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Thesis statement: 

 What does violence do for the individual?  

 What purposes are achieved through aggression 

and violence? (May, 1967) 

 Understanding the human need for recognition is at 

the heart of understanding human violence.   

 Find and promoting ways to meet this need will 

reduce violence.  

 Democratic public schools are a powerful means to 

this end. 



Goals of the session: 

 

 to understand how democratic public 

schools can help bring peace and justice 

to society 

 to help build civic capacity (wide public 

support) to endorse and help carry out the 

goals of the DEC and IDEC 

 



“Violence is here, 

In the world of the sane,  

And violence is a symptom. 

I hear it in the headlong weeping of men 

     who have failed. 

It is in the terrible dreams of boys 

Whose adolescence repeats all history.” 
 

    -- Rollo May in Power and Innocence quoting Jacob Bronowski from The Face of Violence 

 



           Violence is important 

I believe we can understand violence and 

thus do something about it. Why? 
 

 Because violence has a human face. 
 

I do not believe a tiger attacking and killing a 

deer for food is violence.  
 

 Violence is important because we do not 

want to get rid of it. 



    “…to salute and be saluted” 

    At the heart of violence, in act or in feeling, lies 
the wish to show ourselves men with a will.  
(But) the complexity of society makes man lose 
heart.  Nothing he does any longer seems to 
be a skill to be proud of in a world where 
someone else always hits the headlines.  

 

   This is a plausible picture, in despair of which 
men cheerfully join any private army which will 
offer them the ambivalent identity of a uniform: 
the right to salute and be saluted. 

 
       -- Rollo May in Power and Innocence quoting Jacob Bronowski from The Face of Violence                                            

          
 

 



                Maslow 

In the late 1950’s, Abraham Maslow created his 
Hierarchy of Needs. The “father of Humanistic 
psychology” worked with others to understand  
our human potential as well as our limitations.   

 



 

http://en.wikipedia.org/wiki/Image:Maslow%27s_hierarchy_of_needs.svg
http://en.wikipedia.org/wiki/Image:Maslow%27s_hierarchy_of_needs.svg


Self-actualization  

 Kurt Goldstein  (Maslow’s mentor) 
 

 Self Actualization is the intrinsic growth of what is 
already in the organism, or more accurately, of what 
the organism is.  
 

 Even if all these needs are satisfied, we may still 
often (if not always) expect that a new discontent 
and restlessness will soon develop, unless we as 
individuals are doing what, individually, we are fitted 
for. A musician must make music, an artist must 
paint, a poet must write, if each is to be ultimately at 
peace with themselves. What we can be, we must 
be. We must be true to our own nature. This need 
we may call self-actualization. 

 



Self-actualization 

 the instinctual need of humans to make the most 
of their abilities and to strive to be the best they 
can 
 

 reaching one's fullest potential 
 

 our desire for self-fulfillment, namely, to the 
tendency to become actualized in what we are 
potentially  
 

 the desire to become more and more what one 
idiosyncratically is, to become everything that 
one is capable of becoming 

 



Characteristics of self-actualized 

persons 
 They embrace the facts/realities of the world (including 

themselves) rather than denying or avoiding them.  

 They are spontaneous in their ideas and actions.  

 They are creative.  

 They are interested in solving problems; this often includes the 
problems of others. Solving these problems is often a key focus 
in their lives.  

 They feel a closeness to other people, and generally appreciate 
life.  

 They have a system of morality that is fully internalized and 
independent of external authority.  

 They judge others without prejudice, in a way that can be termed 
objective.     

                                                 (Maslow’s hierarchy of needs—self-actualization, 2006)  



“If we all agreed with each other, we 

wouldn’t need democracy.” –Deb Mierer 

 

 Democracy: How do different people 

and/or groups share the same space? 

   What is fair for every one?  

   What is justice? 

  What do we have in common? 

(the common good?) 

  Balance? Equity? 

 



E pluribus unum—along side the many,    

  the one: The paradox of democracy                                     

                                                             -- Walter C. Parker 
    

                   

 

 Paradox: democracy emphasizes the individual 

and group (common good) at same time  

 Democracy emphasizes individual uniqueness 

(how they’re different, due to that difference: 

what’s fair (what’s shared in common) for a 

variety of individuals? 

 By emphasizing what’s good for the group, the 

individual is respected because this takes into 

account their uniqueness in determining what’s 

fair 

  



   Power is basic to the issue  

 
 Understanding aggression and violence 

requires that power be seen as basic to the 

problem.  

 Try to reach a level below both the  

 nature and nurture theories 

 instinct and culture arguments  

 What does violence do for the individual?  

 What purposes does he/she achieve 

through aggression and violence? 



 It all concerns power & what to do about it 

To be alive is power, 

Existing in itself 

Without a further function, 

Omnipotence enough. 
 

                        -- Emily Dickinson 

                       Wherever I found the living, 

                       there I found the will to power. 
   

                                                              -- Friedrich Nietzsche  

                                                                 Thus Spake Zarathustra  



 Levels of power 

 

  There are 5 levels of power 

present as potentialities in 

every human being's life. 

 
    Rollo May, Power and Innocence: A Search 

for the Source of Violence (1967) 



The 1st level is the power to be. 
 Power is given in the act of birth--the sheer fact the infant 

lives.  

 The newborn infant—crying, violently waving arms as signs of 
discomfort, demanding hunger or other needs be met  
 the child must be able to find their power and use it— 

  To be: to be powerful  
 What if the infant is denied the experience that their actions 

can get a response from others?  
 Rene Spitz's studies of infant orphans in Puerto Rico   

 With no attention from nurses or mother substitutes, children  

     literally withered away physiologically and psychologically.  

 The ultimate impotence is death. 

 Power is central in the development of personality.  
 We become adult in ways that reflect the dynamics of power 

 The power to be is neither good nor evil; it is prior to them.  

 But it is not neutral. It must be lived out or neurosis, 
psychosis, or violence will result. 



The 2nd phase is self-affirmation. 

 Besides the need to be, we have to affirm our own being. 
 

 Physical survival is not enough, but survival with some 

esteem. 
 

 a sense of significance and fulfillment that is 

innately self-satisfying and appreciated by 

others. 
 

 Since humans are self-conscious, the question of 

significance emerges, and the long and crucially important 

quest for self-esteem or its substitute is continuous 
 

 The cry for recognition becomes the central cry in 

this need for self-affirmation 



J. A. Brown receives entertainment award at Black Expo 

from Joyce Roger. Indianapolis, Indiana July 27, 2007 

 



The 3rd level is self-assertion 
 When self-affirmation meets resistance we make greater 

effort, we give power to our stance. 

 Making clear what we are want, what we believe; 

We state it now against opposition. 

 It is a stronger form of behavior, more overt than self-

affirmation.  

 It is a potentiality in all of us that we react to attack.  

 This is drawing a line in the sand. 

    We make it unavoidable that the others see us as we cry:  

 "Here I am; I demand that you notice me!"  

  "Attention must be paid ..." 



   Do you let people walk all over you? 



The 4th level of power is aggression 

 When self-assertion is blocked over a period of 

time --as it was for African Americans in the US--

this stronger form of reaction tends to develop. 

 In contrast to self-assertion, which is drawing a 

line at a certain point and insisting "This is me, 

this is mine; recognize me!”  

 this is crossing the line  

 Aggression: moving into the position of power or 

prestige or the territory of another and taking 

possession of some of it for one's self.  



Aggression 

 This is a phase of behavior that exists as a 
potentiality in every person 

 The motives may be righteous enough: 
passion for liberation; or pride; or any one 
of many things. 

 In the right situation, it can be whipped 
into action 

 When aggressive tendencies are blocked 
over a period of time, they take their toll in 
a zombie-like deadening of  
consciousness, neurosis, psychosis, or 
violence. 



               Positive aggressiveness 



Destructive Aggression 

 
The “Blitzkrieg” 

Schoolyard Bullying 

Intimidating police tactics  

Mandatory K-12 public school uniforms such as 

the Indianapolis, Indiana public schools have 

done 



August 24, 2006  On the surface, this behavior modification scheme 

seems necessary, but do these actions cover up a form of violence? 



Constructive Aggression 

  Anti-slavery abolitionists fit the definition of aggression 
very well. They were actively moving into the territory 
of others (slaves were personal property and 
sanctified thereby) to accomplish a restructuring of 
power.  

 The aggression of the abolitionists succeeded in its 
central aim—to combat the apathy that arose when 
many citizens felt there was no way they could stop 
slavery. But this possibility did not stop them. They 
continued to wake up the county and permitted no 
man's conscience to sleep. 

 In contrast to affirmation and assertion, aggression 
occurred because the opposition was so entrenched 
and apathy and inertia were so strong that greater 
force was necessary for stirring up effective action.  



August 7, 2007 

 



Constructive aggression:  
Must have a complaint and goal  

 Abolitionists had a powerful grievance--the 

inhuman character of slavery.  They also had 

powerful aim at stake--the possibility of 

correcting injustice.  
 

 While destructive aggression sometimes 

contains only the first, both of these must be 

present in constructive aggression.  



August 7, 2007 





The protester 



    The humanity of the rebel 

   The love of violence is, to me, the ancient and 
symbolic gesture of man against the constraints of 
society. 

   Vicious men can exploit the impulse, but it is a 
disaster to treat the impulse as vicious. 

   For no society is strong that does not acknowledge 
the protesting man; and no man is human who does 
not draw strength from the natural animal. 

   Violence is the sphinx by the fireside, and she has a 
human face. 

             -- Rollo May in Power and Innocence quoting Jacob Bronowski from The Face of Violence 

 



The 5th level is violence 

 When aggression is ineffective, comes the 
ultimate explosion: violence 

 Level 5 is largely physical  

 Other levels which can involve reasoning 
or persuasion have been blocked off.  

 The cerebrum being bypassed:  

 The stimulus transmitted from the 
environment to the individual is 
translated directly into the violent 
impulse to strike 



Violence: A mix of internal  

and external manifestations  

  
 We often speak of the tendency toward 

violence as building up inside the individual, 

but it is also a response to outside 

conditions.  

 The source of violence must be seen in both 

its internal and external manifestations:  

 a response to a situation which is felt to 

block off all other ways of response. 



Destructive violence 

 Mindless, faceless, numbing, horrible, 

devastating, shocking, gruesome, senseless, 

killing, killing, killing…and more killing…this 

love of suffering and death. 

 



July 30, 2006 



 Senseless violence 

A man walked into a tobacco store in Brooklyn 
at 9:00 at night.  The store was owned by an 
elderly couple who had survived a 
concentration camp in Germany.  

The man asked for money and the elderly 
couple answered that they had practically 
none in the store. 

He shot them in cold blood and walked out. 
                              -- Rollo May in Power and Innocence quoting New York Times 

                    



 

 

Urges nations to 

“…strongly refuse  

the recourse  

to weapons.”  



Paulo Freire: The murder of Galdino Jesus Do Sontos 

 On April 21, 2007 a group of 5 teenage boys set fire to and killed a 
Patax’o Indian sleeping in a bus station in Brasilia, Brazil.  
 

    “ What a strange notion to kill an Indian for play, to 
kill someone. They set fire to his body as one 
would burn something useless, like a rag.  In their 
cruelty and taste for death, that Indian was not a 
you or a he.  He was that thing over there.  He was 
some sort of lesser shadow in the world, one 
inferior, bothersome, offensive. I keep thinking 
here, submerged in the profound perplexity, 
stunned before the intolerable perversity of these 
young men who dehumanize themselves, about 
the environment where they devolved instead of 
evolving.” 

                                                                   -- Paulo Fieire, The Pedagogy of Indignation 



Constructive violence 

 The person who has been docile all their life 

who finally loses their temper…  
 

 These are all individuals in whom some 

admixture of violence may help to correct a 

deficiency, 

 but it requires a burst of effort that goes 

beyond rationality: a risking of one’s self, a 

committing all to give the person a sense of 

fulfillment.  



    “Violence is suppressed rage.”  
-- Rollo May in Power and Innocence quoting Sartre in Fanon’s The Wretched if the Earth 

  For as long as people feel forced to remain 

in such a semi-human state, there will be 

aggression and violence. 
 

 If the other phases of behavior are 

blocked, then explosion into violence may 

be the only way individuals or groups can 

get release from unbearable tension and 

achieve a sense of significance.  



Language: The first casualty 

When language goes and we can’t talk it out, 

then…what is left? 

 

   “As a poet, there is only one political duty, and 

that is to defend one’s the language from 

corruption. And that is particularly serious now. 

It’s being so quickly corrupted.  When is 

corrupted, people loose faith in what they hear, 

and this leads to violence.” 
                              -- Rollo May in Power and Innocence quoting  W. H. Auden 



 August 7, 2007 



 Constructive Violence: Anti-colonialism 

 During the 1800 and 1900s, 3rd world rebellions 

for independence from European colonial 

domination increased.  

 Having suffered centuries of inhuman sexual, 

social, and economic exploitation and having 

endured the apathy this causes, such peoples 

had to be depressed and consequently had to 

rebel to have any self-respect at all. 

 



      The Wretched of the Earth  

 
 Frantz Fanon, a black psychiatrist and a 

participant the Algerian Rebellion, in The 

Wretched of the Earth:  

 Some violence is necessary for colonized 

peoples to become alive psychologically 

and spiritually.  

 It is the way to integrity, self-esteem, 

and the awareness of their own 

powers.  

 



“It is better to be violent, if there is violence in our 

hearts, than to put on the cloak of non-violence to 

cover impotence.” -- Gandhi 

 Arguing that the violence be turned back 

against its causes, the representatives of the 

colonial powers, Fanon sounds cynical.  

 But looking at the situation from the long-term 

perspective of justice, one is convinced that 

their stand is realistic, however disturbing it 

may be for the affluent nations.  

 It is certainly no worse than how they were 

treated.  



    Do we want to get rid of violence? 
    In the Utopian aim of removing all power and 

aggression from human behavior, we run the risk of 
removing self-assertion, self-affirmation, and even the 
power to be. If it were successful it would breed a race 
of docile, passive eunuchs and would lay the 
groundwork for an explosion in violence that would 
dwarf all those that have occurred so far 

 

    We cannot deny the essence of ourselves: the self-
affirmation and self- assertion that makes us persons 
and without which we have no reason for livings. What 
we have failed to see is that aggression has been, on 
the positive side, in the service of those values of life 
that would if discarded, leave us bereft indeed.  

                                                                (May. 1967)                        



 Apathy: The stage before violence 

 It’s none of my business. 

 I feel so powerless. 

 I don’t feel anything anymore. 

 There is nothing we can do about it. 

 I don’t care.  

 It just doesn’t matter anymore. 

 It’s no use. 

 No one’s going to listen to me. 

 Why try? 





Indifference is the enemy, not violence    
The opposite of art is not ugliness, it’s indifference. 

The opposite of love is not hate, it’s indifference. 

The opposite of life is not death, it’s indifference. 

                                                      -- Elie Weisel 

Can we add? 

The opposite of peace is not war, it’s indifference. 

The opposite of non-violence is not violence, it’s 

indifference.  

It is apathy, nothingness, anomie, impotence, in-

authenticity resulting from our unfulfilled 

potential--these are the opposites of peace. 

 

  

 

 



Indifference as a form of violence 
 If you really want to get back at someone, or hurt them, 

simply ignore them. 

 Look at what teen girls in US do to other girls. They 
are not necessarily violent; they ostracize, ignore, or  
literally “turn their backs” on the girls they do not like 
or wish to hurt.  

 When someone does not return your call or says nothing 
or does not tell you why they are mad at you or why they 
are not talking to you anymore, this is a form of violence. 

 We/They may not see it this way, but even at a small 
level, this in difference is a form of violence 

 It is more humane if they call or write you and scream  at 
you or cuss you out, than say nothing. 

 



    Must we believe in evil to understand        

     violence? 

   “It is always and forever the struggle: to avoid 

somehow our own knowledge of evil. To admit we 

understand evil is to be complicit with it. It is much 

easier to plead innocence, to see the world in terms 

of totally innocent victims and totally evil instigators 

of the monstrous violence we see all around us. At 

all costs, never disturb our innocence.  

   But what is the most innocent place in any country? 

Is it not the insane asylum?  The perfection of 

innocence, indeed, is madness.” 
                                                 -- Rollo May in Power and Innocence quoting Arthur Miller, Playwright 



August 20, 2007 

 

“Distressed family 

Members shouted  

and scuffle and  

guards after 3 days 

without word on 172 

miners trapped…” 



July 28, 2007 

  

  “The Americans want 

so much to be the 

winners.  The fact that 

they are sick with this 

illness, the winners’ 

complex, is the main 

reason why 

everything in the 

world is so confused 

and so complicated.” 



August 8, 2006 



July 11, 2007 



Nov. 27, 2006 









Nov. 07, 2006 



 Knights of Columbus, Easter 2006 

 





September 8, 2006 



Serial killers 

 

 

                           



Environmental 

                             Destruction 



Sept. 29, 2006  



        graffiti 



    June 24, 2007                                    Carmel, Indiana 

 



June 7, 2006  Murder suspect Desmond Turner is accused of killing a 

family of 7 during a home invasion robbery. 

 



   July 16, 2006 



The “Peace in the Streets” campaign stresses individual 

responsibility for fighting crime. 

 



Aug. 6, 2006    

 

 

 

6 die within  

24 hours 

 

 

 



  August 6, 2006 



 Aug 8, 2006 



 Sept. 7, 2006 



August 23, 2006 



 September 11, 2006 

 

 

 

 

 

 

 

 

 



  More lighting/bigger jails     Sept. 12, 2006 Star 



 October 28, 2006 



 May 11, 2007 

 



June 5, 2007 



June 14, 2007 



June 2007     Indianapolis, IN 



June 2007 Indianapolis, IN 



Aug 3, 2007 

 Indiana Senator 

Bayh’s proposal 



Yaacov Hecht*   

 

   Self-actualization reduces  

      the aggressive impulse 

 
 

*Yaacov Hecht is director of  the Institute for 

Democratic Education (IDE) 



One-size-fits-all:  

The source of problems in society 

  The source of problems in society is the one-
size-fits-all “square” we all must fit into.  

 

 This is reinforced by schools where we are 
told, if you want to learn, you have to come 
inside the square. We judge everyone by the 
square. We are asked, “Why are you outside 
of the square?”  

 This is the danger of school  
 

 The role of national tests is to keep us in the 
square.   
 



Democratic Education:           

Democratic culture 

 

 The democratic school movement will 

create a democratic culture in society.   
 

“A democratic culture is one that guards the 

equal right of every individual for self-

actualization.”  



The problem is we do not know how 

to deal with difference 

 Presently the world continues to grow past 6 billion.   
 Conflicts continue to arise.  

 The technology to kill improves.  

 142 million have died from wars in the 20th century.  

 We do not know how to deal with difference.   
 But, why? 

 We only see ourselves 

 We only see the world from our point of view 

 We want everyone to be like us 

 We want to expand ourselves and our point of view 
everywhere 

 



To have a democratic culture we must: 

1.  Recognize the fact of "the different"--difference is 
beautiful 

2.  Accept the fact that we do not own the truth 

3.  Recognize that "the different" is also a part of the 
establishment 

4.  Recognize the importance of self-criticism as a 
constructive tool for growth 

5. Disburse democratic education outside school 
borders 

     --to businesses         --social/community groups 

     --civic organizations  --government agencies 



Pluralistic Learning 

 
  A type of learning that acknowledges 

uniqueness--each person is different with 

both weak and strong attributes, talents, and 

abilities. 
 

  “Democratic education is self-managed 

learning.” 
 

   “The goal of democratic education is to self-

actualization.”                                                                                           



Democratizing Intelligence 

 Democratizing Intelligence: What does it 

mean to be smart? 

   “Intelligence is not what you know, but what 

you do when you don’t.” -- John Holt  

 Successful Intelligence: How practical and 

creative intelligence determines success in 

life 

 The intuition of the body 

 



  Excellence Centers 

 
 Places outside of school that would represent a 

variety of intelligences and subjects, interests, 

occupations/careers, etc.  

 A collaboration among private, government, and 

education organizations  

 Here, students could see what they are passionate 

about learning and doing   

 They could begin intense personal study and/or hook-up 

with adults who have the skills, careers, interests, talents 

they wish to have   

 This would be the first of many steps to self-

actualization  



A society based on democratic procedures   
or one that fosters a democratic culture?  

 A democratic culture abides by the following ideals: 

 Every person has a right to know and express uniqueness 

 Every person is capable of recognizing uniqueness of every other 

member of society 

 Every person is capable of understanding that difference and/or 

uniqueness do not pose a threat 

 an opportunity for individual and community as a whole 

 Every person is capable of understanding the importance of supporting 

others in their quest to find uniqueness 

 Every person is capable of recognizing the integration of differences 

guarantees a world that 

 chooses construction over destruction 

 All mechanisms of our society are responsible for the integration of 

these differences                            (Hecht, 2003) 

 



“Violence is the expression of impotence.” 
                              --Bronowski, The Face of Violence 

 We all have a need for recognition 

 If these needs cannot be obtained legitimately, they will be 

obtained…somehow, in whatever form and degree.  

 When our need for recognition/significance is blocked, we become 

assertive.  This is natural.  

 If our assertiveness is blocked and we still do not get the 

recognition/sense of significance we are seeking, we may become 

aggressive.   

 If others continue to ignore us no matter what we do, or if our need to 

fulfill our possibilities is blocked, the soil is made ready for the seeds 

of  

    --alienation    --uselessness   --hopelessness 

 and we may be inclined to violence. 



Violence is not the child of power,   

but of powerlessness 
 Our human aggressive impulse arises not out of the excesses of power, 

but out of powerlessness 

 the feeling of insignificance that leads to the sense that nothing 
matters   

 there is no other way to express or articulate it than through 
violence 
 

      “Violence is, essentially, a confession of ultimate inarticulatedness.” 
 

 When schools think democratically by following the advice of the IDE 

 enabling students to articulate and follow their interests, goals, 
dreams, career interests,  

    --so as to reach their potential and self-actualize,  

 there will be little or no need to be aggressive in order to have the sense 
of significance we all seek.   (May, 1967) 



Self-actualized persons will 

have less reason to be 

apathetic, feel powerless, and 

so be aggressive or violent. 



Self-actualization will reduce the human 

aggressive impulse 

 
 Communities that encourage and provide opportunities 

and enables its members to fulfill “…the instinctual need 
of humans to make the most of their unique abilities and 
to strive to be the best they can be”—bring out each 
person’s uniqueness 
 

 Everyone can be excellent, especially if:  

 we let a child in school choose the area they wish to 
develop.   

 Questions we ask our children to encourage self-
actualization 
 

 What is your uniqueness?   

 What do you bring?  
  



Reducing our aggressive impulse: 1 

 The goal of education for sustainability must be to 
reduce our aggressive impulse 
 

 This can be accomplished by: 
 

     1.  A democratic culture in schools--this     

     would foster closer relationships between   
adults and children 

2.  Looking for the uniqueness of every child 

3.  Providing a place for it to develop 

4   Bringing this to the attention of the community 
and celebrating 



Reducing our aggressive impulse: 2 

 To decrease the potential of “the human aggressive 
impulse”  
 we must recognize the underlying causes of the social 

disease of impotence.  

 When:  
 a person’s need for recognition is stifled; when their sense 

of justice is ignored;  

 when they feel they have little influence over events;  

 when they are kept from realizing dreams, ambitions, 
longings, ideas, full-filling their potential and actualizing 
who they are,  

 they can become apathetic.  

 Apathy is the stage before violence. 



Neural developmental pluralism  

                              (Levine, 2003) 

 The celebration of “all kinds of minds” 

 Epitomizes alternative education’s core values 

diversity, variety, no one best way… 

 

“I look forward to the day when our schools 

offer every student the opportunity to become 

an expert on a chosen topic.” 



Too much school,  

too little education: 

Assimilationism vs. Authenticity 



The issue: 

   Forces in society, both majority and so-called 

minority, via the public schools, view adopting 

the dominant culture (and leaving one’s culture 

behind) as the answer to education, social, and 

employment problems.  

 

            “Conformity limits innovativeness.” 
                                                                                      -- John Harri Loflin  



The problem: 

 American middle-class European-based 
culture can no longer be the only standard. In 
a global, flat world, urban schools have to 
expand what it means to be educated, what it 
means to be intelligent, and what it means to 
be a citizen  

  

   “The duty of a citizen is not to fit into society, but 
make  society.” 

                                                                                                      -- John Holt 



A New World View: Education In a Global Era*  

 “Children today are more likely, than in any other 
generation, to face a life of working, networking, loving, 
and living with others from different  national, linguistic, 
religious, and racial background.  

 

 Students are challenged to engage and work through 
competing and contrasting cultural models and social 
practices, adjusting to and accommodating in such areas 
as kinship, gender, language, and the compli-cated 
mixture of race, ethnicity, and inequality. Trans- cultural 
communication, understanding, empathy, and 
collaboration are no longer ideals.  

 

 It is not as simple as the one-way assimilation and 
accommodation of ethnic, racial, linguistic, and religious 
minorities learning the codes of the majority society in 
order to get along and get ahead. 

                                                                                        * (Suarez-Orozco, 2005)     



   "I failed your class 'cause I ain't with your reasoning.  

   You tryin' to make me you…” 
                                                                                                                 -- Boogie Down Productions, 1989 

 Education as passive conformity, in order to 

fit in, is in stark contrast to the oppositional 

nature of current global hip-hop culture, a 

culture that arises out of the need for 

authenticity and self-actualization where 

many do want to pay the psychological and 

social price to “get along and get ahead.”  



Schools as crucibles for self-actualization 
and as means to clarity   

 One thing is certain; identity development 

must begin in finding out who you are and 

expressing the knowledge first to “self” and 

then to the world.  

 Our urban public schools/educators must go 

about the important business of examining 

the proper/best part they can play in this 

process.   

  -The IDE has already provided a framework - 
 

 



Positive Peace Education 

Paulo Freire 



Peace education movement strategies 

 Negative peace: Practices to stop violence 
in its various forms. Most human rights work 
is carried out in the classic tradition of 
negative peace.  
 

 Positive peace Pedagogical, future-oriented, 
and transformational. The fundamental 
question for peace education is: 

 How can we create the social conditions in 
the future to establish a culture of peace? 



Peace education: A larger conceptual 

umbrella for human rights education 

   
   The 3 models of human rights education: 

 

1. Programs that serve to raise awareness of human 
rights situations and values such as most school-
based initiatives 

2. Human rights training for specific professions such as 
human rights education for police or journalists  

3. Transformative human rights education which seeks 
to effect lasting social change.  

 

 It is this last model that combines Freire's themes and 
links human rights education to comprehensive peace 
education. 



Human rights:  The core of Institute 

for Democratic Education schools 

 For schools to work, the spirit of democracy must 

be inside the school: Freedom to think, to speak, 

associate, or question. 
 

 

  “The goal of democratic schools is respecting 

human rights in schools.” 
 

 
                                                                     (Hecht, 2003)                                                                                                                                  



Paulo Freire & Yaccov Hecht   

 Positive peace education draws on the 

normative human rights standards as the 

underlying values needed to support a culture 

of peace.  

 Thus, human rights function as conceptual 

frameworks for peace education.  

 



 

 

 

 

 

 

 
 

 

 

      Level 6 the desire to know and understand and 7 aesthetic needs  

http://en.wikipedia.org/wiki/Image:Maslow%27s_hierarchy_of_needs.svg
http://en.wikipedia.org/wiki/Image:Maslow%27s_hierarchy_of_needs.svg


Are meeting our needs fairly the 

true practice of democracy? 

  How can society/schools provide the 

recognition we all need? 

  Physiological needs 

  Safety needs 

  Recognition 

  Esteem 

 Self-actualization 



 It all concerns power & what to do about it 

We cannot avoid 

Using power, Can not escape the compulsion 

To afflict the world, 

So let us, cautious in diction 

And mighty in contradiction, 

Love powerfully 
                                       -- Martin Buber Power and Love 
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