set of
institutional norms and practices. The community of practice intentionally sets itself up to counter
those powerful norms and practices.

Making college a realistic option for non-compliant believers
The unique lives and conditions of urban youth deserve an education system that accomplishes two
goals in concert with one another:
A preparation to confront the conditions of social and economic inequity in their daily lives, and
A access to the academic literacies (reading, writing, math) making college a realistic option.

This approach to reform is a double investment in urban communities:

1 it provides pedagogy/curricula lending immediate relevance to school in the lives of urban youth.
1 it also works to break the cycle of dis-investment of human capital in urban communities by
0 creating graduates who recognize their potential agency to improve urban centers and their
neighborhoods,
A rather than seeing them as places to escape.

These prospects offer:

1 urban students--a renewed sense of purpose with regard to school,
1 urban neighborhoods--the necessary human and institutional capital to contribute to its social,
economic, and political revitalization.

7. The place and purpose of Standard English is put in perspective: Language of Wider
Communication (LWC) and social justice: Standard English as the language of power

Urban students need to understand, interpret, and produce in LWC, developing linguistic
competencies and literacy skills for jobs, school, and citizenship. It is also an important part of critical
pedagogy and the Cycle of Critical Praxis. If urban studentsc andét read/ write in

A adequately critique or refute texts they do not understand
A reason with and/or critique the status quo in its own language.

Powerful literacy vs. domestic literacy

Since public schools are institutions designed to maintain the status quo, literacy is different for the
working classes than it is for those who are expected to achieve powerful status in society. Therefore,
students of the upper middle classes receive powerful levels of literacy reflecting the positions they
will inherit. Powerful literacy concerns the ability to analyze, evaluate, synthesize, and apply.

AEducation iIis never neutral, Freire informs
-- Patrick Finn Literacy with an Attitude: Educating working class children in their own self interest

Finn, in his 1999 book, Literacy with an Attitude, notes most urban students receive instruction in
domestic literacy, a combination of:
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A performative literacy--decoding, sentence structure knowledge
A functional literacy--reading USA Today or completing a job application.

Finn suggests schools maintain a basic level of literacy so the masses are employable and content,
but not so much that they will seek power. There is no effort to educate the masses to such a high
level they'll want to change anything.

Learning how to read and write as a political act

This aspect of the LWC (aka Dr)revehlsteegolitiza importanée®f fi L
literacy. Historically, urban residents lack the political capital to look out for their own self-interests.

As a result, for urban students, learning how to read and write--enhancing the potential of political
power-- becomes a political necessity, and thus a political act. Literate citizens can

A know the basics of democracy and self-rule

A better understand and engage in public issues

A elect virtuous leaders

A sustain the delicate balance between liberty and order.

We can't forget in the mid-1 950 s, Septima Clark (nf moddhemds otf e
Rights Movement) and Miles Horton (Tennesseebs H
Johndéds I sl and, SC. Tralated th€ idea of Bterach with lil®atioo aid was
created to organize/promote voter registration and civic involvement for social justice. Later Ella
Baker and Charles Cobb organized the SNCC Southern Freedom Schools in 1964. The Mississippi
schools also related literacy and political power.

8. Pedagogy of poverty: Responses to unruly students by urban teachers are put in
perspective

In many urban classrooms students simply refuse to just sit still, be quiet, and listen. Urban children
recognize the importance of learning, but some are unwilling to assume a submissive posture in rigid
schools which routinely deny them a sense of curiosity, autonomy, culture, and self-worth. So, in
many instances, educators are unable to engage students in meaningful learning experiences.
Students become bored, alienated, or disruptive. This is the case for non-compliant believers.

Some students refuse to recognize the authority of the teacher to the point that the teacher gives up
on the class or the teacher shifts to the role of uncompromising dictator, regaining some semblance
of control, and then interpreting the authoritarian approach to be the most effective one for urban
students. ThiWanggsstedado. t ypi cal i

Due to the negative stereotype of the unruly inner-city child unable or unwilling to stake a claim to her
or his education (Hass, 2010), it's usually students and families who get blamed for these discipline
issues, and the stereotype is reinforced.

Pedagogy of poverty: Penal pedagogy
Insert into this scene the culture of poverty "experts” who place the causes of problems with students
and their families. Their solution is a pedagogy of poverty:

A one-size-fits-all standards-based instruction
A "back to basics" drill-and-kill scripted instruction
A tracking
A high-stakes testing
A zero-tolerance discipline policies
o enforced by threats of placeme nt or act ual pl ace me fotthosenvhoi s o f t
do not Afit ino (Tailoring teaching sites, 20

This view of urban students is particularly disturbing because they come from those educators and
policy makers who live outside urban communities. As well, the pedagogy of poverty enables the
Afischool to prison pipel i ne drheviNiew Jim Grolwi(2010) isMoncemed! | e
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Finally, a new study has further complicated the challenge of discipline in urban schools, determining
little correlation exists between zero-tolerance policies and well-behaved students (Goodwin, 2011).

Ruby Payne, the more widely read educator associated with this view, claims teachers should teach
their students to examine individuals who have attained prosperity, learning the hidden rules of wealth

creation. Payne believes teachers should be trai

who are intent on improving their economic lot. Her model promotes a concept of success based on
A individualism,

A fescapingo the neighborhood, and

A wealth accumulation rather than on critical thinking and social change.

This goes against the values of a school community counter-culture of practice.
Part B

Our traditional public schools as major sites for major social transformation

Educators have long testified and research has long demonstrated that schools with large shares of
economically disadvantaged children become overwhelmed by factors that interfere with learning.

According to Andrade and Morrell (2008), one cannot examine and become intimate with the
problems of American urban schools without also becoming aware that the answers are much
broader than simply improving the academic achievement of a subset of students.

Simply put, our serious social ills--particularly the inherent "social toxins" which characterize urban

poverty--ar e maj or factors influencing school success
Inter-personal

A violence A shame A nihilism

A fear A uncertainty A loss of control

Structural

A poverty A health care A nutrition

A family dislocation A racism A exodus of jobs

What is profound and challenging, when a student and teachers create and carry out on a continuous
basis a counter culture community of practice, our urban public schools become important sites of
intervention, interventions the intent of which is to remove the social toxins.

Andrade/Morrell recommend: resources be used to address directly the context of urban life/poverty
shaping the lives of students and their community; focusing on pedagogies which challenge the
social-economic inequities confronting urban youth; helping schools, and teachers most directly in the
development and implementation of a critical pedagogy and curricula that address the conditions of
urban life, and so develop a sense of power among students for altering those conditions.

Thus, this is neither about, ACan children of
success as defined by overcoming poverty and leaving the neighborhood. Here, say Andrade/Morrell,
schools and students will actively survey, study, evaluate, challenge, and diminish--through urban
school activism--the very issues/barriers of poverty that can hinder their school success. Why
encourage students to escape the neighborhood and leave it as it was or even worse for those who
follow? Why not use the school as the site of intervention and social change, and academic success
as the purpose of this intervention? This way the children get educated and the community improves.

From: Resisters, Rejectors, and Ridas: How to make urban schools work for disengaged students
and critically conscious teachers

© 2016 john@bl-pi.org www.vorcreatex.com

Why Black and Latino males d o ngd into teaching and what to do about it 78

p


http://vorcreatex.com/wp-content/uploads/2012/11/Resisters-Rejectors-and-Ridas-How-to-make-urban-schools-work-for-disengaged-students-and-critically-conscious-teachers.pdf
http://vorcreatex.com/wp-content/uploads/2012/11/Resisters-Rejectors-and-Ridas-How-to-make-urban-schools-work-for-disengaged-students-and-critically-conscious-teachers.pdf
http://www.vorcreatex.com/

APPENDIX 44
A Culturally Sustaining Pedagogy

Ailt is not the job of public education to have s
home culture. o -- John Hatrris Loflin

ACul tural ly Su s(€CSP)seekstgperpetuateaagdfasterd to sustaind linguistic, literate,

and cul tur al pluralism as part of t-4De Djdngoarsr at i c
In 1995 GloriaLadson-Bi | | i ngs published the | andmark artic
RelevantPed agogy. 0 Since then, ¢ ounbadeekrsssarcheesghavhleeens and

inspired by what it means to make teaching and learning relevant and responsive to the languages,
literacies, and cultural practices of students across categories of difference and (in)equality.

Yet, are the terms Arel evant o and Aresponsi veo
research founded upon them? Do they go far enough in their orientation to the languages and
literacies and other cultural practices of communities marginalized by systemic inequalities to ensure
the valuing and maintenance of our multi-ethnic and multi-lingual society.

CSP seeks to perpetuate and fosterd to sustaind linguistic, literate, and cultural pluralism as part
of the democratic project of schooling. In the face of current policies and practices that have the
explicit goal of creating a mono-cultural and mono-lingual society, research and practice need equally
explicit resistances that embrace cultural pluralism and cultural equality.

http://vorcreatex.com/wp-content/uploads/2016/03/Culturally-Sustaining-Pedagoqgy-Advancing-
culturally-relevant-teaching.pdf
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APPENDIX 45
A Pedagogy of Confidence: Teaching t hr o uagnkofaefeetica d e n t

The brain connects new information to what it already knows

Since the brain connects new information to what it already knows, finding each students frame of
reference is essential to teaching.

This is one of the points Dr. Yvette Jackson makes in her book, The Pedagogy of Confidence where

she shows educators how to focus on studentso6 st
performance. Jackson asserts that the myth that the route to increasing achievement by focusing on
weaknesses (promoted by policies such as NCLB) has blinded us to the strengths and intellectual

potential of urban students. This devalues the motivation, initiative, and confidence of dedicated
educators to search for and opti mi ze aThsePRedadogynt 0 s
of Confidencedi spel s this myth and provides practical a
their ability to inspire the vast capacity of their urban students.

M https://www.youtube.com/watch?v=Gaf693nxUuo
M https://www.youtube.com/watch?v=zoxHHe3 EdI
1 https://www.youtube.com/watch?v=0Dg9aR0LCcA
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APPENDIX 46
A Pedagogy of Recognition

Meeting the need of culturally and linguistically diverse students for positive recognition
while helping their teachers reconstruct and redefine the purpose of education

It is vital that stakeholders recognize the existence of culturally and linguistically diverse students
by acknowledging their humanity through legitimizing the unequal conditions and struggles they face
in school. Educators must engage youth in curricular and pedagogical experiences that seek to raise
the consciousness of students through critical thinking and dialogue.

A pedagogy of recognition focuses on the human, and interpersonal actions and processes needed to
facilitate agency and change among students. There are 5 pedagogies of recognition needed to
foster the intellectual, academic, and political development of public school students:

1 relational 1 contextualizing
1 curricular 1 transformative
1 pedagogical

Recognition helps educators see how social, political, and economic conditions impact students--
helping them reframe the conceptual bases of their work by challenging them to interrogate the
(in)effectiveness of their class-room practices. The ultimate goal is to help teachers reconstruct and
redefine the purpose of education for urban youth in U.S. schools.

This is what educator Louie F. Rodriguez asserts
concept of @ Pediatgioognydo owh iRcehc oagrne r el ati onal ly dri
identity formation while raising the existentially necessary critical consciousness of culturally and
languishingly diverse students.

Rodriquez wants to @pr ob gndgiomaparticalalyforurbae youtlp and e pt o f
introduce a new urban education around pedagogy which will help schools to understand, examine,

and Ahelp rectifyo the social, political, and ec
of low-income youth.

Perhaps due to his minority status, Rodriguez knows urban public schooling is inherently a socio-

political actuality. Urban teachers must foster the academic, cultural, and especially the political

devel opment of yout h, h escliboleconeeptuatize their understamdingef ur b
youth in low-income schools.

AThanks to our pedagogi cal responsibility and in
that has been given to us by the child and that can be observed when the transformational effect of
recognition occurs. o -- Max Van Manen

Dr. Rodriquez also knows that equal attention must also be placed on questioning the institutional

power structures thatlegit i mi ze or deny recognition. Negati ve
groupdbds existence, he sees as counterproductive

culturally and linguistically diverse students and families have regarding public urban school systems.

The very practicality and direct relevance of these methods of recognition is why Rodriquez believes
urban students (and their families) who have experienced years of social, cultural, political, and
intellectual alienation, may be ready for a new kind of pedagogical experience in urban schools.

Validating the lives of urban students: A Pedagogy of Recognition
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APPENDIX 47

Cultural competency is not enough:
Advancing culturally relevant pedagogy as
politically relevant pedagogy

fit was not just that the African American teachers at Indianapolis Attucks shared the same culture as
their students, it was that they shared the same politics.0 -- John Harris Loflin

The purpose of this concept is to examine culturally relevant teaching as a political pedagogy and a
contemporary manifestation of what was considered "good" teaching in many African American
communities.

An examination of accounts of schools valued by students and families reveals that the "good" of

these institutions hinged not simply on the cultural similarities between teachers and students, but
more importantly on the "political clarity" of the teachers. That is, these educators recognized the

existence of oppression in their students' lives and sought to use their personal, professional, and
social power to encourage children to understand and undermine their subordination.

Thus, it was not the fact they shared t heTeachansd e n

used their knowledge of society's inequities and their influence to empower marginalized students. By
recognizing the political and historical dimensions of culturally relevant teaching its applications are
broadened, expanding to issues of racism and social injustice that are relevant to all Americans.

http://vorcreatex.com/wp-content/uploads/2012/11/Cultural-competency-is-not-enough-Advancing-to-
politically-relevant-teaching.pdf
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APPENDIX 48

THUG LIFE Pedagogy:
Engaging oppositional students who become discipline problems

To engage Carter's non-compliant believers (See APPENDIX 18), Duncan-Andrade and Morrell

suggest urban educators investigate the use of

facing students in areas where graduation and college eligibility rates are low, and seemingly
Aintractable poverty and violence exist.o In
rates are 90%, college eligibility rates are 85%, the median income above $100,000, and violent
crime is virtually non-existent.

School board members and staff who want to engage each student must develop a pedagogy that is
critical and balances their concern over these inequitable conditions with a critical hope that their
work will change their students. This means providing students with an education preparing them to
analyze their world critically by putting the skills and tools of critical thinking, research, and intellectual
production in their hands so through their own self-determination students can enable social justice
for themselves and their neighborhood.
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This i s what Andrade/ Morrel/l call THUG LI FE peda
Tupac Shakur. Although some messages Tupac delivered were controversial, critically conscious

urban educators should be aware that even after his death in 1996, Tupac remains wildly popular

among young oppressed peoples everywhere. The longevity and extent of this popularity can be
attributed to the portionofhiswor k speaking to fAthe righteous i nd
person who detests injustice. o

Andrade/Morrell show where Tupac (just 25 at his death) was developing a theory of humanization for
oppressed peoples that drew from their indignation. He argued oppressed people needed to search
within themselves and their communities for freedom and this required adults to pay special attention
to children born into a society that hates them. This hate is passed on to children through the cycle of
social inequity and destroys communities. He gave his theory an acronym, THUG LIFE (The Hate U
Gave Little Infants Fucks Everyone), a deliberate use of a phrase having associations with the racist
stereotype of urban men of color as street thugs. Duncan-Andrade/Morrell quote Tupac:

By O6thugd | mean, not a criminal or someone that
person that had nothing and succeeds, he's a thug because he overcame all obstacles. It doesn't

have anything to do with the dictonary' s version of 60thug. 6 To m
someone that goes against the law, not being someone that takes, but being someone that has
nothing, and even though | have nothing and there's no home for me to go to, my head is up high. My

chest is out. | walk tall. | talk loud. I'm being strong. We gonna start slowly but surely taking our
communities back. Regulate our community. Organize. We need to start taking care of our own. We

gotta start somewhere, and | don't know about anythingelse, but this, to me, is

--See Lazi no sTuRal B&éurrbcton k

Much like Tupac, Andrade/Morrell understand hatred, rage, hostility, and anger--resulting from any
group of people systematically being denied their right to food, clothing, shelter, schooling and justice-
-will ultimately cause a society to implode. Likewise, properly channeled, those legitimate feelings can
develop into the courage to act and basically change the direction of a society. In fact, Andrade &
Morrell believe the courage, dramatically and justly necessary to alter the direction of America, might
be found only among those who suffer under its oppressive weight. This is the type of young person a
THUG LIFE pedagogy aims to validate and nurture.

From OResi sters, Rejectors, and Ridas: How t o ma
and critically bttp/ivecreaites.anrs/wpicantantubleads/28062/11/Resisters-Rejectors-
and-Ridas-How-to-make-urban-schools-work-for-disengaged-students-and-critically-conscious-teachers.pdf
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APPENDIX 49

How to be a traditional public school anti-racist teacher

fin addition, schools and districts have spoon-fed lessons on grit to mostly students of color,
suggesting that we must "fix" them by making them grittier so that they can adapt tod rather than
disruptd racism and inequality in schools.0 --Dena Simmons, How to Be an Antiracist Educator

"The opposite of racist isn't 'not racist." Itis'anti-r aci st . ' € One either all ow
persevere, as a racist, or confronts racial inequities, as an anti-racist. There is no in-between safe
space of 'not racist.™ -- Ibram X. Kendi How to Be an Antiracist
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1. Engage in Vigilant Self-Awareness
Studies show that Eurocentric values and content dominate U.S. Educators of color who may
have internalized negative messages about Black or Brown people, must be self-critical.

People who are white or perceived as white have more privilege and fewer barriers to resources than
Black people and other people of color. If we do not know our power, we can abuse it unintentionally
or fail to leverage it toward antiracism. Constant self-reflection enhances our ability to disrupt white
privilege when we see or enact it.

2. Acknowledge Racism and the Ideology of White Supremacy

When we let our discomfort or ignorance shield us from recognizing our country's racist history and
present, we are part of the problem. Failing to acknowledge racism not only erases histories, cultures,
and identities, but also ignores ongoing differential treatment based on race.

InN1907, I ndi ana passed legalizind white Suprensaty Eugeni cs L
3. Study and Teach Representative History
No matter what subject you teach, history (including African American history, which is U.S. history) is
important. Knowing our country's whole history helps us make sense of how our current education
system perpetuates inequity.
4. Talk about Race with Students
Indiana educators are mostly white (which matches the lack of teacher diversity on a national level)
and often share that they do not feel comfortable talking about race. But when we shy away from
open conversations about race with young people, we sow the seeds of prejudice by inadvertently
sending the message that something is wrong with people from another race.

5. When You See Racism, Do Something

We have to fight against racismd and other isms and phobias. All students deserve to live and learn
in the comfort of their own skin. To combat racism, consider how the academic resources, policies,
admissions, hiring, grading, and behavior management practices at your school might be racist.
Shape an Antiracist Future. Do something in Indianapolis: Read The Mind Trust as Whiteness.

http://www.ascd.org/publications/newsletters/education-update/oct19/vol61/num10/How-to-Be-an-
Antiracist-Educator.aspx.
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APPENDIX 50
Mindfulness Won't Save Us. Fixing the System Will

Some traditional public schools are using meditation instead of detention, making mindfulness
programs as the be-all-end-all solution to our education system's problemsd particularly the
challenges that arise in historically oppressed communities.

The thing is, students and families in these communities aren't struggling because no one taught
them mindfulness; they are struggling because they're fighting generations of oppression in an unjust
and unequal system.
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Still, teaching students to meditate will help manage their anger or frustration, but it won't remove a
system that mass incarcerates their neighbors and family members.

A look at the system that needs fixing

Giving students skills in socio-emotional learning can help students better process and express their
opinions, but it won't erase a system that was built not only to their disadvantage, but also sometimes
actively set up to see them fail.

Yoga can help a child feel present in their body, but it won't change the fact that our society places
different values on different bodies.

Solving education inequities means looking at the entirety of the problem. It means not just learning
about those who are oppressed, but also who is complicit, intentionally or not, in perpetuating
injusticesd including having teachers take a long, hard look at our own actions as educators.

Having teachers realize that, even in small ways, they have been complicit in authoritarian thinking in

your classroom doesn't feel good. This makes them question the worth of their work and how to keep
going in systems in which theyoére complicit. Und
colonial history is painful and forces them to reckon with their place in the world.

Mindfulness is not the solution; it's a tool. Simply because we are using these tools does not mean we
can shirk responsibility to work students to understand and fight systemic injustice. We must use
mindfulness to restore us for the difficult but worthwhile path we walk with our students to solutions.

FromMi ndf ul ness Won't Save Us. Fi xi n ¢geducdtian URlgtesskty e m \
Christina Torres http://www.ascd.org/publications/newsletters/education-
update/may19/vol61/num05/Mindfulness-Won't-Save-Us.-Fixing-the-System-Will..aspx
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APPENDIX 51

What Is Hip-Hop-Based Education Doing in Nice Fields
Such as Early Childhood and Elementary Education?

Hip-Hop-Based Education (HHBE) has resulted in many positive educational outcomes, ranging from
teaching academic skills to teaching critical reflection at secondary levels. Given what HHBE ideas

have accomplished, it is troubling that there is an absence of attention to these methods in education
programs for elementary and early childhood educators. For that reason, | intend to use theories of
socio-cul tural |l earning to examine how young urban ¢
influence their early learning and identities.

Through per sonal narratives, this work theorizes vy
chil drenf6és situated | earning activities. The goa
HHBE in early childhood and elementary education pre-service teacher programs.

http://vorcreatex.com/wp-content/uploads/2016/03/Hip-Hop-Based-Education-Early-childhood-and-
elementary-education.pdf
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APPENDIX 52

Ghetto-centric educational ideas: Advancing hip hop approaches to foster
the engagement of students in their schools and neighborhoods

The promise of hip-hop culture is that it will do what the 60s generation could not or did not do, and
that is to advance national civil rights to global human rights.  -- The Black & Latino Policy Institute

Many organizations and individuals are concerned with how to get urban youth more involved in
activism. iMore involvedo is used because accord
AfToward a PoamntecsRafte ReResi stance and African A
compared to 1960s Civil Rights or Bl ack Power mo
he believes otherwise.

Here are numerous examples of vibrant forms of youth involvement in political and civic life by:

(1) Comparing the traditional view of youth activism with one more current;
(2) Reviewing two factors that continue to threaten political activism among African American youth;
(3) Discussing the debate between Civil Rights generationds f#Adposent
AfGhettocentrico political orientations to sol vi
(4) Raising the race and political identity issue: Is to be black, young, and poor also to be criminal?;
(5) Discussing the difference between oppositional resistance-- behaviors that make it difficult to
achieve and transformative resistance-- resistance as a strategy for achievement;
(6) Linking transformative resistance to social change: Allowing African American youth to reject self
blame for personal and group problems; and,
(7) Discussing hip-hop culture and the politics of relevance: Hip-hop culture as transformative
resistance.

http://vorcreatex.com/wp-content/uploads/2019/12/Afro-centric-vs-Ghetto-centric-Advancing-hip-hop-
educational-approaches-to-foster-student-engagment-in-schools-and-neighborhoods.pdf
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An Anti-colonial framework for preparing teachers
for our traditional public schools

AParticipatory Action Research (PAR) with youth
representing radical effort in educational research to take inquiry-based knowledge production out of
the sole hands of universities and include the youth who directly experience the educational contexts
that scholars endeavor to understand. o

iTCaraball o, et al ., AYPAR and critical epi s

https://www.youtube.com/watch?v=0Nojrs3gBoQ -- Schoolingtheworld: Whi t e mands | as

An anti-colonial approach to the preparation of urban teachers acknowledges the colonial dynamics
that saturate schoolingd where education is confused with assimilation into the mainstream, making
middle-class white people out of students from marginalized urban communities of color and white
working classes.

Why Black and Latino males d o ngd into teaching and what to do about it 85


http://vorcreatex.com/wp-content/uploads/2019/12/Afro-centric-vs-Ghetto-centric-Advancing-hip-hop-educational-approaches-to-foster-student-engagment-in-schools-and-neighborhoods.pdf
http://vorcreatex.com/wp-content/uploads/2019/12/Afro-centric-vs-Ghetto-centric-Advancing-hip-hop-educational-approaches-to-foster-student-engagment-in-schools-and-neighborhoods.pdf
mailto:john@bl-pi.org
http://www.vorcreatex.com/
https://www.youtube.com/watch?v=ONojrs3qBoQ

Our contemporary apprenticeship model of teacher education often places pre-service teachers in
learning environments where they never witness the types of dynamic and engaged practice they
desire to emulate. Either there are structural limits within the classroom placed by school or district
leadership or there are preselected veteran mentor teachers who do not value the same kinds of
critical practice. These challenges necessitate a radical rethinking of how and where pre-service
teachers learn their craft. We pose an anti-colonial model of teacher development, one that situates
teachers and students in collaborative networks where they work powerfully together via Youth
Participatory Action Research (YPAR) on projects that have significant social, cultural, and digital
relevance. The purposes of this appendix are:

(a) to propose the essentiality of anti-colonial approaches to re-imagine the preparation of pre-
service teachers; and,

(b) to demonstrate how these approaches are enacted in our own practice within critical, project-
based clinical experiences with pre-service educators toward the development of an anti-colonial
model for urban teachers.

AfOnce one recognizes and is willing to p-oolomaorout
gl obal <colonial éti mes, t he -calgnilthoughtin thi$ hestored jsinctoré  a p
becomes <cl| edr.. ¢S. H o weolordalism &ndl edudation: The politics of resistanceo

View AAml|lAmtiial framework for urban teacher prepa

http://vorcreatex.com/wp-content/uploads/2019/10/An-Anti-colonial-Framework-for-Urban-Teacher-
Preparation.pdf
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APPENDIX 54
Recruitment, Employment, Retention and the Minority Teacher Shortage

This study examines and compares the recruitment, employment, and retention of minority and
nonminority school teachers over the quarter century from the late 1980s to 2013.

Its objective is to empirically ground the ongoing debate regarding minority teacher shortages and
changes in the minority teaching force. The data analyzed are from the National Center for Education
Statisticsd nationally representative School s an
supplement, the Teacher Follow-up Survey (TFS).

The data analyses documents the persistence of a gap between the percentage of minority
students and the percentage of minority teachers in the US. But the data also show that this gap is
not due to a failure to recruit new minority teachers.

In the two decades since the late 1980s, the number of minority teachers almost doubled,
outpacing growth in both the number of white teachers and the number of minority students. Minority
teachers are also very employed in public schools serving high-poverty, high-minority-urban areas.

Hence, the data suggest that widespread efforts over the past several decades to recruit more
minority teachers and employ them in disadvantaged schools have been very successful.

But, these efforts have also been undermined because minority teachers have significantly higher
turnover than white teachers and this is strongly tied to poor working conditions in their schools.

http://vorcreatex.com/wp-content/uploads/2020/01/Recruitment-Employment-Retention-and-the-
Minority-Teacher-Shortage-2019-by-Ingersoll-May-Collins-.pdf
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APPENDIX 55

Diversity and Inclusion Survey:
To understand traditional public school students better, a survey may help

1 About the Equity and Inclusion Grade 6-12 Survey

Student voice is a key indicator of how schools are doing on the journey to create learning
environments where every student feels safe, included, and empowered to achieve.

Today, educational excellence means creating learning environments where every student feels safe,
included, and empowered to achieve. Bringing this vision to life requires hearing from students to
better understand the state of equity and inclusion at school.

The Panorama Equity and Inclusion Surveyd developed in partnership with the RIDES (Reimagining
Integration: Diverse & Equitable Schools) Project at the Harvard Graduate School of Educationd
provides schools and districts with a clear picture of how students are thinking and feeling about
diversity, equity, and inclusion in school. The survey can help schools and districts track the progress
of equity initiatives through the lens of the student, identify areas for celebration and improvement,
and signal the importance of equity and inclusion to the community.

M https://www.panoramaed.com/equity-inclusion-survey

I https://go.panoramaed.com/hubfs/Panorama%20Equity%20and%20Inclusion%20User%20Guide.
pdf?hsCtaTracking=2cfdd1d0-1eb4-4829-94b3-1da7a8bcdc47%7C6b526b35-b3dc-4c4b-86e8-
db3f55b3691b

1 Tripod Diversity, Equity, and Inclusion (DEI) Survey

More than ever, districts and schools aim to foster fair and inclusive environments for all their

students and teach studentstounderstandand navi gate diverse environm
teachers and staff need to develop the capacity to practice inclusion, introduce sensitive topics and

facilitate difficult dialogues in the classroom as well as make school a safe place for all students.
Reaching these goals requires |l earning more abou
inclusion at school.

Some differences are:

racial background Ability housing status
cultural identity special needs life experiences
Socio-economic status Religion epistemologies
home language gender identity geography
country of origin gender expression politics
immigration status sexual orientation 2?7

The Tripod DEI survey is designed to capture student perceptions of how diversity, equity and
inclusion issues play out in their school. Speci
school commitment to DEI, 2) school climate in general and specific to DEI, 3) integration of DEI into
classroom and co-curricular activities, 4) everyday discrimination, and 5) meaningful interactions

between social identity groups: https://tripoded.com/surveys/diversity-equity-inclusion-survey/

(c) 2019 john@bl-pi.org WWW.vorcreatex.com
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APPENDIX 56

Question: If learning comes from thinking and not from teaching,
why are teachers told otherwise?

Al cannot teach anybody anyt hiSocmtes | can only ma

Al taught hi m, he-Ajonoymaustdachéern 6t | earn it. o

AYou see, no one can teach anybody. The]isteachimgher

Thus the sacred book of the Vedanta says that within [us] is all knowledged even as a [child] it is

sordand it requires only an awakening, and that mu
-Swami Vivekananda, AMy i de:

Nobody can teach aWifrbdoRdsk Nabady darhtéachgnybody anything

inWe | eraorung ht e xperi ence and experiencing, and no o

T Viola Spolin

Nobody can teach anybody anything: All learning is a consequence of thinking
Historically, in university teacher education programs, students are told their role is to teachd teach
mat h, reading, writing, science, musiceée

T ARegardless of where or how it originates, | ear
experence and from this form new schemas. This 1is

AnAn educatorodés role is, at |l east in part, to in

to enhance their | earningésuch as reheahes®anand

|l earning, and critically reflect upon her/ his o
-- Nigel Coutts, Alll learning is a consequence of thinking

Nobody can teach anybody anything: The importance of a frame of reference

Since the brain connects new information to what
somet hing that the st ude outintbiediestplace.tNewhkaowledgeson me i de
understandings are always built on prior knowledge.* Nothing completely new, and without

connections to what the brain already knows,c an be At aught o and fAl earned

The bestateachercand o i s f i nd tarheeof ReferandegFoR)&@rsd thEnrconnect what is
being Ataughto though that FoR.

This i s wking hegoésinet mark. See APPENDIX 29.

AEducation is indoctrination for whites, subjuga
-- James Baldwin writer and social critic

Question: So, for the sake of argument, if we assume no one can teach anyone anything, why are
teachers told fiteachingdo is what they do?

Answer:Teachers are told fAlkdamgiongncomeerf tomhi @q
colonize studentsd assimilating them into the dominant culture.
See:Schooling the worl d: high/iwivweyoutde cors/watcka?e=DNobs@gBdCe

Indeed, appreciating the FoR for each student is a challenge, but can be accomplished. See Black &
Lati no Pol i(B&P)HI APBEBNDIX 43t Alsd see the B&LPI interest surveys below:

9 Career Interest Survey
http://vorcreatex.com/wp-content/uploads/2020/02/Career-Interest-Survey.pdf
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1 Student/Staff Personal Interest Survey
http://vorcreatex.com/wp-content/uploads/2020/02/Student-Staff-Personal-Interest-Inventory.pdf

1 Student/Staff Issues Inventory
http://vorcreatex.com/wp-content/uploads/2020/02/Student-Staff-lIssues-Inventory.pdf

These B&LPI surveys are a little dated, but can be made contemporary. The point is: now the teacher
knows mor e ab osubR thrdugh her/hislirdeeents ald conversations about these
interests surveys and can then better connect new information the what the student already knows.

Besides the surveys, teachers can use a Pedagogy of Recognition (See Appendix 44) to get to
know/recognize points of referenceinast udent 6 s | existential cial toxwg lilke the h e
poverty many students face daily, teachers can use an anti-poverty curriculum to connect to a
Sstudent 0s .SeeWhaesthodsassites to contest inequalities.

*This I s the psychol ogi cal process of Apatterning
knowledge fitting it into existing patterns. See:iSe e ki ng Patt er ns t ddowthek e Pr
Brain Learns Best.
© 2020 john@bl-pi.org www.vorcreatex.com
APPENDIX 57
Our traditional public schools as a vortex for new ideas in attracting and
preparing people of color, including its students, to go into teaching
As our traditional public schools educate students, a few can be laboratories for teaching. Three of a
di st r-8 schodlss twdd-6 and two 7-8 schools, and one high school will inspire and help:
1 students 1 keep staff and other present teachers in the
1 university pre-service teaching students profession.
1 others considering teaching
Public Pedagogy for Racial Justice Teaching: Supporting the Racial Literacy Development of
Teachers of Color
Al need to |l earn how to sustain myself anidionsny f e
ethics, and praxis of our peoples. | want to learn how schools work with other institutions to oppress
[ col onize] communities of color, for example, to

need to see t he t eacysethadlsse h moreeconsciously and consaeatiously
[because] | want to work with students to negotiate and to resist schooling, even as | teach. 0
Summary Rita Kohli, Arturo Nevéarez, and Nallely Arteaga present an example of how our traditional
public schools can provide a space for teachers of color to name racism, confront it, and transform
their schools. They show how this space of learning is different from traditional teacher training.

T Downl oad APublic Pedagogy for Racial Justice Te
https://scholar.colorado.edu/assembly/voll/iss1/3

Kohli, R., Nevarez, A., & Arteaga, N. (2018). Public Pedagogy for Racial Justice Teaching:
Supporting the Racial Literacy Development of Teachers of Color. The Assembly: A Journal for
Public Scholarship on Education.

© 2020 john@bl-pi.org www.vorcreatex.com
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SUMMARY

Why Black males and Latinomal es dondét want to tea
in our traditional public schools and what to do about it

Although over 20% of the US school population is African American, Black and Latino men make up
just 1% of the 3 million US K-12 public school teachers, according to a 2008 report from the National
Education Association (NEA). While roughly 25% of American K-12 students are Latino, less than
10% of teachers are. In other words, there are 3 times as many Latino students as Latino teachers.

fOf the 2019-2020 enrollment numbers, 1,135,199 Hoosier students, 140.024 (12.3%) are Black
and145,736 (12.8%) are Latino--a t ot al of 2 5-- IDOQ& Gompass data

The NEA report also states the achievement of Black and Latino male students begins to decline as
early as the 4™ grade and, by high school, they are the most likely to drop out! And, we know how
important it is for black students, particularly boys, to see positive black male teachers as role
models.

T AaWhy Bl ack an doNaWantntomGo it [Teashing and What to
Do about | t Analysis and Comment a
around why people of color do not want to teach as a career.

1 Obviously, the respectable attempts over the last 50 years to recruit and keep
teachers of color have not met expectations. This paper argues this is
because the various analyses have missed a critical factor: it is not about
the experiences of the teachers, but the experiences of the students.

1 And just as obvious, teachers of color do need to be in front of all students,
particularly students of color. Yet, pay or respect is not an issue in light of the
guestion which is the basis of this research: How do we make the
experiences of students in todayos
and, more vitally, even compelled to become teachers?

AiThe Turnover Gapo

Researcher Betty Achinstein( 2011) says Black and Latino teache
droves. 0 Joanne Jacobs describes a Aturnover ga
urban schools was 24% higher than for whites in 2008-09. Difficult working conditions drive teachers

out. The reality is, the minority teachers are not more likely than white teachers to stay in those tough

places (Jacobs, 2010).

In light of what has been discussed, this make sense. Keep in mind to many so-called minorities our

public schools represent a history of colonialism and repression-ma ki ng publ i c school
Urban students, arrive at school recognizing the importance of learning, but soon become unwilling to
assume a submissive posture in rigid zero-tolerance schools which routinely deny them a sense of

curiosity, autonomy, culture, and self-worth. Such a scenario begs the questions:

A Why would any African American male want to be a teacher representing the legacy of public
schools which have provided minorities with mis-education, un-education, or no-education?
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A Why would they place themselves right in front of the classroom where it can be construed they
represent the Aoppressortoharse atge neé sf of cs ot e <

Prof Duncan-Andrade points out Ridas--teachers who accept this scenario--realize that no matter
how good their intentions, as staff in an urban school, they're connected to that legacy of public
education and social control. This awareness allows them to be conscious of this obstacle as they
build trust with students and the community.

Therapist: AWhat is the purpose of school ?0
Student: ATo make us proper. o

Therapist: ATo make who proper?0

Student: ATo make Negroes proper. o

-- From a conversation between an often suspended Sp Ed 15 year old African American
male student from IPS Arlington and his family therapist during spring semester, 2011.

The main issues for black male teachers
This is the issue for black male teachers: some urban minority students (mainly non-compliant

believers) wi | | reject any teacher (bl ack/ whitebpie,f t
the system where minorities are at the bottom. A teacher may want to play for the home team (the

neighborhoedbdbigeofiunget, in many cases for a tea
the other teamo or get transferred, even fired.

Certainly black male teachers who arrive to the urban classroom from the cultural mainstream
approach to success will not get respect from the non-compliant believers. Those cultural straddlers
who became teachers may be helpful to their students who are trying to straddle both sides of the
fence to be successful.

|l t6s interesting in cases wlheachees are éxathl&tes.uSpdotsaisthovp u b |
they Amade it outo (of the neighborhood). Regret
cases, these men bargained away any chance for oppositional behavior or critical consciousness in

school (and especially political actions outside school) for sports recognition and academic support.

They may have identified withthenon-c o mp |l i ant Atroubl emaker so but Kk
type of fame and fortune they wertevorgttheyivacane dither f t
Afwangstao coaches or fAganstao disciplinarians t a

Few teachers can hide the fact they are not playing for the other team and so get the respect of

students (notably regarding spoken Englishd proper or Blackd in or outside the classroom) while

making those on the other team think she/he is on their team. Many black males and Latino males

who want to go into teaching know this and decide againstitd t hey candt be inaut he
recall non-compliant believers face the same dilemma and also decide against being in public

schools. From what has been presented so far, these teachers most likely either quit, or if they stay,
change to fiwankstaso due t o negat ineneconfplam belieaecsk f r

Yet, if provided a transformative approach throu
chose urban teaching and want to stay. They <can
t he fAunder dogs ocritcdl consaidusteachera nt a

Even i f African American teachers come ready and
system, research by Achinstein & Ogawa (2011) re
schools with strict policies and structural barriers. Teachers internalize these conditions and

contradictions, resulting in them becoming fAchan
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In the spirit of Dr. Ron_Edmonds, Andrade strongly asserts:

T We can know what makes effective urban educators,
1 We can name the characteristics of their practices, and
' We can link those characteristics to increases in engagement and achievement.

What we have now is a more realistic understanding of why certain students choose not to engage in
schoolingd the so-c a | Inencomgliant believerso who reject | earning in a
rejects them:
A school staff view their urban African American family culture, urban youth culture (also known as
global hip hop culture), and community culture, as well as neighborhood issues around social-
economic justice as liabilities which have no place in the school or classroom curriculum.

Also, we have an awareness and understanding of the characteristics of certain teachers who do very

well with those non-compliant believers--t he @A Ri daso who al so critique

educational climate oppositional students do by offering another definition of success--one that

A sees the students' culture and community as an asset and something belonging in the classroom,

A does not repress criticisms or oppositional behavior by students, but nurtures a resistance that is
transformative for the student, their classmates, the teachers and the school.

ARi daso truly embrace the challenges of teaching
to connect their pedagogy to the harsh realities of poor, urban communities.

Universities, along with urban districts, educators and communities can, if they so desire, invest
heavily in refocusing efforts to recruit, train, and develop urban educators that are committed to being
Ridas. o0 Then we have to find principals who:

trouble;
understand that 1tdés i mportant for ARidaso to s
oppressive, racist, punitive, and glaringly reproduce the cycles of social and economic inequalities
districts are supposed to eliminate

A supportacounter-cul t ure community of practice in ARidac
build trust and engagement with the more dis-trustful students and community members.

A
A will let the Black/Latino male teachers be Ridesd be critical of the school system and not get in
A

We now have some urban schools where teachers encourage and prepare urban students to
graduate from high school, go to college, find employment, and move out of the city. In many
instances this is what these teachers have done and where they live. They want the same for their
students. This is admirable, the American Dream in action.

Atthe sametime,| et 6 s al so cr eat e whigh quedtidngandraveals the limgatiomg y

of this model of success for the African American community since it promotes a concept of
achievement based on individualism,iescapi ngo the neighborhood, anc
than on critical thinking and social change.

Let us prepare Black and Latnomal e A Ri dao urban teachers who are
prepare neighborhood students to be successful while maintaining their identities as urban youth,

graduate from high and college, and return to the inner-city to live, work, and improve their community
through helping its members practice personal, cultural, educational, economic, and political self-
determination. Then urban districts will have the African American male teachers it has always

wanted and deserves.

From: Resisters, Rejectors, and Ridas: How to make urban schools work for disengaged students
and critically conscious teachers

© 2019 john@bl-pi.org www.vorcreatex.com
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REVIEW, CONCLUSIONS, AND RECOMMENDATIONS

The 3 kinds of teachers from APPENDIX 42 meet the 3 kinds of students:
cultural mainstreamers, cultural straddlers, and non-compliant believers

Making urban schools work for disengaged students and critically conscious teachers

Summary: The recent success of New York Cityds Ea
male students raise the question: Now that we know how to reach some students we have been
unable to reach before, how do we reach those students we have never been able to reach? This
paper combines ideas from Dr. Prudence Carter and Dr. Jeffery Duncan-Andrade to provide answers.

In Keepin' It Real, Carter thinks a broader respect of the unique cultural styles and practices non-
white students bring to school is needed to know why they resist/reject mainstream education. To her,
the most successful negotiators of school systems are culturally savvy teens drawing from multiple
traditions, whet hehoportladscal husio, Wwlachiévg theirtmigh ambitipns.

Carter also revisits an old issue and suggests: What some urban students resist/reject is not

gl «

Afacting white, o0 but the assumption that to succ

societyt o the exclusion of one's own culture. Doi
where minority students | ose their tchanptliitayn.t
students who resist and reject mainstream schooling since a) it fails to link the basic values of
education to the deeper understandings of their own every-day realities, and b) which along with their
language and urban culture, is absent from the curriculum and unwelcomed in the classroom.

Duncan-Andrade accept s many of Carterods interpretatd
Drawing from research in urban classrooms of highly effective teachers, he characterizes 3 types of
teachers: Gangstas, Wankstas, and Ridas. He also outlines 5 indicators of effective urban teaching.

Both Carter and Andrade agree, youth need not reject what makes them literate, self-sufficient,
community oriented, and politically active for a socially just world. They disagree on how this is
accomplished. Prof. Carter refutes old ideas about teenage behavior and racial difference, suggesting
inter-cultural communication, not assimilation, can help close the black-white achievement gap. Prof.
Andrade sees the situation differently. He suggests education is the practice of freedom and students
must have Rida teachers who help them use their school experience to improve their present and
future neighborhoods while gaining academic skills and knowledge for career, and higher learning.

This paper encourages African American males to go into teaching, becoming Ridas who engage
non-compliant students in a classroom counter-c ul t ur e communi ty, usi ng
and encouraging a resistance to mainstream education that is not rebellious, but transformational.

i Wh at i socuanlelgyuitvel pf ul from Prudence Carteros
peopl ebs way of being and the concepts of achi
That is, as a society perhaps we need to meet these students where they are culturally so they can

ng
e

ons

a

i
ev

participate in the opportunity structure without

-- Harvard Education Review (Summer, 2007)

Urban students are asked to trade the culture
the school in exchange for access to college. This reduces the life choices of students into a false
binary, that of choosing between staying behind as a failure, and "getting out” as a success. Faced
with the prospect of leaving their communities behind to be successful, many urban youth opt out of
school. They choose to retain an urban and cultural identity they perceive to be in conflict with the
expectations of schools, even if the cost of that choice is school failure. To be effective, urban schools
must begin to develop partnerships with communities that provide young people the opportunity to be
successful while maintaining their identities as urban youth. i Prof. Jeff Duncan-Andrde
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Review, Conclusions, and Recommendations The 3 kinds of students

It is notable that Dr. Carter tries to reason through solutions to the problems urban students face. She
gathers the variety of responses to the demands and challenges of public urban education into a

format of 3 types: non-compliant believers, cultural straddlers, and cultural mainstreamers. It's
these differences in action which influenye how
namely racial, ethnic, class and genderd with the dominant mainstream culture, and thus how this
identity is expressed in the level, amount and type of commitment to their education.

What's also worth noting is her recommendations seem to be more concerned with ways to enable

the cultural straddler's ability to maneuver between school, where the dominant culture reigns, and

their own community. Here, as was stated, Carter envisions teachers and/or community mentors as

Amul ticultural n aand vgluwe differest oultunel. dndarstandeng the interplay

bet ween competing cultural ideol ogies, she argue
switcho) through the often difficult processes o
workplace.

Carter believes in the important value of social capital and so tries to provide via her multi-cultural
navigatorscr i ti cal social ties for students who are |
mai nstream expect atguidesshowstudertissheweto wnte a ¢colkege essay, perform
during a job interview, get internships, discern different cultural rules and expectations within multiple
environments, and how to negotiate these rules strategically.

Now, the cultural mainstreamers will likely take care of themselves, but the non-compliant believers,

who already have the odds stacked against them, may plainly not be interested in the cultural

straddler role/lifestyle via a relationship with a multicultural navigator. Here Carter6 s appr oach
limited if the more non-compliant believersd on 6t what to conform (wonot
manner--l i t erally or figuratively) even i fl st iesy 6raa dé
her only option for urban students who are resisters and rejectors?

Andrade and Morrell do not oppose Carter's ideas, but they do offer alternatives for straddlers and
non-compliants to be successful in (or out) of the mainstream, and improving their neighborhood--all
whi |l e 0 keeadepion' it

While they, like Carter, may be more interested in cultural straddlers rather than directly supporting
cultural mainstream students, Andrade and Morrell propose urban teachers set up a counter culture
of practice in their classrooms where they might reason with successful straddlers to return to their

communities. They propose these Rcdhtueabtheasi da
much as being fAinsiderso enablingpaoleirtsionall fealnlcr
potent i al Ainei ghbors. o

A |liberating education with a ARidao t each-eutue a

community of practice classroom may be what is needed to help non-compliant believers deal with
their dilemma:

A reject the cultural expectations of school/mainstream social organizations, and suffer academic
failure with its consequences,
- Or -

A conform to these dominant cultural practices and in doing so invalidate your own cultural
Arepertoireo and c verytdayceality, andrsaffer yhe cossequences/odsuah ine
authenticity.
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Consequently, non-compliant believers must disengage from school because it fails to link the
concrete values of education to the deeper understandings of their own economic, social and political
realities, and so the i mmediate need to |l essen a

Andrade and Morrell suggest a type of critical pedagogy for the non-compliant believers because

they are by fUnbantyoungepéople havetoibe, thik is matter of surviva. The Al i ber
educationd mentioned above focuses on the develo
students in recognizing the connections among their individual problems and experiences, and the

social, political, economic and historical contexts in which they are embedded.

Adrade (and Morrell) offer a way for students wh
and social justice are the essenceeaddcadatipomodp whi
i mproving their | ife and neighborhood. I n doing

connects academic identity (how children and youth see themselves as students) to the broader
struggle for national racial justice and global human rights.

If this is exactly what the non-compliant male students say is missing from their urban
classrooms, then this defines exactly what African American male teachers must be. If we
want more African American males to go into teaching, they have to be encouraged and
enabled to be Ridas--and protected once they arrive in the urban classroom from those who
are threatened by such a powerful student-teacher-community alliance.

Recommendations

A Districts must validate and foster the K-12 academic and post high school career and advanced
education pursuits of cultural mainstreamers and their families.

A Districts must validate and foster the K-12 academic and post high school career and advanced
education pursuits of cultural straddlers by providing them and their families programs where
they are matched up with mentors from a corps of multi-cultural navigators.

A Districts must validate and foster the K-12 academic and post high school career and advanced
education pursuits of non-compliant believersbypr ovi di ng them and their
teachers (of any color or gender) who use a critical pedagogy in a cultural community of practice

where students can fAkeep it real o and get an ed
A Schools of education must create special urban programs which will attract high school students
and coll ege education majors who understand t he

provide an alternative narrative to Teach for America programs.

A Districts must provide assistance for teachers to live in the neighborhood of the school where they
teach.

A Districts must work with universities to set up programs which prepare urban students to return to
their neighborhoods after graduation and continue the local improvements they were making as
members of theirK-1 2 s ¢ h o o | -Gukurecanmunityeof practice.

fResisters, Rejectors, and Ridas: How to make urban schools work for disengaged students and

critically conscious teacherso i cempitation of direct quotes and concepts from,Keepi ndé |t R
School Success beyond Black and White, by Dr. Prudence Carter, Gangstas, Wankstas, and Ridas:
defining, developing, and supporting effective t

Andrade, and The Art of Critical Pedagogy: Possibilities for Moving from Theory to Practice in Urban
Schools by Dr. Jeffery Duncan-Andrade and Dr. Ernest Morrell.

E-mail: john@bl-pi.org if there are any questions or comments.
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RESOURCES

Black teachers leave schools at higher rates 8 but why? Matt Barnum Chalkbeat July 25, 2018
https://chalkbeat.org/posts/us/2018/07/25/black-teachers-leave-schools-at-higher-rates-but-why/

Teacher Resources

Dr. Jeffery Duncan-Andrade

1 Why Critical Hope May Be the Resource Kids Need Most From Their Teachers
https://www.kged.org/mindshift/51206/why-critical-hope-may-be-the-resource-kids-need-most-
from-their-teachers

1 The Art of Critical Pedagogy
https://www.researchgate.net/profile/Ernest _Morrell/publication/324468500 The Art of Critical P
edagogy/links/5bb9dflca6fdcc9552d56a0e/The-Art-of-Critical-
Pedagogy.pdf?origin=publication detail

The game is rigged (inequity by design) https://vimeo.com/234442724

Disrupting systems of social reproduction https://vimeo.com/267438438

The Definite Dozen
http://vorcreatex.com/wp-content/uploads/2019/12/The-Definite-Dozen-%E2%80%9CDiscipline-
yourself-so-that-no-one-else-has-t0%E2%80%9D.pdf

A =_ =4 A

Dr. Chris Emdin

T For white folks who teach in the hoodéand the r
https://www.salon.com/2016/03/26/for white folks who teach in the hood a lesson in campu
s colonialism/
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IPS history

T

Part I-A 1864-1921 A Critical History of the Indianapolis Public Schools 1864-1930
https://www.youtube.com/watch?v=9kKigk3m4kc&t=389s

Part I-B 1922-1930 A Critical History of the Indianapolis Public Schools 1864-1930
https://www.youtube.com/watch?v=KqwJKBBoruY&t=1055s

Polite Protest: The political economy of race in Indianapolis 1920-1970 and the story of the
Indianapolis Black communit y 6 s f i ght a g ahttpv/eww.usteagg r egat i on.
smd.ac.id/files/Perpustakaan_Digital 2/POLITICAL%20ECONOMY%20Polite%20protest%20%20
the%20political%20economy%200f%20race%20in%20Indianapolis,%201920-1970.pdf

Collaborating with students to help them create
the schools they want and the world they will inherit

Below are resources for adults, children, and youth:

T

Urban schools as sites to contest inequalities.
http://vorcreatex.com/wp-content/uploads/2016/10/SEW-CTF-Urban-schools-as-site-to-contest-
inequalities.pdf

A Comprehensive Vision for Urban School Transformation
http://vorcreatex.com/wp-content/uploads/2016/07/A-Comprehensive-Vision-for-Urban-School-
Transformation-Indianapolis-Manual-HS-and-Emma-Donnan-MS. pdf

The following resources are from the Great Lakes Equity Center at IUPUI: www.greatlakesequity.org.

T

Supporting student-led activism
https://greatlakesequity.org/resource/supporting-student-led-activism

Empowering students to become agents of social
changehttps://greatlakesequity.org/resource/empowering-students-become-agents-social-change

Acting upon conscience: The impact on student activism
https://greatlakesequity.org/resource/acting-upon-conscience-impact-student-activism

An equity toolkit for inclusive schools: Centering youth voice in school change
https://greatlakesequity.org/resource/equity-toolkit-inclusive-schools-centering-youth-voice-school-

change

Youth Rising: Centering youth voice in the quest for equitable and inclusive schools
https://greatlakesequity.org/resource/youth-rising-centering-youth-voice-quest-equitable-and-
inclusive-schools

Engaging student leaders in transformative change towards equity
https://greatlakesequity.org/resource/engaging-students-leaders-transformative-change-toward-

equity

Cultivating student agency in and through assessment
https://greatlakesequity.org/resource/cultivating-student-agency-and-through-assessment
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General Resources

Rethinking quality: Foregrounding equity definitions high quality educators
https://greatlakesequity.org/resource/rethinking-guality-foregrounding-equity-definitions-high-
quality-educators

Culturally sustaining pedagogies teaching and learning justice
https://greatlakesequity.org/resource/culturally-sustaining-pedagogies-teaching-and-learning-

justice

Understanding and redressing intersecting oppressions racism sexism and classism
https://greatlakesequity.org/resource/understanding-and-redressing-intersecting-oppressions-
racism-sexism-and-classism

Bullying and harassment of students with dis/abilities
https://greatlakesequity.org/resource/bullying-harassment-students-disabilities

Raising critically conscious children Pt 1
https://greatlakesequity.org/resource/raising-critically-conscious-children-part-1

Raising critically conscious children Pt 2
https://greatlakesequity.org/resource/raising-critically-conscious-children-part-2

Students with disabilities and charter schools
https://greatlakesequity.org/resource/inequities-faced-students-disabilities-and-charter-schools

Educating culturally sustaining teachers
https://greatlakesequity.org/resource/educating-culturally-sustaining-teachers

Designing and delivering culturally responsive and sustaining curricula
https://greatlakesequity.org/resource/designing-and-delivering-culturally-responsive-and-
sustaining-curricula

Centering equity educator effectiveness: Culturally responsive and sustaining classrooms
https://greatlakesequity.org/resource/centering-equity-educator-effectiveness-culturally-
responsive-and-sustaining-classrooms

Culturally responsive and sustaining learning environments

https://greatlakesequity.org/resource/culturally-responsive-and-sustaining-learning-environments

Becoming an equity-oriented educator through critical self-reflection
https://greatlakesequity.org/resource/becoming-equity-oriented-educator-through-critical-self-
reflection

Parents/caregivers: Authentic partners education
https://greatlakesequity.org/resource/parentscaregivers-authentic-partners-education

State education equity considerations historically underserved populations
https://greatlakesequity.org/resource/state-education-equity-considerations-historically-
underserved-populations

Creating safe and inclusive schools framework self-assessment
https://greatlakesequity.org/resource/creating-safe-and-inclusive-schools-framework-self-
assessment
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